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Section One

Section 1 – Introduction and Background
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1.1

Strategic Context

The regeneration of North Solihull has been identified as one of the key priorities for Solihull
Metropolitan Borough Council and is referred to as the North Solihull Regeneration Area. It
comprises the three council wards of Smith‘s Wood, Kingshurst and Fordbridge, and Chelmsley
Wood and part of the Bickenhill Ward.
The area has a population of approximately 40,000 people. The Regeneration Area was based
upon the ‗East Birmingham and North Solihull Regeneration Zone‘ as originally defined within
planning guidance and regional economic strategy.

1.2

The North Solihull Primary Programme
Strategic Plan

In July 2013 North Solihull Primary Programme Strategic Plan renews the Council‘s
commitment to leading a programme of change focused upon education vision,
transformational outcomes and extended service provision. Taking into account the best
practice and lessons learnt from the delivery of the first part of the programme, the
investment in the remaining projects will deliver more for less, ensuring that programme
deliverables are joined up and focussed on corporate priorities.
The aim of the programme is to support the development of an education provision that:

In this context the regeneration of the area is an important part in the regional initiatives being
progressed for the West Midlands. The area‘s proximity to the National Exhibition Centre,
Birmingham International Airport and the M6 alongside the potential of a local HS2 railway
station, development plans for Chester Road and its significance within the strategies and
priorities of the Council make it a continuing focus for national, regional and local government
investment.

Has a high standard of teaching and learning in all schools and is committed to
narrowing the gap.
Is collaborative and supports innovation in service delivery.
Puts schools at the heart of their community.

North Solihull consists of areas that are amongst the 10% most deprived in England. It has a
strong sense of community, a younger population than the rest of the borough and a higher
proportion of single person and lone parent households than the borough average. Poor
health within the area is a key issue. Generally, educational attainment is low and, together
with relatively few jobs within the regeneration area and poor access to jobs beyond, this had
led to high levels of unemployment, worklessness and low incomes.

Promotes local access and choice.
Supports integrated working practices.
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The regeneration of North Solihull remains one of the UK's largest regeneration programmes
and aims to make a real difference to peoples lives through an increase in quality housing
stock of differing tenure, type and size; improved opportunities and access to employment,
with a more highly skilled workforce; improved local communities with access to thriving
community hubs, village centres, enhanced green spaces and new schools; and improved
public transport.
In 2005 the Council approved a Strategic Framework for North Solihull that was adopted as
Supplementary Planning Guidance for the area. The Framework informs the neighbourhood
plans and was developed within the context of the Regional Spatial Strategy and the Council‘s
Unity Development Plan (now superseded by the Draft Local Development Framework 2012).
The Strategic Framework, which was reviewed and updated in 2009, established an
overarching plan for the restructuring of the housing market and the development of facilities
for the community and is still delivered by the North Solihull Partnership (NSP) business plan
comprising direct Council support, external grant funding and land receipts accrued from the
redevelopment of land.
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Is inclusive, meeting the needs of all pupils and supporting vulnerable groups.
Supports economic development and regeneration.
Has relevant, high quality learning environments including supporting facilities.

1.3

Programme Delivery

The focus of the Primary Strategic Plan is to provide buildings that facilitate improved
outcomes for children, families and their communities. On the back of a programme of
renewal they should inspire and enshrine a vision for teaching and learning that contributes
to regeneration in its broadest context.
Although the original intention outlined in the planning framework was to rebuild ten schools,
at a cost of approximately £70m and that has been varied to include remodelling, the
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Council remains committed to the original objectives of the Programme. The revised
programme of activity is therefore to be based upon a different scope of works that also
enables the flexibility to accommodate the required school places within an appropriate
timescale.

1.5

Remodelling, part refurbishment and part rebuild, where appropriate is now considered to be a
viable option taking into account other successful case studies in the Borough, particularly as a
considerable amount of asset-related information is available for each school to enable an
informed evaluation of this new approach.

Appendix A that accompanies this section of the Brief gives a summary of the pertinent
school details, Appendix B shows a scatter plan of where the current St Anthony‘s Catholic
Primary School catchment is located. It is noteworthy that the catchment is closely
contained around the site with no clear pre-eminence of one elevation of the site being
more practical to access than another.

1.4

Supply and Demand for School Places across
North Solihull Schools

The emerging Strategic Plan update reaffirms a continued need for 4,200 school places across
the regeneration area as originally it was assumed that each of the ten schools would offer
places for 420 children. As a site for a tenth school has not been established, based on current
levels of capacity there was a deficit of 420 places so as a consequence, the required places
must be included across the known available school sites.
It was therefore proposed to create as much flexibility in school place availability as possible, in
order to maximise the opportunity to respond to localised demand from parents, and provide
schools with the opportunity to respond quickly to changes in their local school catchment
area cohort. This will increase access opportunities for local children and minimise travelling
distance.
In this context an additional form of entry is to be provided within Phase 3 across two schools
(alternating between Fordbridge and Coleshill Heath) to serve the southern part of the
Regeneration Area while the final form of entry required in the northern part will be provided at
Kingshurst and Yorkswood, again alternating between the two schools serving the Kingshurst
area and parts of the Smiths Wood catchment.
The focus will be on flexibility of places in schools to maximise the opportunities for parents to
get a school of their preference and ensure that all local children will have a place.
Annual consultation will continue to take place between the Council and schools to plan how
and where the places are available.

1.5.1 Site Overview

The site is located in a predominantly residential area in the Kingshurst and Fordbridge ward
of Solihull and is bounded on all four sides by busy roads with the adjacent St Anthony‘s
Catholic Church sharing the same boundary.
The current site is well served by road and pedestrian access, Appendix C shows a plan of the
site showing the network of adjacent roads and footpaths.
The site area totals 10,996m² (2.7acres), the buildings and land on which they sit is in the
ownership of the Trustees, the remaining land is in Local Authority ownership.
It is believed that there are no public rights of way across the site or other easements that
have been granted however detailed title information will be sought as a requirement of the
later Feasibility Study.
There are no known designated features or other features of heritage significance.
In anticipation of potential development options a number of surveys shall be commissioned
in order to quantify risks that can be easily assessed and may have a significant effect on the
development cost for the site; these include:
Geotechnical (desk study): to provide site history, the type of ground to be
anticipated, contamination or former structures/water courses.
Flood Risk (desk study); to enable an appreciation of whether there is a significant
risk of ground water flooding which might influence site usage.
Ecology (desk study): highlights the potential for different ecological problems to
arise - such information being a Planning requirement.
Topographic - to accurately locate existing site features, levels, boundaries,
services etc.

Section One
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St Anthony‘s is included within the final phase of the programme, Phase 4, and will comprise
two sub-phases, 4(a) which will include remodelling proposals for Windy Arbor and Yorkswood
Primary schools, and 4(b) St Anthony‘s and St John the Baptist Catholic Primary schools.

School Details and Background Information
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Further surveys which should be considered, and may be a future requirement as part of a
formal Planning Application are;
Arboriculture; to ascertain the location condition, species of all the trees on each
site and what remedial work maybe required to optimise their location.
Acoustic (site monitoring); to ascertain the background noise levels reaching the
site and what interventions maybe required to attenuate noise problems.

The current gross internal floor area of the school building totals 1,388m². The allocation of
teaching and non-teaching floor space is given in Appendix F of this Brief along with
comparisons against the minimum DfE floor area recommendations.

1.5.3

School Buildings Condition

School building planned maintenance programmes and their associated estimates of cost
during the normal ten-year planned period are managed and prepared by the Council‘s inhouse Property Services Team. Solihull‘s approach is consistent with the national standard in
that approximately 20% of its schools are surveyed each year with the building elements,
electrical and mechanical services being scrutinised.

Traffic study; as above.
Drain survey; levels and CCTV scan.
Additional Ecology Surveys; required as a result of findings from the above Desk
Study (e.g. badgers, bats, knotweed etc)
The characteristics of the external areas that will serve the needs of a Primary School the size of
St Anthony‘s, in particular sports and recreational facilities, habitat areas, social space, hard
and soft landscaping are outlined in Appendix D of this Brief in terms of how they compare with
the minimum DfE site area requirements.

1.5.2

School Buildings Overview

The campus consists of one building common in design and construction to much of what was
built circa 1960 and extended in 2000, that being a single storey brick building with a variety of
flat roofs and UPVC curtain walling in places.
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A separate prefabricated building was erected in 1979 which serves as a nursery.
Like most schools of that period, although the fabric of the building has aged over time, the
space standards are superior to current day design standards as recommended by the DfE
with brickwork ensuring a robust and long-lasting structure.

With regards to St Anthony‘s Catholic School, their ten-year planned maintenance needs
were reassessed in anticipation of future capital investment, the result of which is a total of
£429,253 to address the school‘s most pressing needs as set out in Appendix G.
Other observations made at the time of the last building condition survey include:
External brickwork is in a serviceable condition for its age but will need repointing in
the near future.
Some of the flat felt roofs are in a poor condition.
External windows and doors are a mixture of steel or UPVC with the steel windows
being in need of replacement.
Rainwater goods are UPVC and are in a reasonable condition.
Floor coverings are a mixture of carpet, vinyl tiles and concrete which are
generally in a serviceable condition.
Ceilings are finished in painted plaster or suspended ceiling tiles and are in a
generally reasonable condition (evidence of roof leaks in isolated areas).
Internal walls are generally finished in plaster and wallpaper with small areas of
ceramic tiles.
Internal doors are painted timber all of which are in a serviceable condition.

Floor plans showing the existing layout of rooms and their spatial relationships with each other
are illustrated in Appendix E. The function of each teaching and learning space is clearly
identified as is the current Year Group arrangements, suited as practically as possible.

All sanitary ware is in a serviceable condition.
External decorations are in a reasonable condition, internal decorations are
serviceable.
Fixed furniture is in a serviceable condition.
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External areas consist of paved areas, a macadam driveway, playground and car
parks and fences to the boundaries of the site.

Boundary treatment to the school must be carefully considered in order to
promote integration with its surroundings and adjacent areas of the public realm
and other services.

In terms of the Display Energy Certificate rating that measures building performance and the
amount of energy that is used within it, St Anthony‘s Catholic Primary School has improved from
an ‗E‘ (energy efficiency score 103) in May 2012 to a ‗D‘ rating (score 85) in February 2013
which illustrates significant improvement due to the school‘s ongoing commitment to a
sustainable environment.

1.6 Development Control

Given the significant redevelopment of the site and the existing parking problems on
surrounding roads, the proposal should aim to accommodate the majority of set
down/pick up parking within site.
A limited turning circle and drop-off within the site would encourage speedier
distribution and potentially discourage car-use.
The development must create high quality public realm within and around the site
which facilitates safe and convenient pedestrian and cycle movement, with
multiple points of access.
A movement framework which demonstrates the walking and cycling links around
the site should be considered to improve permeability in this location, particularly
picking up existing desire lines.
Development must integrate with the existing street-scenes, and carefully consider its
impact on neighbouring housing.
A contemporary sustainable design which is appropriate to the site context is
encouraged.
Maximise south facing aspect of classrooms.

Section One
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In anticipation of the future development there will be a number of headline observations
relating primarily to issues of scale and design within the urban realm and traffic in and around
the proposed development. In summary, these key points are likely to include:
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2.1

Introduction

St Anthony‘s is a thriving Catholic primary school that provides a positive learning environment
in which all children can succeed and where Jesus Christ is central to all that we do. Through
our shared values and ethos we have created a school community of faith, respect and trust,
to which children and adults enjoy belonging. We encourage children to work together and
want them to develop in independence, confidence and wisdom during their time with us. We
have high expectations for the future of our school and hope that the remodelling project will
make a contribution to achieving some of our plans.
This section sets out our vision and strategies in the context of the agreed aims of the North
Solihull Primary Programme Strategic Plan (2012). It provides context to the preferences for
school accommodation as outlined in Section 4 of the brief, which should be considered
alongside condition issues in the design process.

2.2

Context

2.2.1 Children, Families and Community
We are a voluntary aided school that serves
Catholic children within the parish of St John‘s and
St Anthony‘s, as well as a number of children from
other or no faith backgrounds from the local area.
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The Kingshurst locality in which the school is
situated has significant levels of deprivation; two
of the neighbourhood areas in the school
catchment are in the 10% most deprived
nationally. There are high levels of economic
inactivity, and youth unemployment is particularly
significant compared to the rest of the Borough. There is a high level of lone parent households
with dependent children (20% of all households), which is over double the Solihull average, and
one in three adults do not have any formal qualifications. Approximately 21% of children on roll
are eligible for free school meals and 40% have been eligible in the last six years.
There is a high concentration of rented properties locally and this can contribute to pupil
mobility. A small proportion of children travel to the school from Birmingham and from other
parts of the North Solihull Regeneration area. Attendance is good and is positively reinforced
within school at every opportunity.
The number of children with a statement of special educational needs or receiving School
Action Plus is above average (10.1%). There is a slight overall imbalance between the number
of boys and girls, with a greater proportion of boys; this can be particularly evident in individual
year groups. Most pupils are of White British heritage, with a slightly increasing number of
Building Design Group — St Anthony’s Roman Catholic School: Design Brief Document July 2014

children from other ethnic groups; the level of pupils that have English as an additional
language is 2.4%.
When our children enter school in foundation stage their personal, social and emotional
development standards are below age related expectations. This means that a number
have very low levels of independence and are not prepared for school.

2.2.2

St Anthony‘s Catholic Primary School

The pupils and staff of our school have demonstrated resilience and a very positive attitude
despite going through a period of change. Over the last 18 months there has been a
significant change in senior leadership, including the retirement of the long-standing head
teacher, and a relatively high turnover of staff for a one-form entry school. During this period
efforts have been tireless to ensure that
areas of weakness are being addressed and
that
standards
of
attainment
were
maintained or improved. Attainment levels
in 2013 were above national average, with
78% of children achieving Level 4 or above
in reading, writing and maths (compared to
75% nationally).
We believe that the school now has the
capacity and energy to meet the
immediate priorities in our school action plan
and the vision to become a robust and
strongly performing school that meets the
needs of all its pupils. There is a current
focus
on
improving
levels
of
underachievement across all year groups,
especially in Maths, as well as making sure all lessons are engaging and challenging through
staff development. We are also addressing systems for assessment and feedback to ensure it
is consistent and informative, so that subsequent learning targets for individual children are
relevant, that lesson planning is efficient and learning is secure.
We have a good reputation for pastoral care within our highly inclusive and nurturing
environment; our challenge is to ensure that the children are also sufficiently stretched and
challenged in their learning through good teaching and assessment practices.
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Our Vision

2.3.1

Mission Statement

At St Anthony's, we believe we are a community striving to live, love and learn together, joyfully
following Jesus Christ.

2.3.2

Aims and Objectives

We aim:
To show concern, in a school that looks to Christ for the basis of its existence, for all the
teaching staff together with non-teaching staff and parents, as well as the pupils.
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Through prayer, worship and liturgy, to develop the Faith of each individual in the school
community.
To ensure that the curriculum provides a Catholic Christian setting in which the children
can grow in Faith and understanding and in the acquisition of skills, attitudes, values and
knowledge.
To prepare the pupils to become active and responsible citizens within the home, school,
parish and the wider community in which they may live.

2.4

Achieving our Vision – ‗A High Standard of
Teaching and Learning‘

Fundamental to the success of our school is a high standard of teaching and learning. Our
children make good progress through our foundation stage from their initially low starting point,
this good progress should continue throughout their school life at St Anthony‘s. We want all of
our children to succeed to the best of their ability. To meet this challenge we believe that we
should cater for the ‗whole child‘, through a range of teaching methods and support systems
that can adapt as we learn more about a child‘s needs.
Our children need to be engaged and challenged so that they are inspired to learn, and can
do so confidently and independently. To achieve this all staff need to be confident in their
professional capabilities and be secure in their ability to take risks, to decide what teaching

and learning approaches best suit the needs of our pupils. We need to be reflective
and flexible so we can modify what is not working, or alter our practice to suit the
needs of particular groups of children, who may be underperforming or excelling in
their learning.
In addition children should feel secure in telling us what and how they enjoy learning,
for them to contribute and shape the teaching and learning process, and have more
ownership of their personal learning journey. We have developed a strong culture of
nurture for our children that should be balanced with independence and a strong skill
set that will support them to be confident learners when they move on to secondary
school. We would like to introduce more collaborative learning practices, using
strategies such as co-operative learning, that encourage children to work together to
enquire, debate and problem solve, and which also strengthens accountability in
learning, developing social and communication skills and promoting self-awareness.
We also plan to make greater use of team teaching approaches, so that we are fully
utilising staff strengths and disseminating good practice. By working in pairs of year
groups (aligned to the key stages) for some lessons, we can organise children into
different groups so that a range of learning experiences can be accessed and
learning can be differentiated by ability groupings if appropriate.
It is our aim to extend the use of ICT and practical activity in lessons. We also want to
increase the level of technology available and improve expertise in its usage, to exploit
the freedom it can give to make lessons practical and fun, helping to bring subjects
alive, and to inspire the children.
As preferred teaching practices and strategies can change with new research and
understanding of how children learn, we do not want to create a physical learning
environment that is restrictive for future practice. The current teaching spaces are,
however, constraining how we would like to organise learning at present. The learning
environment should enable flexibility for group sizes and have sufficient space for
different learning activities (including practical work) to happen concurrently within a
class or key stage.

2.4.2

Curriculum

The Early Years Foundation and National Curriculum programmes of work are followed
with the school curriculum organised across year groups by subject. All year groups
follow the Archdiocese of Birmingham‘s curriculum strategy ‗Learning & Growing as the
People of God‘ to ensure we are providing each child with a strong foundation onto
which they can develop within the catholic faith.
We are committed to making prayer and liturgy central to our work and celebration.
There is a daily act of collective worship, in class groups, by key stage, or as a whole
school. Prayer is an integral part of the school day and we follow Church Liturgy

Section Two
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throughout the year, celebrating feasts, attending special masses and listening to the gospel
teachings.

information and planning.

With the introduction of the new national curriculum we are reviewing the school curriculum to
allow aspects of it to be delivered in a cross-curricula way through themes. This will help to
reinforce skills, make connections in learning, and present more opportunity to interpret and
apply knowledge in range of contexts.

Each key stage/phase should have spaces that support different styles of learning, supporting
stage-related expectations for directed, self-directed and collaborative learning. The
physical environment should ideally not dictate how children and adults work together, or
restrict the breadth and flexibility of the curriculum, as it does at present.

A more thematic approach to linking foundation subjects will also allow for learning to be more
relevant to our children‘s experiences and lives, as well as the ability to focus on key events
and current affairs. We know that our children are more engaged when knowledge has
meaning to them and is not abstract. To ensure that they are able to comprehend more
abstract concepts or global issues we want to be able to use a range of resources and
materials, that will make the curriculum accessible and fun. This includes the use of active
learning in maths and science and the ability to adapt spaces so that they can be used to
recreate environments, such as Anderson shelters, for example, or to transform an area to feel
like it is part of a rainforest. This requires sufficient space in teaching areas so that space for
other teaching activities and intervention work are not impacted upon.

All children should have sufficient access to the hall for delivery of collective worship,
assembly, PE and performing arts (dance and drama). There should be a dedicated library/
learning resource area that can be used for guided reading.

We are fortunate to have passionate and enthusiastic staff who want to further integrate
creativity into the curriculum. They want children to have the opportunity to present work
through different media, and to experience a range of creative art methods. There should be
access to a range of teaching areas to support this, and space to allow for children‘s work to
be stored, so activities can be continued over a period of time, and then to be displayed
around the school. Learning should not be limited to the classroom; we want our children to
also be able to explore, engage and experiment by utilising the outside areas.
The learning environment should facilitate the delivery of an engaging, exciting and broad
curriculum, allowing the physical space to be adapted to suit themes, maximising opportunities
for creativity and display, and the celebration of achievement.
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2.4.3

Organisation of Learning

The organisation and management of
learning should reflect our mission
statement to live, love and learn together.
Our children at present feel that they
belong to a whole school community, but
they have limited opportunity to work
‗together‘, other than in the limited
confines of a class base. Interaction with
and connection to other year groups and
to the next stage of learning is restricted to
assemblies or other whole school activities.
We would like to organise learning so that children can be aware and look forward to the next
step in their learning journey. Year groups should be able to work together within the key stage
structure, which will allow the sharing of curriculum resources and enable staff to share
Building Design Group — St Anthony’s Roman Catholic School: Design Brief Document July 2014

i.

Foundation

The foundation stage follows the Early Years Foundation Stage Curriculum and should allow
children to progress from play-based free flow learning activities to more structured learning
activities when they are ready to do so.
The learning environment should reflect this journey, and be able to respond flexibly to the
gradual change of teaching styles in reception, in readiness for Yr1. The FKS areas will need
to accommodate a wide variety of learner settings, to foster exploration, discovery,
collaboration and creativity in learning.
FKS1 (Nursery) has 30 places and sessions are held in the morning. The setting is organised
around the six prime and specific areas of learning and development. Children should be
able to move freely between the well resourced learning areas and the outdoor space. The
ability to work with a small focus group if necessary is required, but this should also form part
of the free flow area. The role of learning through play should be emphasised, with a range of
equipment and resources to keep children engaged.
FKS2 (Reception) will reflect FKS1 for the most of the academic year, and should have the
ability to integrate with FKS1 if required. This FKS2 class base must be able to replicate the six
areas of learning, or be separated for more structured activities. As all children do not
progress at the same rate, we would like to be able to organise into varied group sizes, with
the use of teaching and learning assistants, to ensure that children are introduced to different
teaching styles when they are ready. A central interactive area would help facilitate this and
allow for targeted work, play or joined up activities for pupils who require additional support.
This will also encourage a greater level of cohesiveness across the key stage with joint
planning of activities. There should also be access to a high standard of outdoor learning
space for FKS2 like FKS1.
ii.

Key Stage 1

As the children move into Year One, the autumn term will reflect the organisation of the final
term of FKS2, but will then move to more structured learning. This transition should also be
reflected in the outdoor space, with a movement from free flow outdoor learning and play to
outdoor teaching areas and playground.
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There should be an adjacency between Yr1 and FKS to support in transition, and this could be
represented through a shared practical or cooking area. The Yr1 and Yr2 groups should share
a break out area that could support up to 20 children in a learning activity, allowing for the
whole phase to work together on three different activities concurrently. The break out areas
will support our proposed grouping arrangements for intervention and accelerated learning.
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Supported by robust assessment practices, this will provide flexibility to ensure that individuals or
groups make good progress, especially in developing in language and communication skills
and understanding specific concepts so that their learning is secure for the next stage.
iii.

Lower Key Stage 2

We want the transition between key stages to be as secure as possible for all our children.
The arrangement of teaching spaces should reflect those
of Key Stage 1. Learning will be broadly organised
similarly to that in the previous cluster, with literacy and
numeracy taught as distinct subjects in the morning, and
with thematic cross-curricula units of work in the
afternoon.
There should be soace for a shared break out area
between Yr3 and Yr4 to be used for teaching a large
group, utilising three members of staff to focus on the
development of core skills in the morning, and that can
be used by teaching assistants to work with small groups who may need to revisit an aspect of
work from the morning session, or as an extension to the class bases to support collaborative
learning or practical activities.
It is important that children can ‗finish‘ tasks, so that they can reflect on their learning
experience, and identify what they have achieved well, how they can improve, and where
they need further support. This will require resources and incomplete activities to be stored and
accessed easily.
vi.

Upper Key Stage 2

The physical organisation of Upper KS2 should reflect that of Lower KS2, but we believe that the
teaching and learning requirements are more distinct, as children are preparing for secondary
school. Upper KS2 will have an emphasis on developing higher order skills and ensuring the
children have a greater ownership and accountability for their learning. The learning
environment should reflect the children‘s developmental stage, and offer increased

opportunities for independent working either collaboratively or in small groups, with
independent access to learning resources.
In addition to the break out area, a small group space that is visible from the class bases but
shared between year groups, would allow individual children to concentrate on an extended
learning task, or small groups to receive focused attention of input from the class teacher
separated from but still within the larger teaching environment. This will help those who may
find a particular concept or task difficult to grasp and more able children who may require
specific support from the class teacher.

2.5

Achieving our Vision: ‗Inclusive - Meeting the
Needs of all Pupils and Supporting Vulnerable
Groups‘

2.5.1

Targeted Support and Intervention

In order to ensure that each child reaches their full potential it is necessary to provide
targeted support to those who need additional help on a specific skill or task: those who are
at risk of underachieving, or those who would benefit from accelerated learning in a
particular subject or skill. Interventions take place on an individual or group basis and may be
led by teaching assistants, the Learning Mentor, teaching and specialist staff.
We want our school to be highly inclusive and
expect support to be provided in the class base
as much as possible. Where it is necessary to
move out of the class base, group work should be
close to the class base and be highly visible.
Working in small groups and with a mix of different
children should feel like the norm for our children,
reflecting a consideration of all individual needs,
rather than suggesting withdrawal from the main
teaching area. Intervention out of the class base
at present is provided in the gallery and den off
the hall, in the small corridors or even on the
stage. This requires withdrawal from teaching spaces into what can be quite noisy areas.
Our Learning Mentor provides additional support for literacy and numeracy skills in class bases
and targeted support and guidance for children with identified needs. They, along with the
Child and Family Support Worker, also provide direct support for children who staff, or the
child themselves, feel that a withdrawal from the main teaching space is necessary. This
support should be provided within an inclusion area.

Section Two

Mornings will be focused on Literacy and Numeracy. Afternoon sessions will be focused on
foundation subjects and science through a half termly thematic curriculum. Interventions for
children requiring additional support or accelerated learning will be supported through small
groups. Content for both literacy and numeracy will, as far as possible, be consistent with the
half termly topic theme.
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2.5.2

Special Educational Needs and Disability (SEND)

At St Anthony‘s we believe that all children should be able to achieve to their full potential
irrespective of their abilities and individual differences. Our pupils with special educational
needs are supported to fully access the school curriculum. Support is provided within the
classroom, as far as is possible and is additional to or different from that provided as part of the
year groups planned differentiated curriculum.
In some cases however, additional specific needs are met through targeted activities in a small
group or 1:1, with our inclusion manager providing and co-ordinating appropriate support
across the school. Some children also require assistance from external specialists. Our inclusion
manager and the broader inclusion team need to work closely to make sure that every child is
given the best opportunity; this will be assisted through the development of an inclusion area
that can be used to work with children, can provide office accommodation for the inclusion
manager and CFSW, as well as provide space to meet with parents and other agencies. As the
inclusion staff work across the school it is essential that the inclusion area is accessible to the
whole school, but should not be in a space that isn‘t conducive for focused work or
confidential meetings.
Our school must be highly accessible to meet the needs of children and adults with physical
disabilities; any pupils with a disability, wishing to attend our school should not be restricted to
do so by building constraints. There should be specific facilities for children that require the use
of a hoist and showering/changing facilities. These should to be suitable for children of varying
ages, and one of the spaces should be large enough for a bed in case there is a need for
therapy or treatment on site.

2.5.3

Behaviour Management
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Behaviour is very good through school. The Catholic ethos underpins our values of respect the
expectation that all our pupils live and learn in a happy, secure and loving environment. We
encourage the children to exercise self-awareness, self-discipline and to differentiate between
appropriate and inappropriate behaviour.
We provide intervention strategies for those pupils identified as having social and emotional
issues that can result in behaviour related incidents and present a barrier to learning for both
themselves and others. In some instances children may need to be removed from a teaching
space to calm down, reflect and explain to an adult what prompted an issue and to consider

how it could have been managed differently. This should happen in an appropriate space
that is designed to be a calming environment, with support from the learning mentor or the
Child and Family Support Worker as required.
We provide structured activities, including sports and games, during the lunchtime period, to
engage children. We also provide activities in the hall and gallery/den space for children
who find that busy break times outdoors
cause anxiety.
In an attempt to proactively limit
opportunities
for
incidents
of
poor
behaviour, bullying or issues of discrimination
in any form, we anticipate that all areas of
the school both indoors and outdoors should
be easy to supervise, with clear visibility.

2.5.4

Child and Family Support

The Child and Family Support Worker‘s
(CFSW) role is to work with children and their
families to overcome barriers that impact on a child‘s well-being and their ability to achieve.
Parents, carers and families are the most important influence on children and young people‘s
outcomes. The CFSW is a highly valued staff member, who provides support to families either
directly or through signposting, working closely with a number of agencies, for example the
social work team, CAMHS and Families First.
The CFSW activities vary on a daily basis, they may be required to act as a facilitator or
advocate on behalf of families who may need assistance in engaging with other agencies;
run family support programmes; or to be a friendly ear to a vulnerable child or adult who may
need someone to talk to. The CFSW will often be the first point of contact for parents that
need to report concerns to the school about the child, or to seek advice, it is important
therefore that the CFSW has access to a welcoming but secure area from which discussions
with parents and other agencies can be held in confidence.

2.5.5

Extended Opportunities

A range of after school clubs are offered to allow children to take part in a sport or activity
that interests them. We like to provide a broad spectrum of opportunities so that children
can have experiences that they may not otherwise have access to. Clubs include tag rugby,
dance, table tennis, cycling and skittles.
Homework club, for all year groups, provides an environment for children to complete tasks in
a suitable setting where they have access to adult and peer support, and resources, such as
ICT, that they might not have at home.
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We believe that participation in extra-curricular activities improves self-esteem and reinforces
a positive connection with school. We therefore require our school facilities to be able to
support the full range of activities and clubs we offer and to enable activities to be delivered
concurrently after school, both indoors and outdoors.
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2.6.1

Achieving our Vision: ‗Collaborative and
Supporting Innovation in Service Delivery
Parental Engagement

We want to create a strong partnership between school, parish and home to ensure our
children receive the support and stimulating education they deserve within a Catholic ethos.
Parents are their child‘s first and most important educators, and they can directly influence the
level of confidence, independence and emotional intelligence a child has in early childhood.
We therefore want to try as far as possible to help parents understand the importance of their
child‘s education and help them to develop the necessary skills to support their child‘s
development.

to enhance opportunities for young people, staff and the wider community. This includes
school improvement support, joint CPD, moderation activities and networking opportunities.
The Trust‘s core purpose is ―To brighten our pupils‘ future‖, with a vision for a collaborative that
excels at generating the success that will ultimately lead to a lasting impact on wider society.
Therefore, we strive collectively to demand the very best from our pupils and one another.
We are united in delivering a supportive, innovative and focused strategy that underpins the
foundations for School Improvement and wider development.
Unity Objectives:
To be relentless in the pursuit of developing a forward thinking community of schools.
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Parents receive regular communication about their child‘s progress and general school
updates. We support catholic children in sacramental preparation and encourage parents to
be actively involved. Parents are invited to attend Inspire workshops, where they can work
with their children on fun creative tasks or to understand particular learning concepts or
methods. We are however limited by our lack of facilities to be able to run these types of
activities as much as we would like, or indeed to include as many parents as would benefit.

To collaborate and intrinsically connect with other schools, the community and other
organisations for the benefit of all.

A parents and friends association has recently been established to support the school and give
parents the opportunity to be more involved in school life. In response to interest from parents
we are also seeking to establish a Mothers and Toddlers Group, this is an excellent opportunity
to make early contact with parents and children, but we will have to make compromises to
host it within the existing school space.

To inspire excellence for children and adults across, within and beyond our
collaborative so that individual goals are met and unique potentials realised.

Access to a space that is additional to dedicated teaching and learning space would be an
excellent multi-purpose resource for supporting the holistic development or our children.

2.6.2

Partnership Working

The school has strong links with the Diocese, the parish community and other Catholic schools
in the area and within the diocese. The children enjoy attending St Anthony‘s Church and
special masses have been established in association with other North Solihull Catholic Schools.
We work closely with the catholic
cluster group within the borough.

To ensure our pupils flourish in a community that they proudly embrace with
understanding, respect and tolerance.

To adopt a positive mind-set that is focused on high expectation and belief in personal
achievement.
The design of our school space should fully consider the impact of the Unity Trust model. This
could include sharing of staff, shared resources, space for meetings and the ability to host
any networking or CPD events.
In addition consideration should be given to the impact of the Unity review of ICT services,
which may impact on the type and levels of ICT requirements within the school.

2.7

Achieving our Vision – ‗Supporting Integrated
Working Practices‘

2.7.1

Integrated Working

2.6.3 Unity Collaborative
We work very closely with all the
schools in the local area and our aim
is to work collaboratively on projects
and initiatives that will assist in
improving provision for our children.
UNITY is a limited company made up
of a collection of schools and
academies within the locality of North Solihull. Unity schools work together, and with partners,

A growing number of our children and families face
complex and interrelated issues that can make
them vulnerable or unable to function successfully.
We recognise that we are only part of the support
that some of our families need and that
collaboration with other services is the only way

Section Two

2.6
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that support is likely to have a lasting positive impact. It is essential therefore that we have an
effective relationship with a range of other agencies, so that we can support their work and be
supported in ours.
It was recently announced that the Children‘s Society is launching the development of a
Children and Family Zone in the local area, which is based on the success of the Harlem
Children‘s Zone in New York. The zone is intended to offer families and children continuous
support from birth until they start work or begin higher education.
The Children's Society will work with a range of agencies including local authorities, health
groups, community, faith and voluntary organisations, as well as schools to make sure that
children from disadvantaged backgrounds get the comprehensive help they need to succeed
as adults. This includes after school clubs, child development classes, parenting programmes,
help for teenagers, health help, drug misuse support and debt advice.
We are very willing to support this development, and are looking forward to understanding the
specific details of the programme. However, at present we have limited space to provide
activities within school time and struggle to provide a suitable space to hold multi-agency
meetings. A dedicated meeting space, or access to an appropriate room within a community
facility would enable meetings, that can often be highly sensitive, to be carried out in an area
that offers a level of privacy away from teaching areas.

2.7.2

The Ants Wraparound Provision

Page 22

The Ants Childcare Club is managed by a voluntary management committee of the School‘s
Governing Body. It provides day care for
children aged 3 to 5yrs in term time and a
before and after school provision for children
aged up to 11yrs.
The provision, which
currently operates from a self-contained
temporary building, is a well utilised resource
for parents that are working or accessing
training.
The fabric of the current provision is now
becoming more costly to run and maintain.
An integration of the setting into school would
provide a more organised and accessible layout that would facilitate good communication
and transition with the school nursery provision. This would also increase the sharing of
information about individual children, and further support a continuation of early intervention
where needed. It will also enable the sharing of best practice, resources and facilities.
The re-organisation of this provision within the school building may also provide an opportunity
to offer childcare provision for disadvantaged two year olds, subject to further discussion.
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2.8

Achieving our Vision: ‗School at the Heart of
the Community‘

2.8.1

Community Engagement

At present our community engagement is limited to celebrations to which the community is
invited, or open events such as the summer fair. We use curriculum activities based within the
community, such as science, history and geography projects, to introduce children to their
local area, encouraging local people and organisations within the community to support us
in making these events happen or to be a source of information.
An ambition for our school would be the ability to develop a parish centre to provide parish
members and the local community with a vibrant, yet comfortable place to meet and work
for the good of our local community. As our current facilities are very limited, we do not
currently have space to deliver the curriculum in the manner we would wish, so the provision
of dedicated community space would be impossible.
A parish centre type facility would also provide the ability to share space for the benefit of
our children, including space for meetings, and even hall space that could host key stage
collective worship and be an additional curriculum resource for performing arts. It would
increase the possibilities for parental engagement, by providing a space for activities to be
held whilst leaving the school hall free for curriculum use. The space would, if feasible, be
able to generate an income stream through hire for celebrations and lettings, and could
provide a base for visiting community services and outreach activities. We would welcome
the opportunity to explore the feasibility of developing a provision in the context of our
broader campus, which is shared with St Anthony‘s church.

2.8.2

Community Use

We would welcome greater community use of the school facilities, such as the hall, out of
school hours, however as detailed above the current facilities provide limited scope for
community use.
We support the strategic aims of the North Solihull primary programme for managed
community access to the playing field by sports clubs and other organisations.

2.9

Achieving our Vision: ‗Promoting Local
Access and Choice‘

The original Strategic Framework for the Primary Programme, published in 2006, identified the
school for a potential combination with St John the Baptist Catholic Primary School, on a new
site. The review of the future delivery of the Programme in March 2011, proposed that the
schools would stay as two separate provisions, serving the St John and St Anthony Parish and
their local communities.
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2.10
2.10.1

Achieving our Vision: ‗Supporting Economic
Development and Regeneration‘
World of Work and Enterprise
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With the support of Unity collaborative, we are actively involved in developing strong links with
businesses to support and develop the curriculum and increase employability skills. By working
with local businesses, we are increasing children‘s awareness of a range of career opportunities
and supporting this through skill development that will be relevant to employers, such as
problem solving, critical thinking, team work and leadership. We are particularly promoting
‗enterprise‘, encouraging children to think creatively, increase self-confidence and build
resilience through challenge days.
We anticipate that the remodelling project will provide an opportunity for the children to
understand the number of professions and roles that are needed to complete a construction
project, and hope that some of the personnel will participate in an assembly or a presentation
and question session.

2.10.2

Child‘s Role in the Community

Our children should grow to have a full and interesting adult life in the community. They should
understand that they have obligations to society as well as rights within it. It is important that
we help the children appreciate their own abilities and influence and to be aware of their
relationships with and duties towards others, so they are capable of reaching their full potential
as responsible caring adults in accordance with gospel values.
By fostering good citizenship skills and encouraging children to have a voice, through the
school council for example, we are giving children the tools to participate in community life,
and the confidence to shape it. We would like to use the project to create an opportunity for
the children to feel they are leaving a legacy to future generations of their local community, by
influencing part of the school exterior or interior design, or incorporating a feature, such as
garden area or piece or artwork in the school grounds.

2.10.3

Environmental Awareness

It is anticipated that the remodelling project will include as many carbon reduction measures
as possible, and ideally this information should be shared with the school, so it could be used
within a lesson, or as part of a project.

2.11

Achieving our Vision: ‗Relevant
Learning Environment, Resources and
Facilities‘

Please refer to Section 4 for detailed accommodation requirements to support the proposed
organisation of learning.

2.11.1

Flexible Spaces

Our building needs to meet both our current working practices and future practices, and
technologies that are yet to be developed. As our vision for learning promotes a rich,
inclusive and varied curriculum and a focus on developing confident independent learners,
we need flexible spaces to support this. We will
need spaces, furniture and equipment that will
allow our children to work in whole class groups,
small groups, pairs or individually. On many
occasions our children will be working on
different activities at the same time, not always
at a desk or table.
All of our school spaces should be utilised as a
learning environment, in the context that our
school is a safe and secure place for children to
move around with confidence.

2.11.2

ICT

We want to be exceptionally creative in utilising ICT, especially supporting aspects of learning
that individuals find difficult. As well as being a resource that should be as accessible as a
pen or paper, we should be able to use it to inspire, to widen the boundaries of learning, and
to motivate our pupils to be innovative. This will require access to a variety of applications
and devices, with an infrastructure that can support the rapidly evolving demands. We want
an ICT provision that is enabled to be utilised anytime and anywhere. As we wish to place an
emphasis on purposeful outdoor learning this accessibility must include all of the school
grounds.
Like literacy and numeracy we not only have to teach ICT/computing skills, but ensure that
children are then confident to utilise it consistently in all aspects of the curriculum.
Where pupils are excelling in their use of ICT, or need extra support to master basic skills, we
need to make use of targeted support to develop their abilities further. This is a clear
development from using ICT as a delivery medium, with levels of interaction dictated by
available software or resources. The use of ICT should, like in many home environments,
become part of the norm. To enable this we need to have access to devices suitable for
each year group, with an ambition to achieve a ratio of 1:2 devices to children. This will
enable a whole class to focus on being taught ICT/computing skills and the sensible use of ICT

Section Two

Following a period of falling rolls the school is now nearly at capacity and, as detailed in
Section 1, the level of demand for places in the local area is forecast to continue into the
foreseeable future.
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resources (internet, email). Devices should otherwise be available for sharing between pupils, or
for easy access by individuals upon demand, within teaching areas. Consideration should be
given to appropriate storage, charging and updating points for a range of devices around the
school.
Please note: ICT will have a specific brief subject to project scope/budget availability.

2.11.3

Learning Resources

All learning resources should be easily accessible from the teaching areas in order to support
curriculum needs, therefore requiring sufficient storage spaces or furniture to be distributed
around the school. We particularly want to promote reading opportunities, as reading skills
benefit all areas of a child‘s academic development. The hall stage area is currently used to
support guided reading and the storage of resources at present. A reading area should be
located in each class base; reference and guided reading resources should be available
within each breakout area for easy access and to encourage enquiry and independence in
accessing material. We want to encourage reading for pleasure, and circulation space could
be used for the ‗lending library‘ resources, so that books are very visible throughout school.

2.11.4

Outdoor Spaces

Sport and PE provision is a strength of the school. We believe that sport can make a valuable
contribution to the wider education, health, development and well-being of young people
and that it can promote the development of self-confidence and communication, as well as
nurturing positive sporting values such as fair play and respect. We want to ensure that
access to sports facilities/pitches are maximised, with the opportunity to play as many
different types of sports as possible throughout the year.
The outdoor habitat space can be used for the Forest Schools programme for our younger
children and then as an inspirational starting point for work for all year groups, allowing
children to take calculated risks promoting sustainability and empathy for the local
environment. We would also like to utilise the area more for geography, local history and
science lead activities.
It is essential that any changes to the external areas should consider the impact on
safeguarding as a priority.
Please note: Outdoor Spaces will have a further brief subject to project scope/budget
availability.

Our children live in an urbanised area in accommodation that is often restricted in space,
internally and externally. We want to therefore maximise the opportunities the external areas
can offer for outdoor learning, physical exercise and recreation.
The FKS outdoor space would benefit from improvement as to be an effective extension of the
inside environment to support the areas of learning, this space should be accessible at any
time and in any weather. We also need to encourage greater utilisation of the outdoor space
in KS1 and KS2 as a resource for learning activities, as well as for Sports and play-based
activities.
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Each class base should ideally have a direct access to an outdoor teaching area; even a small
space could be designed to be an exciting
resource. As a minimum there should be access to
a covered outdoor teaching space that can be
used by a class group in KS1 and KS2 in all
weathers.
We do not want the outside to be overly
structured, with significant free space for children
to use their imagination in play, or to simply burn off
excess energy.
The outdoors should be subtly
zoned, providing a mixed economy of quiet and
noisy areas, and social and sports areas. There
should be a variety in textures and surfaces, with
areas that can support curriculum activities, such as science, or encouraging a greater
awareness of ecological issues.
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2.12

Vision Workshops

To support the development of the Strategy and Vision section and accommodation
requirements (Section 4) the Head Teacher, Deputy Head Teacher and staff have attended
discussion sessions and two workshops in 2013/14. The outputs have been incorporated into
the brief.
Vision Themes:
Targeted support and intervention
Ownership of learning
Challenge in learning
Pastoral care
Access issues impacting on curriculum delivery
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The vision diagnostic exercise highlighted change indicators for:
Progression: Embedding effective use of assessment methods and support staff. Use of
ability groupings to target and accelerate learning in KS2
Independence: Development of opportunities for more independent learning.
Inside/outside: A desire for all classrooms to have access to an outdoor space. Development of the foundation play area.

Parents: Improve the parent / school engagement so that parents are more involved in
school life. Engage parents in learning methods and practices to enable them to help
the children at home.
Community Openness: Greater involvement with the community and would like to give
them greater access to school.
Ethos: Strengthening the positive Catholic ethos of the school and extending it into the
wider community.

Section Two
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ICT Access and Computing Curriculum: Greater use of learning technologies. Increase
access to a range of mobile devices.
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Section Three

Section 3 – Design Strategy

24 3.1
3.1.1

Existing Site Analysis

A further entrance to the school site (4) is located within the car park that leads directly to the school
playing field however this is always locked.

Context and Boundaries

All of the access points do not have easy access to the main entrance of the school, as this is located
off the main hard play area hidden from all the main circulation points around the site.

The site is located to the west of the M6, north of Babbs Mill Park and positioned on a corner plot
within a local development of low rise housing. Its boundaries are clearly defined on four sides by
Fordbridge Road (south), Gilson Way (East), Schofield Road (West) and Oakthorpe Drive (north).
The school borders the land of St Anthony‘s RC Church towards the north west of the site which
overlooks the school playing field.

There is no access into the site from Gilson way and Schofield Road. Access from Gilson Way does not
appear to be particularly significant however; Years 2, 3, 4, 5 and 6 pupils exit the building from the
Schofield Road side of the school with the final exit through the car park entrance.

The Fordbridge Road boundary is formed by a substantial well lit pavement partly lined with
mature trees and palisade fencing close against the public footway. Levels across the site vary
and the building facing this boundary is set back and elevated from street level which assists in
privacy from the public highway. The school have attempted add timber screen along this
elevation to provide more privacy to the play areas.

There is a cycle stand located in the service yard to the rear of the kitchen which consists of a
galvanised metal stand bolted to the wall. The cycles are not protected from the elements and the
type of stand and location should be considered as part of the proposed scheme.

There are low level timber fenced enclosures around private pupil play areas which include the
before and after club, nursery and reception. The separate steel palisade fenced area mainly defines
the site boundary around the whole school grounds and around the church securing the whole site.

Gilson Way encloses the site with trees and shrubbery and certain points along the boundary to
assist in shielding the school from the adjacent residential buildings however, the greenery opens
up towards the school playing field views across the site. The palisade fencing continues around
this section of the site, again close to the public footway.
The palisade fencing to Schofield Road is set back away from the footway with a grassed area
(which does not belong to the school) and semi matures trees in a row to attempt to shield the
site from the adjacent residential area. The boundary fence runs in line with the steep contours of
the site.

Boundary enclosure to Schofield Road

Oakthorpe Drive boundary face the gable ends of residential housing along this road with no
greenery for screening as views into the site look over the school playing field. The palisade fence
continues around this section of site also enclosing the church and the school grounds. There are
pedestrian and vehicle gates from the car park (shared school and church car park) which lead
to a further series of gates providing to the rear side of the school grounds and the before and
after club. This gated access can be locked off to the street and the school as and when
required.
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3.1.2

Enclosure and Access

The main pedestrian access to the site is located along Fordbridge Road (1) opening at 07.00
and closing at 19.00. There is also a vehicle access gate (2) to this elevation which leads to the
playground and is normally opened at 07.00 and closed at 08.30. This is then opened and closed
for any other vehicle access as required.
There are additional dedicated pedestrian access gates from the car park (5) which is kept
open all the time and a timber lockable gate (3) which is opened at 07.00 to 09.15 and opened
again at 15.15 to 19.00. This entrance to the school is the most commonly used by the parents
and it was noted that if children are late and this gate has been locked then the school children
have to walk round to the Fordbridge Road entrance.

Boundary enclosure to Fordbridge Road

Boundary enclosure to Gilson Way
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Site Map indicating areas of enclosure

Boundary enclosure to Oakthorpe Drive
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3.1.3

Landscape and Vegetation

The existing site has the benefit of a substantial amount of soft landscaping,
predominantly to the north of the main school building, consisting of a large open ‗soft‘
playing field. There are additional smaller semi enclosed gardens nestled around the
south of the building which provide secure play areas and gardens for nursery and
reception. The site also benefits by being bound by mature and semi mature trees in
particular to the east and west, enclosing the hard play and providing some screening
from Gilson Way and Schofield Road. The northern site boundary lacks trees and
landscaping, all the boundaries need to be enhanced in this respect, to provide more
privacy from the residential buildings adjacent.
View towards Fordbridge Road elevation from Babbs Mill Park

There is a small unused natural habitat/ecological style garden area (A) to the south
east of the site and the design phase could plan the enhancement of the existing
ecology, by introducing new planting to attract additional insect and animal species.
New trees could be planted to replace aged specimens and those which maybe
removed for development, as well as to enhance the southern boundary. Any building
works will respect and protect the existing landscape.

View towards Gilson Way Boundary

View up Schofield Road/School Boundary

A

Nursery garden/play area
timber fence enclosures

with

View towards Oakthorpe Drive

Site Map indicating existing Landscaping and Vegetation

Section Three
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The site has many different level changes which is most evident along Schofield Road.
Consideration should be given as part of the scheme as the level changes effect the
access and egress from certain areas of the building. There is potential that the level
change can be utilised as landscape features and incorporated as part of the play
areas.
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3.1.4

Views

Views into the site are generally from all elevations. As previously mentioned,
the Fordbridge Road elevation benefits from being set back and raised from
the street level.
Oakthorpe Drive has views through the palisade fence across the soft play
area.
The views from Schofield Road look through the palisade fence and into the
classrooms to this side. The trees along Schofield Road are semi mature provide
shading as opposed to any privacy.

View looking down Schofield Road boundary from path leading from car park entrance

Views into the site from Gilson Way are limited by trees and shrubbery along
certain point of the boundary however open up mainly towards the school
playing field and the north east of the site.
Within the site there are views out from all teaching areas, into the small
enclosed gardens. The Reception, Nursery, Years 3 and 4 have views to Babbs
Mill Park which are partly obscured by trees and shrubbery along the park
boundary. Class base 5 looks out onto the kitchen service yard which should
be considered for improvement as part of the scheme. The other class bases
have sparsely landscaped courtyards which require additional landscaping to
improve and enhance the spaces.
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View through boundary
from Gilson Way

View from classroom
Babbs Mill Park

fence

towards

View through boundary
from Oakthorpe Drive

fence

View from service yard towards
classroom for Year 5

Building Design Group — St Anthony’s Roman Catholic School: Design Brief Document July 2014



27
3.1.5

Vehicular and Pedestrian Access

The existing site benefits from a separation between the principle pedestrian/
service access located on Fordbridge Road and the main vehicle access/
parking to the north of the site adjacent to the church. The southern entrances
include a timed vehicular access adjacent to the main pedestrian route which
is only used for scheduled deliveries and emergency service access. The
pedestrian footway located within the church grounds to the north also allows
pupil drop off and entrance to the site via a series of gates with varying opening
times.
It was noted that majority of the drop off and pick ups occur along Oakthorpe
Drive which is a narrow residential street and the access to the site crosses the
car park.

Panoramic of car park





Pedestrian access to school from
car park (A)

Pedestrian access to school from
car park walkway (B)



Pedestrian access from Fordbridge Road with vehicle access
adjacent (C)

Site Map indicating existing vehicular and pedestrian site access

Section Three
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The proposed works should address the inadequate routes through the parking
area and provide a clear/dedicated route for the children, as well as
controlling vehicle access across the car park and school entrance to avoid
any congestion and provide a safer route.
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3.1.6

Sun Path

The orientation of the existing building exposes the east elevation to low early morning sunlight, and the
south elevation and west elevations to the strongest mid-day/afternoon sunlight. The teachers tend to
have the blinds shut for most of the day and in some instances, utilise the external security shutters to
provide solar shading and reduce heat gain into the building.
Suitable solar shading provision is vital as the south and west elevations incorporates large windows to
the teaching spaces and currently are subject to high levels of solar gain during the summer months.

View towards Nursery and Reception classes from pedestrian walkway
off Fordbridge Road (at approx 9.00am)
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View towards west elevation from access walkway (at approx
9.00am)
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View looking at north elevation and entrance

View looking at north elevation

Section Three

The external envelope treatment to the south and west elevations would benefit from a combination of
external canopy shading, tinted glazing and internal blinds, to address the low sun morning glare from
the east during winter, and solar gain from the south during the hot summer months.
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3.2

Existing Building Analysis

3.2.1

Historical and Overview of Existing

The site consists of a singular building common in design and construction to much of what was
built circa 1960 and extended in 2000. The building is a single storey traditional brick
construction building with a variety of flat roofs and UPVC glazed curtain walling. A separate
prefabricated building was erected in 1979 which currently serves as the before and after
school club located to the north west of the site.

Floor plans showing the existing layout of rooms and
their spatial relationships with each other are
illustrated in Appendix E. The function of each
teaching and learning space is clearly identified as is
the current Year Group arrangements.

Structure and Envelope

St Anthony‘s is constructed using traditional brick comprising of 102.5mm brick and 100mm
blockwork and appears to have no insulation in the walls. Facing brickwork form gable ends
and plant areas throughout the site with the construction being well maintained and in good
condition.
Approximately 25% of the external envelope is comprised of glazed infill panels which have
been replaced with double glazed UPVC windows with what appear to be insulated panels
below the glazing. The upper glazing panels are fixed lights which may need to be evaluated
as part of the ventilation strategy.
The roofs are flat, appearing to be mainly constructed of timber. The roof over class bases 2,
4, 5 and 6 including ancillary areas have been insulated and replaced with a single ply
membrane type covering. The other parts of the roofs will need to be addressed as there is
evidence of leaking during heavy rain fall. This will also need to include the rainwater pipes
which currently drain internally and are prone to blockage and leaking.

View towards north eastern corner
of the Junior School

The current gross internal floor area of the school building totals 1,388m² and the proportion of
teaching and non-teaching floor space is outlined in Appendix F in terms of how they compare
with the minimum DfE floor area recommendations.
The school is predominantly built in traditional brick construction with flat roofs throughout.
There are a series of roof lights scattered around the building which appear to be in good
condition
The windows were replaced to UPVC double glazed units in 2009 and appear to be in good
condition.
Although the thermal performance of the existing construction has not been calculated, as
noted in section one, the overall DEC rating is D (82%), which is extremely poor and is a
reflection of the style, construction and age of the building. It is therefore compelling evidence
that the external envelope does not contain any wall insulation and there is probably nominal
roof insulation where the roof has not been replaced.
The ever escalating cost of fuel and power, have made the lack of insulation at St Anthony‘s
an expensive pressing issue and in addition to bring the building in line with current Building
Regulations.
Additionally, there have been many minor changes to the internal layout over the years to the
existing accommodation which has lead to the spaces being under utilised and other areas
incorrectly organised and therefore there is a pressing need for the school to be remodelled
and refurbished. An example of this is where the main hall is used as a circulation space for the
pupils to navigate around different parts of the building and the main stage is currently used as
a library.
There are a series of separate buildings to the west of the site mainly used for the before and
after clubs which appear to be in good condition.

The proposals should take into consideration some of the above repairs, remodelling and
upgrading not only to improve the external appearance but also to conform to current
thermal performance and to address any cold bridging and condensation issues associated
with the age and style of construction.

3.2.3

Existing Building Services

Electrical
Electrical mains enter the building via a small cupboard in the receptionist‘s office and link to
an electrical meter room within the reception lobby. The supply rating has not been surveyed
with regards to condition and suitability however the distribution board and switches appear
to be a recent installation. The environmental/ services engineer will need to review the
suitability of all existing systems.
Heating
Heating is by a conventional hot water radiator system fed by a Gas fired DHWS boiler
located in the Boiler/Plant Room behind the kitchen. The existing installations have not been
surveyed with regards to condition and suitability. Incoming gas supply is located in a
dedicated gas room adjacent to the boiler room. The environmental/ services engineer will
need to review the existing system.
Water & Drainage
Mains incoming CWS is located in the Boiler/Plant Room, pass through a vertical calorifier,
and is distributed throughout the building via below ground service ducts. Where additional
service points have been installed, localised wall mounted electric hot water heaters are
located where required. The existing supply pipes and installations have not been surveyed
with regards to condition and suitability. The environmental/ services engineer will need to
review the existing system.

Section Three
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The main hall at the centre of the school is one and
half storey with clerestory glazing at high level to the
south side only. There were further modifications
carried out to the school to form a new ICT suite and
separate WC block for the reception and nursery
classes in 2011 but no further major building works
have been carried out since.

3.2.2
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Ventilation

3.2.6

Natural ventilation is used throughout the building however, due to the classroom locations
around the main hall, and no opening lights at high level, there is limited cross ventilation
through the building. It would not be considered appropriate to introduce mechanical
ventilation; as a result consideration should be given to the provision of adequate trickle and
rapid ventilation as required.

Taking the extension and remodelling of Cheswick Green Primary School and Valley Infant
School PCP completed two years ago, as an example, Solihull MBC have demonstrated the
expertise to transform an existing school building in to what will appear to be a brand new
modern school.

3.2.4

Orientation & Signage

Recent Remodelling Precedent

The visit to Cheswick Green Primary School gave a similar precedence to St Anthony‘s having a
brick build structure with glazed infill panels.

Externally, there are signs at the entrance to the site and signage identifying the reception
entrance however; there is limited way finding signage to relevant part of the site and
entrance which should be considered as part of the proposals

The introduction of curved canopies to the entrance space provided a more welcoming
approach to the school and gave a sense of arrival. This is also carried across to extend into
the teaching spaces forming outside teaching spaces while still maintaining separation from
the school field.

3.2.5

The schools visited were screened by planting on the boundaries and this would be essential to
screen the views into the site from the public spaces especially along the eastern boundary.

Asbestos

St Anthony‘s Primary School was constructed at a time when asbestos was very widely used in
the construction industry. The known asbestos risks within the school are recorded in the
Asbestos Report, with the information reviewed annually. The school have records of the
known asbestos and the areas that have been tested.
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Cheswick Green External Classroom
and canopy

BEFORE: Valley Infant External Play Area

Cheswick Green External canopy

AFTER: Valley Infant External Classroom

At Valley Infants, a new external envelope was applied without significantly increasing the
loadings on the old timber frame structure. This was done by using new cladding supported on
aluminium out riggers, which transferred the vertical loads to the foundation, and the
unchanged wind loads horizontally to the existing structure. The new cladding and its support
structure was offset far enough out to permit the application of a vapour check, fire resistant
boarding and mechanically fixed dense insulation board to the original timber posts and
framing. New cut to falls insulation and single ply membrane roofing increased the loading on
the roof slightly but without the need to provide increased structural support. The exposed
concrete raft was insulated and rendered to below ground to eliminate any cold bridging and
condensation.
The solutions which were developed at Valley are still relevant and could be applied to St
Anthony‘s but to change the aesthetics slightly by using insulated render panels and the
application of a new external envelope. This will give the opportunity to design a brightly
coloured building of modern appearance to appeal to the children who use it. The original
building will be disguised to appear as brand new as any new extension providing a seamless
integration of old and new.

Valley Infant School following remodelling
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Design Criteria and Considerations

3.3.1

Introduction

This Section attempts to capture the essential aspirations of St Anthony‘s RC Primary School for
the remodelling and refurbishment of the existing school.
The considerations are the result of a Briefing Stage Design Quality Review (October 2013)
following Design Quality Workshop (DQW) carried out by BHN Architects 17th October 2013.
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Whilst it is recognised that it may not be possible to resolve all the objectives raised, the Design
Brief aims to interpret them into some basic design principles which will form the basis of the
detailed feasibility and future design development, inform the designers and monitor the
success of the developing scheme.

3.3.2

Overview and Issues Raised

The DQW provided an informal discussion between Solihull MBC and the stakeholder group in
order to capture the key priorities of the group in terms of addressing a number of perceived
flaws in the school, which included general identity as well as design issues and highlighted the
aspirations and expectations of a cross section of stakeholders. The following criteria and
considerations should reflect the aspirations outlined in the Vision, in terms of delivering the
social, cultural and educational ambitions of the School, its Stakeholders and the wider
community and be interwoven into the feasibility studies and designs

3.3.3

Context and Identity

The existing school and its environment were discussed and importance was placed on the
need to provide the school with a clear identity in terms of appearance, ethos and expression.
There was a desire to transform the school: to make it more visible to the community and
enable the pupils and community to be proud of their school, whilst maintaining the existing
ethos. There is a requirement to improve the relationship between internal and external spaces,
landscaping, play areas parking and in particular the approach to the school by providing a
sense of arrival which is inviting and welcoming with clear routes to the main entrances which
are safe and traffic free.

3.3.4

Vehicular Access and Parking

The existing vehicular access into the site is accessed off Fordbridge Road to the south of
the school and is generally for vehicle access onto the school site for refuge collection,
emergency vehicles etc. The car park for staff and visitors is located to the north of the site
outside the main boundary with separate pedestrian access into the site. This access also
serves as the main pupil drop off and pick up point for the school, as well as access to the
church.
The current car parking arrangements and access leads to congestion and there is no
defined separation for vehicular and pedestrian use leading to confusion and safety
implications. There is a desire to promote the use of cycles and scooters and there is
currently no adequate covered secure cycle shelter and clearly defined cycle routes
connected to the school and should be more defined.

3.3.5

Pedestrian Access

The pupil drop off /collection points to the main school entrance and play areas on the
northern and southern side of the school are restricted to two separate pedestrian gates.
There is an additional pedestrian gate in the church car park however this is currently kept
locked. This element is discussed in more detail earlier in the document.
However, majority of the pupils utilise the access from the church, through the car park
which does not facilitate safe transit. There are major concerns regarding conflict of safety
for pedestrians entering the site and walking through the car park with no dedicated routes
to classrooms.
Clearly there is a need to provide a safe transit for pedestrians using this entrance and
clever use of layout, signage and barriers could overcome the general desire of
pedestrians to always take the apparently shorter, if more hazardous route across the car
park. Clear site lines to these entrances must be maintained in order to monitor movement
of pupils and visitors across the site.

View to entrance of car park and pedestrian access

View from access gate (Fordbridge Road)
towards existing main building entrance.

View from service yard to classroom and
cycle store

View from car park access to school

View of walkway from the before and after
club leading to the school

Section Three
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3.3.6

External Areas

In modern schools, children should have direct access to the outdoors from each teaching
space; to areas which should be safe and stimulating and make the most of the opportunities
for learning and social interaction throughout the year; this was seen as a prerequisite during
the discussions.
There is a need to provide canopies over these areas to facilitate both all year round weather
protection as well as providing solar shading to the south facing classrooms to reduce solar
gains during the summer months. External double doors to every teaching space would also
be a logical improvement to the fire escape strategy, given that the buildings are presently
single storey.
Additional planting should also be incorporated into any new designs to provide external
shaded teaching/play spaces as majority of the immediate area to the rear of the school is
very open and exposed.
There is also a desire for additional clearly zoned external teaching spaces which could
include a sensory garden, stage area, pergola, story telling seat and shaded spaces. These
improved school grounds should be made available for community use outside of school
hours.

3.3.7

The Building Environs

There is a desire to make a memorable building with warm, personal, naturally lit learning
spaces that support the energy and ambition of the staff and pupils but retaining the blue and
white schools colours currently giving its own identity.
The main entrance should be clear, with good signage/way finding aids and should present a
sense of arrival. The immediate lobby/ reception should be welcoming, friendly and have the
opportunity to display pupils work.
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The desired internal organisation is for Year groups to be arranged in clusters to avoid
circulation through teaching spaces. Flexibility between teaching spaces is required, with the
use of easily moveable walls where practical, which comply with the acoustic separation
required by BB93 to allow more interaction between the key stages.

3.3.8

Interior Design

The school should feel spacious and open with small breakout spaces throughout to enable
individual use, social and intervention. Internal areas would benefit from increased natural light
to aid the feeling of openness. The current circulation route through the main Hall is not ideal
and circulation routes should be redirected appropriately.
Walls and ceiling colours should be neutral in all teaching spaces, to avoid over shadowing the
children‘s displayed work. Carpets are preferred in classrooms, with laminate / vinyl to public
and circulation areas. Changes in floor finish should reflect and give clues to changes in room
use.
Strong accent colours may be used in moderation in non teaching areas, but all surfaces
should enable ease of maintenance and cleaning patterns.
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There is a desire for cloakrooms to be located neatly within each of the teaching space as
opposed to general areas and easily accessible for the external areas.
Toilets should be bright and vibrant as recently fitted to Valley Infant School.

3.3.9

Inclusivity

The design of the school and grounds should be informed by the guidance provided by
BS8300 and the Equalities Act 2010, but any such specific measures should be
sympathetically integrated into the overall design, with clear way-finding signage, lighting
and uplifting colour schemes. Finishes and fixtures need to be appropriate for people who
have visual and / or physical impairment and sound-field technology available for those
with auditory impairments. Suitable spaces must be made available for wheelchairs or other
equipment convenient for all building users, wherever they may be located.
An Access Statement will be required as part of the Planning Application and Building
Regulations Application processes, which should collate information from various sources,
and be maintained as a live document throughout the operation of the building.
The design of any new layouts or alterations should take in to account BB102, providing an
inclusive focus to children with special educational needs (SEN). This will ensure that these
pupils can join in activities with other children and not be disadvantaged in any areas of
the school.
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Specific Design Principles

Whilst the design brief will be further developed at the next stage of the design process, there
are already emerging key principle that should inform the design discussion and the following
general principles should be met:

3.4.1

Increase in Roll

Currently there is no immediate requirement for additional numbers of pupils to be
accommodated at St Anthony‘s Primary School, beyond a full 1FE to all years.
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3.4.2

External Environment Access and Approach

The presence of the school is to be felt and seen more by the community who will be
encouraged to use it. The approach is to be open, safe for pedestrians, and welcoming, whilst
maintaining the controlled entrances to the site and where appropriate amended to suit the
revised site layout in accordance with vehicular /parking issues.
Entrances should be attractive, welcoming, secure and unambiguous, being clearly expressed
in terms of architecture, lighting and signage as well as incorporating access control to allow
passive supervision and manage all arrivals to the school.

3.4.3

External Appearance and Materials

The precedent study of Valley Infant PCP & Cheswick Green are given as a guide to what is
possible, and to show that the existing structure need not be too limiting a factor. There are a
wide variety of cladding materials, textures and colours that can be used in a rain screen type
configuration to present a modern looking building which will inspire pride and ownership by
the children, staff and community.

3.4.4

Building Upgrade

The provision of a lightweight cladding/render system applied to the external walls and
supported off the existing brickwork can be adopted. This will also need to be upgraded to
include a dense rigid insulation to comply with current U-Values, or better if easily achievable.
The recently replaced roofs can be maintained as part of the scheme however the remaining
existing roofs should be overlaid with new cut to falls insulation to give current U-Values, or
better if easily achievable and single layer membrane roof coverings with 20 year guarantee
to replace existing bitumen roof finishes. Additional new facia/ soffits could be applied to add
detail and rationalise rain water dispersal.
All existing external windows should incorporate a solar resisting body tint, and trickle vents.
Additionally, there should be generous provision of opening lights for natural ventilation and

maybe opening up existing sealed roof lights to bring day light to internal rooms and
corridors. All new roof lights should be pyramid style triple skinned polycarbonate
incorporating trickle kerb vents, and electrically opening as required by location, and the
ventilation design strategy.
All new internal and external doors are to incorporate anti finger trap design. Reliable
remote opening devices will be provided to all opening lights above 1800mm.

3.4.5

Internal Layout

Any internal layout modifications and new additions are to be as flexible as permissible.
Internal spaces should be calming and inviting whilst being stimulating and conducive to
learning. Teaching spaces are to be neutrally coloured and carpeted, and are to include
cloaks. Non teaching spaces are to have harder floor surfaces, with limited use of accent
contrast wall colours. Equality Act and SEN needs are to be designed in for inclusivity.
Good quality display areas throughout are required.
Pupils toilets are to be bright and vibrant incorporating factory printed age related
graphics.

3.4.6

External Spaces and Education

Teaching spaces should interact with the outdoors, with doors, windows and flooring
materials co-ordinated to allow teaching activities to expand into the outdoors whilst
maintaining supervision and weather protection.
External spaces should be safe and stimulating and the surrounding landscapes should
reflect different and seasonal aspects of nature enabling it to be used as part of the
teaching process. The layout and design of any proposed external areas should assist
passive supervision and remain safe and secure by design. External area should be
accessed via well defined adequately lit protected pathways which provide all year
round safe transit.
Amendment to the internal layout of the school should maximise opportunities for the
interaction and passive enjoyment of the external space from within.

3.4.7

Phasing

The phasing of the refurbishment and remodelling works should be carefully considered
to ensure the impact on the smooth running of the school is minimised. Where possible
off site production should be incorporated into the programme to reduce on-site
disruption. Consideration of any future expansion works should also be considered.
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3.5

Services

3.5.1

Planned maintenance

Appendix G of this document reveals the most pressing planned maintenance needs are in
respect of upgrading existing M&E services and external walls and windows. These and any
additional planned or required maintenance to upgrade the existing installations/ building
fabric to bring in line with current regulations should be considered and incorporated into the
remodelling scheme, in particular where any modifications require disruptions to surfaces. All
works to be carefully programmed to coincide with the main works.

3.5.2

New and Amended Installations

Where possible and appropriate all services currently located in below ground ducts should be
relocated via service risers to within ceiling voids with appropriate service access provided.
Any replacement controls should be low maintenance and easy to operate.
New lighting should be of the highest energy efficiency and should provide complete flexibility
and control which suits the individual requirements of the teaching staff and pupils. Any new
ICT requirements and installations should be seamlessly integrated throughout
The phasing of the refurbishment and remodelling works should be carefully considered to
ensure the impact on the smooth running of the school is minimised. Where possible off site
production should be incorporated into the programme to reduce on-site disruption.
Consideration of any future expansion works should also be considered.

3.6

Statutory Consultation

3.6.1 Town Planning Informal Consultation
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Building Design Group met with Lawrence Osborne, Team Leader in the SMBC Town Planning
Department, during April 2014 to generally discuss development works at St Anthony‘s RC
primary school and to try and foresee the issues that may arise from proposed development.

The car park area has the potential to be extended slightly into the playing field to provide
a more rational parking area. Any effects on the current sports pitch will need to be
discussed with the SMBC Sports Strategy team and compared against the Building bulletins
and the Sport England requirements.
It was agreed that Solihull MBC‘s Transport and Highways be consulted on both sites as part
of the preparation of this Design Brief.
Upgrading and appearance of the external fabric of the building were seen as a positive
and as an initial overview; all could not foresee any issue in carrying out improvement works
and Valley Primary School was given as a good example.

3.6.2

Highways and Transport Informal Consultation

Building Design Group met with Danny Gouveia, Senior Transport Planner / Engineer in the
SMBC Highways and Transport Department, during April 2014, to generally discuss St
Anthony‘s RC primary school, and to try and foresee the issues that may arise from
proposed development.
Proposed changes to the site layout should recognise and even improve permeability into
the site. This again should be dictated through the use of the scatter diagrams to
understand the direction the pupils come to the school and see if there is potential to form
a single main entrance that is both practical and welcoming.
This can directly link with the provision for drop off and pick up around the site and there
may need to be investigations to clarify whether this can be taken from Fordbridge Road
and Oakthorpe Drive and relocated to Schofield Road, away from the main and residential
access routes through the area.

There is potential to regenerate the streetscape along Fordbridge Road to make the school
more inviting and give it an identity, which could include a new main entrance to the building
located between Year 1 and Year 3. This will need to be investigated with guidance from the
scatter diagram for the school, which will inform the travel direction of the majority of the
children.

There appears to be insufficient parking for the staff in the existing car park and the space is
used highly inefficiently and can be rationalised giving better use of the area by maybe
squaring the boundaries and forming better movement for pedestrians and vehicle will
improve the situation. This could be incorporated with creating a secure and direct link from
the car park to the to the school entrances as opposed to the route behind the church as
this causes issues of access into the site when the pedestrian gates have been locked.

The green space to the west of the school was discussed and there is potential to incorporate
this area as part of the school. The ownership of the land will need to be investigated further as
this is currently disused and four of the classrooms overlook this side of the site. The extra space
may assist in forming outdoor teaching spaces, private gardens and canopies as a link to the
classrooms. Any trees that require removal will need to be replaced elsewhere on the site

SMBC Building Design Group have investigated the site and produced the Vehicle and
Pedestrian Access movement diagram included in this document.

There is also a possibility to form a new extension between Year 2 and 4 classrooms and form
an entrance from Schofield Road or new teaching space to provide additional space as
required. Again, this option can be developed during the next stages of the project.
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Proposals that increase school numbers of staff and / or pupils, will require a Travel
Statement to accompany the Planning Application. The school Travel Plan will already give
a modal split of existing pedestrian and vehicular movement.
At St Anthony‘s it is unlikely that there will be any increase in pupil or staff numbers, therefore
there will be little input from SMBC Highways and Transport.
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Landscape and Ecology

Solihull MBC Building Design Group met with Mike Eastwood, the authority‘s Principal
Landscape Architect, during March 2014, to generally discuss St Anthony‘s RC Primary School
site, and to try and foresee any opportunities or issues that may arise from proposed
development.

Landscape
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The context surrounding the school was discussed and in particular the close proximity of Babbs
Mill Park and Local Nature Reserve to the school. This currently serves as a public recreational
area with football pitches, play ground and many trees and shrubs. The park is part of the
Kingfisher Country Park, a joint project sponsored by both Birmingham and Solihull Councils,
together with Natural England, the Environment Agency, and the Warwickshire and
Birmingham & Black Country Wildlife Trust. Project Kingfisher was established in 1985 to improve
an 11km stretch of the River Cole Valley from Small Heath to the Borough boundary with North
Warwickshire for people and wildlife.
The project was declared the Kingfisher Country Park in 2006 and the Solihull section was
extended along Kingshurst Brook, Hatchford Brook and Low Brook to incorporate Alcott Wood
and Marston Green Local Nature Reserves in 2010 as part of the projects Silver Jubilee
celebrations to celebrate the success of this landscape scale conservation initiative and
25years of the partnership.
This important piece of Green Infrastructure (GI) links rural north Warwicksire to the east with the
urban centre of B‘ham to the west via the North Solihull Regeneration area at its heart
This space can potentially be used and a ‗green corridor‘
or a pedestrian link with the school and the surrounding area and possibly adopted as the
main access point into the site, utilising existing pathways within the park that currently lead to
the school.

Mike Eastwood also raised the ownership of the green space to the west of the school as
previously mentioned in the report and this will need to be investigated further as this is
currently disused and may have the potential to be utilised as part of the development.
This side of the school is used as a pick up point for parents and four of the classrooms
overlook this green area; the extra space may assist in forming outdoor teaching spaces or
private gardens as a link to the classrooms. The walkways, access, the link from the church
and car park are quite narrow and the extra space to this area may also assist in the
circulation around the site and integration of the segregated building around the site.
Integrating the development with the school has the potential to connect with the current
curriculum as some of the landscape works can provide enhancements to the site with the
assistance of the children. Examples of this can include the planting of any new trees,
shrubbery, hedges or vegetables and teach the children about the different types of
vegetation.
It is the authority‘s policy to retain all trees unless they are dead or dangerous. If any trees
must be removed in order to rationalise the car parking and pedestrian access to the
school entrance or any other building or enabling works, then the design should mitigate
the loss, and include enhancements elsewhere to replace such loss.
The planning application will need to be accompanied by an Arboricultural Survey and
analysis of the existing trees likely to be affected by the design proposals in themselves,
operation of contractor‘s plant, site set up and storage during the works. The Arboricultural
Survey will provide a baseline survey of the existing trees pre development, and categorise
them according to quality. This will also enable the different tree species to be identified,
and root protection zones to be established.

In terms of site specific comments, the following was discussed:

Ecology

There are mature trees in and around the site and these should be retained wherever possible
as they have a high amenity value and provide character to both any new development and
the existing adjacent streets. A Tree survey, condition report and constraints plan is required to
inform the site layout and development in accordance with BS 5837: 2012 ‗Trees in relation to
design, demolition and construction -Recommendations.

Ecological survey will be carried out on the site which will access the likelihood of any
protected and priority species, not only within the site but around a 2 kilometre radius of
the school and will include Babbs Mill park.

As part of the new development, there is potential to use the outside spaces for accessibility to
the community out of school hours such as the use of the football pitch or any of the hard
landscaped spaces. These can possible aid in integration of the school into the community
and assist in further security for the site. This would need to be investigated in more detail and
discussed with the school and the SMBC Sports Strategy team to establish the practicalities in
terms of management and maintenance.
The current shared car park appears to be insufficient and can only be extended into the
school grounds. Again, this will need to be investigated to establish whether there will be any
net loss to the green areas and whether any other parts of the site can be enhanced to
compensate for any losses. This will also need to be compared against the Building Bulletins
and the Sport England requirements

If the presence of any protected species are identified as medium or high risk, then
additional follow up surveys will be required. Some of these follow up surveys may be time
dependant on being carried out between April and September, outside winter hibernation
and any mitigation procedures be included as part of the scheme.
Lost habitat necessitated by building improvements may be required to be replaced by
bat boxes and the like.
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3.6.4

Sport England Consultation

Building Design Group met with Bob Sharples of Sport England on 21st May 2014 to obtain an indepth understanding of the implications of the concept design as so far developed, on the
planning permission application process. SMBC followed on by sending a sketch for
confirmation on 16th June 2014
The advice received is as highlighted below.
The existing site plan shown is coloured and annotated to show the advice received, on
what constitutes E3 - ‗Land incapable of forming part of a playing pitch,‘ as defined in
Sport England‘s Playing Fields Policy.
The application for planning permission must be accompanied by a Planning Statement
to specifically address Sport England‘s concerns. This must be separate
from the Design & Access Statement.
The Planning Statement needs to refer to the SMBC Adopted Unitary
Development Plan. Any intrusion by our proposed development in to the
usable playing field shown on the adjacent plan will have to be justified, by
showing that the usability of the playing field is not compromised.
The Planning Statement also needs to refer to Paragraphs 73 and 74 of the
National Planning Policy Framework Paragraph 73 talks about recognition
of open space and new opportunities for provision. Paragraph 74 is a
strong presumption against building on playing fields, unless it is surplus or
replaced by better provision.
Finally the Planning Statement needs to refer to Sport England‘s Playing
Field Policy—A Sporting Future for the Playing Fields of England, and in
particular Exception E3—Land Incapable of Forming Part of a Pitch.

Page 40
View across playing field
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If our proposals should intrude on non-E3 usable playing field then we must show in the
Planning Statement, various indicative different pitch layouts that demonstrate the
remaining playing field is still usable for sports pitches.
It is important that the indicative pitch layouts show run-offs around pitches.
It is important that no existing or proposed pitches are shown on any of the planning
permission application drawings. This is to avoid any conflict with the content of the
Planning Statement. Any pitches on aerial photographs are to be removed. The Planning
Statement must show more than one example of quite different pitch layouts, to avoid
any particular layout being taken as a firm proposal.
No MUGA will be required.
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3.7

Stakeholder Consultation

As part of the development of the Design Brief a cross section of stakeholders were consulted to
represent the broad views of teachers, pupil‘s governors and the community. Details of the DQP
session and attendees can be found in Appendix H

Section Three
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40
4.1

Accommodation Requirements

The written information in Section 4 is to be read in conjunction with the Organogram. The
Organogram (Fig. 4.1) is solely a diagrammatic guide to aid understanding of the text in
Section 2 and Section 4, particularly in relation to spatial relationships, and is not to be viewed
as a design solution.
The Organogram illustrates preferred key adjacencies and priorities of relationships between
spaces and resources. These relationships and the description of spaces given below should be
used to re-interpret the organisation of space within the context of the overall area given in the
area schedule (Appendix E). The area schedule should be seen as an overarching guide to
the footprint of the building and not as a specific list of individual room area requirements. The
preferences for re-organisation of space should be considered along with condition issues as
detailed in Section 1, within the context of the proposed budget.

office staff have to leave the reception area to allow visitors into the site from the car park.
As a minimum an intercom and remote opening device should be fitted, to reduce
disruption.
The Head Teacher‘s office should be accessible from both the front of school and the
teaching areas. A leadership team office with desk space for 3 people and files should be
provided, into the suite of spaces. In addition a meeting room would provide a valuable
resource to meet with governors, external agencies, parents and other visitors.
A first aid room/sick bay should be clearly visible from the school office, in the secure area of
the school. This will enable pupils waiting to be collected by parents to be passively
supervised by office staff. The sick bay should include space for a fridge and lockable
cupboard for the storage of medicines and first aid equipment.

The school is a Catholic school and this should be clearly represented in the school design.

4.2

Key Adjacencies

The relationship between types of spaces within the school can
assist in communication, supporting transition and facilitate
collaborative working. No teaching areas should be perceived
as being too separated from other teaching areas, or from
central school facilities, such as the Hall and the staffroom.
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The key priorities for any re-organisation of internal space are: To
provide an alternative circulation route between teaching areas
that does not impact on the school hall; creating breakout
areas to support group teaching activities outside each
classroom; to organise class bases so that they align to the Key
Stages as detailed in section 2; and to provide direct free flow
access to the outdoors in FKS.

4.3
4.3.1

Accommodation
Reception / Administration / Offices

The current school reception area can become easily
congested at busy times of the day. A more welcoming space
that communicates the school‘s Catholic ethos and that would
also make the entrance more visible to the street is preferable. It
would also allow greater visibility of pedestrians entering the
school site.
The main office and bursars office are currently separated from
the reprographics and main store area, which require
movement through the hall space to access. In addition the
Building Design Group — St Anthony’s Roman Catholic School: Design Brief Document July 2014
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Staff Areas

There should be a single staffroom serving the whole school. The staffroom should reflect its key
purpose; a rest area away from work tasks during break times, but also serve as a place to eat
during lunchtimes, a space for informal meetings between staff, for storage of personal
belongings and where key school information for staff is displayed, or posted. The room is
currently very small and does not reflect how highly valued staff are by the school community.
The staff kitchen should be sufficiently resourced and arranged in a layout that will enable
several people to access drink making facilities during a limited amount of time.
It should be centrally located, so that no members of staff feel that the staff room is ‗too far
away‘, and are therefore all are encouraged to use the space. The staffroom should be
located so that the playground is visible, for passive supervision.
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There should be sufficient adult toilet access and these should be located to enable ease of
access from all areas of the school. Toilets for visitors should be located off the reception area.
A small area for Planning Preparation and Assessment (PPA) should be provided in the
teaching areas, within each Key Stage.

4.3.3

Hall and Dining

The hall is a multi-functional space, accommodating activities both during the day, evening
and weekends, by pupils, staff and the community. It should provide maximum opportunities
for teaching, sports activities, worship, assembly and performances, as well as for dining.
The hall will be used by parents and the community, and should therefore be easily accessible
from the school entrance, but preferably not straight off the entrance as per the current
organisation. The space should be of a high quality, using design to reflect the Catholic faith.
There should be access to toilet facilities, without the requirement to move into teaching areas,
to support community lettings. The mechanical and electrical infrastructure to the hall should
be capable of operating independently. The hall should not be a main circulation route to
access teaching areas; this impacts on curriculum delivery, as the movement of people
through the space continually interrupts lessons.
There should be a small altar space, and a portable/flexible stage to allow maximum space for
sports activities as well as providing a suitably large enough platform for performances. The hall
should be equipped with multimedia provision (sound system and large screen) and
appropriate acoustics and lighting for performances. There should be storage for PE
equipment and the stage. The stage is currently used as a circulation route, a guided reading
area, a group space and storage for resources. This is not a suitable arrangement, impacting
on the quality of the provision for pupils.
The school kitchen should be linked to a section of hall, and be of an appropriate size to the
projected number of diners and must be lockable when not in use. There should be sufficient
storage for tables and chairs for all pupils, including those who bring sandwiches. The servery
should open onto the school hall. The ability to have a separate dining area is aspirational, this
would allow access to the hall to be maximised at all times, include the lunch break period.
The kitchen should be served by an independent access, with a clear route for deliveries. The
kitchen space should be reviewed in light of increasing pupil numbers, and the potential

increased uptake of school meals following the recent Government directive that all KS1
pupils are to be offered a free school meal. Any resulting changes to the kitchen facilities will
be subject to an independent brief from the Council‘s catering services.

4.3.5

Teaching Areas General Overview

(Please also refer to 2.4.3 Organisation of Learning)
The teaching areas should be arranged to provide a physical progression through the Year
groups that is legible for the children; interior design should be used to reflect the
developmental age of the child. It is expected that there will be maximum utilisation of
circulation space for learning activities. All teaching and circulation areas should be easily
supervised.
Each class base should have a teaching wall, with an interactive white board, and ideally a
direct access to the outdoor space. Children should be able to access teaching areas
directly at the beginning and consideration should be given to spaces for parents to gather
to collect children at the end of the day. Cloak areas should not impact on teaching or
circulation areas; they should however be easily accessible to individual class groups,
located within the classroom next to an external access. Cloak spaces should be well
ventilated, due to storage of damp or wet coats, and will also be used to store PE kits and
school bags. There should be a sink and class storage in every class base and access to
drinking water.
Toilet provision has not been discussed other than where highlighted in Section 3 or below.
The remodelling process should ensure that there is sufficient toilet access for 210 children
aged 4-11yrs plus 30 nursery children aged 3-5yrs and access to disabled toilet facilities.
Toilets should be well dispersed with access from each Key Stage. Further discussions should
take place to determine any required alteration to the toilet provision, and the scope for
relocation, subject to initial layout options. There should be some toilet facilities accessible
directly from the outdoor space, which can be secured to prevent children moving freely into
the teaching areas during play or lunch times.
ICT and other curriculum resource storage should be securely located within or close to the
breakout areas so that resources can be accessed with ease and reduce activity
preparation time. Resource storage should be in addition to classroom storage cupboards
(ie. for art equipment). All areas should have wireless network access.

4.3.6

Foundation Key Stage

FKS1 should be a large space that is suitable for 30 children aged 3-5 yrs. The children should
be able to move freely (free flow) around the space, but allowing staff visibility to observe
children from all areas. There should be enough space within the room for children to move
expressively (eg. dancing, role play) without the movement of furniture. As zones or areas
within the unit remain ‗set up‘, and there is a focus on working with raw and creative
materials, it is important therefore that there is sufficient storage space for resources.
There should be a dedicated area of the room for ICT, with sufficient data and power points
to support fixed ICT, and a practical area where children can experiment with ‗messy‘ or wet
materials. Both areas should be able to accommodate 6 children and an adult. Varied
opportunities for the display of children‘s work, particularly enabling items to be set at a
child‘s level, is required. There should be access to a small kitchen for the preparation of
drinks and snacks.
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Toilets should be easily accessible for pupils from within the unit, and should include a cubicle
with changing and shower facilities.
Free flow into an enclosed early years‘ outdoor space is essential, with high visibility of the
outdoors from the indoor space. The outdoor space should be able to be used in all weathers.
There should be an independent access point for parents to collect and drop off children to
the Nursery in the morning. This should include a sheltered waiting area outside. A small FKS
office should be provided for the storage of children‘s records, and for the FKS teacher to meet
with parents.
The FKS2 area (Reception) is to be a mix of free flow open space and more formal class base
space for 30 children. The area needs to be large to facilitate the move from free flow to more
structured activities, with children moving to the more structured format at their own pace. The
space should be able to be manipulated to provide a variation during different times of the
year. There should be direct access to an outdoor learning space that should be accessible in
all weathers. Toilets should be easily accessible for pupils from the teaching areas.
The FKS1 and FKS2 should be linked, preferably with a flexible wall system to enable the FKS
area to be fully integrated. Access to a shared area would enable early intervention work and
joint working across the Foundation Key Stage. Part of this area should be used for language
and communication skills development and should have the ability to be partitioned from the
breakout area to prevent distraction. A small teaching kitchen area to serve the FKS/KS1 will be
used for cooking in small groups.

4.3.7

The Ants Childcare Club
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It is desirable for The Ants to be integrated into the
school building, with an adjacency to the school
nursery. Scope for sharing of resources should be
considered. There should be a large activity space,
a group room, kitchen, storage, toilet, lobby and
external access with a secure play space. The space
should be of sufficient size for 24 places for children
aged 3-8 yrs. The provision should be adjacent to the
Foundation unit, with a clear access route for
parents to collect children both within and after
normal school hours.

teaching and learning. There should be sufficient space for children to work at different
types of furniture and to access a small clear open space without moving furniture within the
class base. The Year 2 class base should be adjacent to the Year 1 class base and would
ideally have a means of shared access between them.
There should be a break out area to serve the two class bases. The break out area should
include sufficient space for group work and practical activities. Learning resources for the Key
Stage should be stored efficiently within the area. A PPA base should be accessible from this
area, with a hot desk facility and for the storage of shared files.

4.3.9

Lower Key Stage 2 should have class bases for Year 3 and Year 4. They should be located in
relatively close proximity to KS1, so that the spaces do not create an overt break between
the Key Stages. Class bases should be large enough to support a range of layouts and
possibly a mix of furniture to allow pupils to access preferred learning spaces during
independent study. The class bases should be linked.
There should also be a shared breakout area that should be able to support flexible group
sizes and a whole group teaching of up to 20 children as an extended third teaching space.
This space should be highly visible and feel inclusive to the class bases. It should have a sink
and storage for practical activities.
Secure ICT storage suitable for a range of portable devices and sufficient power points
should be available in the shared area.

4.3.10

Key Stage 1

The Year 1 class base should be of a larger than
average size.
This will enable aspects of the
Foundation Key Stage to continue into the first term
of Year 1. From the Spring Term all children will be
expected to be accessing the Key Stage 1 curriculum, with a requirement for more structured

Upper Key Stage 2

Provision for Upper Key Stage 2 should broadly replicate that of Lower Key Stage 2. The
breakout area should, however, include smaller workings spaces to enable independent
research or work on extended tasks by individuals and groups, as well as facilitating a third
teaching group.
In addition, a linked group room (suitable for 1:4) should be shared between the two class
bases; it should be accessible from each class base and be glazed to enable passive
supervision within both the group room and class base.
There should be access to a PPA area for Key Stage 2, with a hot desk facility for two
members of staff.

4.3.11
4.3.8

Lower Key Stage 2

Inclusion

There should be a base for the Inclusion Manager and Child and Family Support Worker,
which will have storage for confidential records and sufficient space for a small meeting. This
space should have some privacy from teaching areas, and an independent external exit.
The SEN room should be a group room where targeted support can be carried out with
individuals or small groups (approx. 1:6) outside of the class base. These spaces should be
accessible from the main entrance.
The learning mentor room or ‘Den’ should be a separate space to the SEN room. This space
will be a large group room used by the CFSW and the learning mentor to work with children
who need to spend time away from the main teaching areas. It will be used for targeted
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There should be sufficient storage for resources and equipment in both the SEN and Den
spaces.

4.3.12

Specialist Spaces
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A library area, located within easy reach of all teaching spaces will be required for the storage
and display of reading materials, in addition to resources stored within the breakout areas and
class bases. This space should be bright and fun, as we want to inspire children to want to
read. The shelving units should be of a height suitable for children to reach books
independently. There should be sufficient space for some informal seating, to allow children to
browse, or for a guided reading session to take place. This area does not have to be a
separate room, but should be situated in a location that will not offer too much distraction, but
is accessible for all year groups.
There should be a small quiet space that can be used for reflection, prayer or quiet study by
children and adults. The space should be furnished differently to other teaching and group
spaces, celebrating the Catholic faith and offering a comfortable feel. It does not have to be
a separate room, but could be formed off a circulation space away from ‗busy‘ areas of the
school.

4.3.13

Access Requirements

As part of the remodelling and refurbishment of the school it is important to consider the
physical environment for children with additional needs. As an inclusive school the specific
needs of each child are met wherever possible and a number of adaptations have been
carried out to accommodate this.
Consideration should be given to
children on the Autistic spectrum in the
design process, such as ensuring the
proposed layout is easy to navigate,
that there is an appropriate use of
colours that will not be a possible cause
of anxiety, but can assist in way finding,
and avoidance of narrow circulation
areas, so that visibility is maximised on all
routes through the school.
The project also needs to include a
review of learning and social spaces in
relation to wheelchair users. Children
who are wheelchair users require
additional space within a classroom; this is

due to the wheelchair, possible specialist seating and walking frames that are used around
school. This allowance of space may equate to the space requirement for 3 non-disabled
children.
When looking at the needs of the wheelchair user considerations should be given to the
following areas:
Access to the whiteboard and ICT
within the classroom.
Direct, accessible access to the
outdoors.
Access to a quite space.
Access to specialist areas for
practical activities.
Access to the PE curriculum.
Access to a fully accessible toilet
with wash down and changing
facilities within easy reach to avoid
fatigue or loss of curriculum time.
Consider travel time between
spaces.
Access to a disabled parking
space.
A number of interim adaptations have
been undertaken to accommodate
children, however as part of the building project the current provision should be improved
where appropriate.
The inclusion of Soundfield or similar technology in at least one classroom in each Key Stage
to assist children with hearing impairments should also be considered.

4.3.14

Ancillary and Service Areas

Circulation should be the minimum possible, making best use of available space to create
alternative teaching areas, display or resource areas. Circulation routes should not, however,
impact on the delivery of curriculum. Finishes should be high quality, durable and naturally lit
wherever possible. Areas should flow into one another with minimal need for overt wayfinding.
Toilets should be located within all of the public, private and privileged areas, with disabled
facilities evenly distributed to serve the school. One toilet facility should include a hoist for use
for pupils with specific physical disabilities. There should also be a showering facility.
Cleaning and maintenance stores should be conveniently located around the building,
without impacting on teaching spaces. The server room should be secure and well
ventilated.

Section Four

behavioural and social and emotional development intervention work. This space should be
zoned, providing a table area, a soft area and an active area, where the x-box and other
equipment can be used. Children who do not want to play outside at lunchtimes will also use
the den. It should be able to provide a calming environment, if required; therefore it should
have good acoustic separation. This space does not require an adjacency to the other
inclusion spaces, but should be adjacent to the hall space.
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Kitchen and plant areas should be arranged to provide optimal functionality whilst providing
easy independent access to outside for deliveries and maintenance. The external service yard
should also contain an easily accessible central refuse point with recycling facilities, all of which
need to be thoroughly screened and acoustically separate from operational parts of the
building. All the above should be designed and enclosed in materials that are easy to clean
and maintain.
Car-parking space should be sufficient to accommodate the staff, visitors and other building
users, with a disabled parking allocation. The current car park is shared with St Anthony‘s
church. The access from the car park into school can be hazardous during wet or cold
periods. Delivery and drop-off areas should be clearly identifiable and differentiated from
parking areas.

4.3.15

Outdoor Area

The school has a large site that can offer a range of experiences and facilities for play, as a
learning resource, sports and socialising, but the configuration of the site does provide
restrictions on its utilisation. The outdoor area will be informed a supplementary brief during the
next stage of design, subject to budget availability. Within the first design layout the provision
of external access and canopies to enable an outdoor teaching space, as an extension of the
classroom should be included, and an allowance for improvements to the Foundation Stage
external areas, landscaping to areas close to the school, and re-provision of any external
facilities that are displaced by building work.
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The foundation stage spaces should have a separate designated outdoor area. There should
be a high proportion of free space that is undefined that allows ease of movement and freeplay; this should be supplemented with zoned areas that provide a mixture of surfaces, textures
and levels. The space should be highly functional, but this should also include spaces that
encourage exploration and appeal to all the senses. There needs to be a balance of active
areas and quiet areas, including a digging and growing area, with sufficient storage for the
play equipment.
The landscaping of spaces close to the school building should provide quiet zones and social
spaces, with a specific safe zone for vulnerable children, which is close to the school buildings.
This area may be used for structured and monitored play activities by the Learning Mentor, and
should therefore be located next to one of the teaching spaces or the Den, so children can
access a supervised class base during lunch or play breaks.
It would be desirable for the catholic ethos of the school to be represented in the outdoor
space. The creation of a garden area that can support curriculum activities, but also be a
space for peace and contemplation so children can reflect on and understand their place in
God‘s world. There should be a habitat area, which can be used as part of the Forest Schools
initiative and for country craft activities. The location of the main gate and reception in
relation to the playground means that outdoor PE lessons are restricted at the end of the
school day.
If there is an identified budget available for further external improvement there will be a
briefing process that will incorporate stakeholder consultation and include an analysis of the
varied needs that the outdoor space will be expected to meet for all year groups.
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Suitable secure lockable weather-proof enclosures for the storage of external play
equipment and appropriately screened enclosures for deliveries and waste, including
segregated storage for re-cycling, should be provided. Such enclosures should not be on
view from teaching areas or detract from the enjoyment of the external spaces.
Consideration should be given to suitable access arrangements for the community to the
school playing field.
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A

School Summary

School summary

School Address

St Anthony‘s Catholic Primary School,
Fordbridge Road,

Current Requirements for
out of Hours Use

After school clubs and activities, Governor and staff
meetings, Parents evenings, holiday clubs, Extended
Services, Sports activities, Dance school

Current Community Use

Adult education courses provided on site by Solihull
College, Play and stay for toddlers and a range of
school supported community activities

Kingshurst,
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Appendix A

B37 6LW
Head Teacher

Mr Cieran Flaherty

Current Capacity

210 + 30 (15 FTE) Nursery Class

No of Free School Meals
(uptake)

45 current FSM, 88 in receipt of Pupil Premium

Number on Roll

199 (R-Y6) + 30 Nursery pupils

Staff Numbers

Teaching Staff

11.5 FTE

Support Staff

26 (Full and Part Time)

Proposed Designed
Capacity

210 + 30 (15 FTE) Nursery Class

Current Curriculum
Offered

Core discrete teaching of English, Maths and RE complemented by a Creative Curriculum of theme based
across curricular topics.

Other Facilities Currently
Located on the School Site

Wraparound facility (Before and after school, wraparound care for Nursery, 2 year old places from

Total Current Floor Space
Occupied by the School
(m²)

Gross internal area 1,388m² which includes supplementary areas

Total Proposed Floor
Space Occupied by the
School (m²)

Dependent upon final design

Site Area (m²)

Currently 10,996m² which falls within the DfE recommended range of between 10,300m² and 11,500m²

Normal School Opening
Hours

Nursery

9.00 - 12.00

FKS2/KS1

8.55 - 11.50

12.40 - 15.15

KS2

8.55 - 12.25

13.10 - 15.15
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scatter diagram
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Key Formulae for Primary Schools
N = number of pupil places
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In this instance:Model 1 FE Primary School where N is based on 210 places plus 15 FTE (30 place) nursery,
which amounts to 225 places in total

Category

DfE Formula

1 FE Primary
Model

St Anthony’s
Actual

Playing Field
Soft Play (informal and social)
Games Court (hard surfaced)
Hard Play (informal and social)
Habitat
‗Float‘
Total Net Site Area
Likely Site Area (minimum)
Likely Site Area (maximum)
St Anthony‘s Actual Site Area

20N
800+(2.5N)
600+(2N)
400+(1.5N)
200+(1N)
5N
2,000+(32N)
2,200+(36N)
2,500+(40N)

4,500
1,360
1,050
740
425
1,125
9,200
10,300
11,500

4,380
1,215
875
1,240
620
0
8,330

10,996

Appendix D

Extract taken from DfE publication Building Bulletin 99: ―Briefing Framework for Primary School
Projects‖.

site requirements

D Site Requirements

existing floor plan
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Extg

DfE Guidelines
(1FE Primary)

Area

(m²)

No. of
rooms

Total
Area

Area
(m²)

No. of
rooms

Total
Area

Nursery playroom

72

1

72

66

1

66

Classroom - Recep

61

1

61

66

1

66

Classrms - Y1,Y2

v

2

114

60

2

120

Classrms - Y3,Y4,Y5,Y6

v

4

230

60

4

240

ICT suite
Main Hall
Food/Science/DT
Library/Stage

147
30

1
1

147
30

38
180
24
26

1
1
1
1

38
180
24
26

Group room 1/‘Gal‘

51

1

51

12

1

12

Group room 2/‘Den‘
Resource 1
Teaching Area
Heads office
Deputy Heads office
Staff room
General office
SEN Office
Sick bay
Entrance/reception
Copier/reprographics
SEN/MI room

34
13

1
1

9
-

1
-

14
9
22
v
20
11
7
-

1
1
1
2
1
1
1
-

34
13
752
14
9
22
23
20
11
7
-

12
32
10

1
1
1

9
781
12
32
10

3
3
4
12

1
1
1
1

3
3
4
12

Interview/meeting rm

-

-

-

8

1

8

Class storage - Nursry
Class storage - Recep
Class storage - Other
Specialist stores
PE store (hall)
External store
Central store
Garage/store
Cloakroom - Nursery
Cloakrooms - Other
Chair/table store

4
v
v
v
9
9
v
13

1
2
9
5
1
1
1
1

4
6
27
10
9
9
10
13

3
3
v
6
12
4
8
3
3
12

1
1
6
3
1
1
1
1
7
1

3
3
9
18
12
4
8
3
21
12

Staging/appliance st

-

-

-

4

1

4

Community store

-

-

-

4

1

4

Room Function
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Caretakers store
Cleaners store
Kitchen
Servery
Kitchen - Nursery
Toilets - Nursery
Toilets - Reception
Toilets - Other
Toilet - Accessible
Toilets - Staff
Sub-Total
Circulation - 23%
Plant (Inc server) – 3%
Partitions - 5%
Non-Teaching Area
Total Gross Area

2
53
7
12
v
4
v

1
1
1
1
3
1
3

v

3

2
53
7
12
21
4
15
308
105
24
60
497
1,249

5
v
45
6
4
4
v
v
v

1
2
1
1
1
2
v
v
v

5
3
45
6
4
8
30
12
7
305
250
40
68
663
1,444
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In August 2013 BHN Architects were commissioned by Solihull MBC to facilitate Design Quality
Workshops for Phase 4 of their School re-building programme. The first workshop for St
Anthony‘s Catholic Primary School was conducted on 24th February 2014 – the content of
the workshop is primarily to inform the brief being developed by SMBC for the re-modelling
and refurbishment of the existing school. The day commenced with a brief introduction by
Paul Harries of BHN architects, followed by a visit to two recently remodelled/refurbished
schools. This was followed by a group discussion aimed at identifying what the various
representatives of the school regarded as important to them.
The participants in the Stakeholder‘s Workshop were:
Cieran Flaherty

Head

Karen Watkins

Teaching Assistant /Child &Family Support Worker

Michelle O‘Grady

Parent Governor

Brett Gooddy

Building Design Group

Neil Aldridge

Capital Project Manager – SMBC

Gaynor McGarry

Capital Projects Officer – SMBC

Selina Timmins

Programme Advisor –SMBC

John Harper

Teacher

Phil Brown

Bursar

Vincent

Site Manager

Rosemary Reilly

Teaching Assistant

Marcus Brian

Chair of Governors

Paul Harries

Architect/Facilitator

Karen Shaughnessy

Deputy Head

Ethan

Y4

Ellie – Mae

Y6

Connor

Y6

Jack

Y5
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Quality Review: - Briefing Stage

Design Quality Review Report

1. Summary
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2.

Introduction

e. Good organisation of spaces in plan and section, easily legible and fully
accessible.

St Anthony‘s Catholic Primary School will be remodelled and refurbished as part of Phase 4
of Solihull MBC‘s Schools Programme. A stakeholder group has been selected to assist with
the preparation of the design brief for the proposed remodelling.

f. Internal spaces that are well proportioned, fit for purpose and meet the needs of the
Curriculum.

The workshop sought stakeholder‘s views on design related issues, such as access, materials
and finishes. It was led by Paul Harries of BHN Architects and included representatives from St
Anthony‘s Primary School, The Local Authority and the SMBC Building Design Group.

g. Flexible design to support transformation, allowing for short-term changes of layout

The object of the workshop was to assist with formulation of a design brief – by offering the
opportunity for the various interested parties to express their views. A Programme for the
day‘s events may be found at Appendix 1.

h. Good environmental conditions throughout, including optimum levels of natural

SMBC had previously used a formal method to conduct this type of workshop for other
schools, entitled DQI. The DQI method evaluates three main components: Functionality, Build
Quality, and Impact. Each of these components are broken down into 10 subsections, each
of which have a further 10 criteria. Therefore, around 100 factors are considered to
determine the overall design quality of a building.
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While the experience of DQI had been useful it was felt to be rather cold and impersonal,
with tick box decisions displacing more open discussion. SMBC were seeking a more informal
approach that would allow a free flowing discussion which would capture the key priorities
of the stakeholder group. They also wanted an approach which allowed the Stakeholder
Group to assess the emerging design against their key criteria at various stages of the
process. The system developed by BHN is based upon the CABE (Commission for
Architecture and the Built Environment) Checklist, which may be summarized as follows:
a. A high-quality design that inspires users to learn and is rooted in the community.
b. A sustainable approach to design, construction, environmental servicing and travel
to school.

and use, and for long-term expansion or contraction.

light and Ventilation.
i. Well-designed external spaces offering a variety of different settings for leisure,
learning and sport.
j. A simple palette of attractive materials, detailed carefully to be durable and easily
maintained.
For the workshop the CABE check list was re-formatted and divided into three sections for
discussion:

CONTEXT
Identity and context – Making a school the pupils and the community can be
proud of – appearance, ethos, expression.
Location – Making the best use of the site – External Circulation, relationship
between inside and outside, approach to the school.
School Grounds – Landscape, play areas, parking, organised sport, Security.

c. Good use of the site, balancing the needs of pedestrians, cyclists and motorists,
and enhancing the school‘s presence in the community.
d. Buildings and grounds that are welcoming, safe and secure, and inviting to the
community while protective of the children.
Building Design Group — St Anthony’s Roman Catholic School: Design Brief Document July 2014
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Context:

Is the school welcoming?

The Building Externally – Successful use of Materials, Colour, Composition, Form.

What is the approach to the entrance like?

Interiors –creating excellent spaces – natural light, colour, connection to outside.

Is it through a sea of cars?
Is it difficult to find the entrance?

SUSTAINABILITY

Is it really pleasant?
I

s it inviting?
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Resources – Environmental strategy – Ventilation, daylight, artificial light, energy
efficiency.

Does the school feel secure?

Easy to maintain, durability.

Do the grounds look good?

Flexibility – Long Life Loose fit – Creating a school that can adapt and evolve in
the future.

Is there plenty of play space and does it feel nice?

The above headings formed the basis of an open discussion. The above headings will also
form the basis of assessing the development of the design proposals during future workshops.
An example of the assessment form can be found at Appendix 2.

Are there things in the school grounds that you particularly like, such as
gardens, play equipment, games court?
Building:

As you enter the building what does it feel like – is it welcoming?
Does the building feel well organized?
Can you find your way around easily?

Prior to the afternoon session the stakeholders group visited two schools that had been
recently refurbished and remodelled. As an introduction to the afternoon session Paul Harries
showed some further examples of recently completed school on powerpoint. The workshop
discussion was therefore informed by the Stakeholders perception of their existing school
environment, the schools they visited, and further examples that formed part of the
powerpoint presentation.

Do the spaces feel good?
Are the ceilings too high or too low?
Is there a good use of colour?
Or is there not enough colour?

3. School Visits

Or is there too much colour?
Or would you prefer it was all white?

Prior to visiting the two schools Paul Harries gave a brief introduction to the day‘s events,
describing how the stakeholder group would have the opportunity to play a part in
contributing to the design brief, and to respond to the design as it emerges.

Maybe it is all white?
Sustainability:

Are the spaces well lit and well ventilated?
Is there a good relationship between the inside and the outside?

The day was about finding out what is important to the stakeholder group in the remodeling, the re-invention of their school. How would they like to see their school
transformed?

Is the school flexible enough?
Can it be changed to respond to different daily activities?
Are the materials on the outside of the school attractive?

This process will obviously draw heavily upon the stakeholder‘s opinions of their existing
school, their knowledge of the existing building, their views of what works and what doesn‘t
work
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Organisation – Creating Clear Diagrams for the building – How should the school
be organised, Accessibility, Security, Deliveries, Circulation, Fire Escape.

However, just reacting to the spaces that people are familiar with gives a very limited
response so as part of the day‘s activities two other schools were visited. The group was
encouraged to view these schools critically, to pose questions such as:

Do they look as if they will last a long time?
Imagine if it was your school – what would you want to keep? What would
you want to change?

Appendix H
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The two schools visited were:

Following a short presentation the group we discussed some of the images that people had
selected. Group members talked about why they selected the images. These are some of
the images that people brought to the workshop:

Our Lady of the Wayside Primary School
A school remodeled, refurbished and extended by Ridge. The extension to the school was
fairly large and the school were pleased that internally there was very little difference in the
finished quality of both old and new (the school wanted a ‗seamless‘ joint between the old
and new). The interior was characterized by a very neutral color scheme.
The head teacher explained that the focus had been on re-organising the inside of the
school, therefore very little had changed externally. The visit was therefore focused on the
internal arrangement of spaces.
Cheswick Green Primary School
A school which was again remodeled and refurbished by Ridge. Although the design work
was undertaken by the same company this school had a very different feel. The general
décor was fairly neutral, but with feature walls in colour and imitation timber floors through
the circulation area.
The outside of the school and adjacent spaces had also been extensively upgraded.
External facades had been renewed, large canopies attached, and the zones directly
outside the classrooms had been re-designed in a variety of ways – ranging from effective
use of contrasting surfaces to self contained external play/teaching spaces.
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Photographs of Cheswick Green may be found at Appendix 3. As the tour of Our Lady of the
Wayside was focused on the internal spaces, which were occupied by children, no
photographs were taken.

4. Group Discussion
Prior to the workshop members of the group had been asked to find an image of a building
or a space within a building that they liked or made them feel happy. The image should be
a building that the group member has visited and did not have to be an iconic or new
building.
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St Pancras Station was selected as an example of how a fine existing space can be reinvented and transformed through careful design. The space was large, open, full of light. It
was a fine combination of old and new.
The Guggenheim Museum in Bilbao was selected as an example of something extraordinary
and unique, highly inventive. The undulating facades offered a sculptural approach to
building design.
Parc Guel in Barcelona, again another example of something unique, individual, unusual.
The Villa Savoye in Poissy, near Paris. An example of a fine modern building, constructed in
1930, but still appearing qualitatively modern. An innovative building in it‘s time.
Worcester Cathedral. An example of a grand, peaceful space.
The new Liverpool Museum. The sense of movement through the different spaces within the
building was particularly enjoyed.
The new Library in Birmingham - the joy of being in a new space completely surrounded by
books.
There were a variety of images of both old and new buildings. The images selected
represented different values that were felt to be important – something inventive,
extraordinary, something innovative and modern, something that combines the old and the
new with skill, places that are peaceful and joyful.
From the images a discussion developed around the types of space that need to be
provided in the re-modelled school.
The discussion was then conducted under the subject headings outlined above. A record of
the observations made by various people in the group may be found at Appendix 4.
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5. Things that matter most.

2. Location: making best use of the site:

Before and after club should be incorporated into the school with access to the
kitchen and toilets
The roof and drainage needs to be addressed as part of the project.

The school would like a number of points of entry. At present there is one single gate
which gets very congested.
The car park is also used as a pedestrian entrance (leading to a steep ramp). Whilst
this is managed it is far from ideal. It would be good to make a separate route for
parents if possible. During the day this route is closed off – but parents/visitors who
enter via the car park have to then exit the way they came and walk around the
school site to the main entrance. This could possibly be overcome with an intercom/
CCTV access control.

The entrance and front gate needs to be made more visible.
Access for pupils and parents needs to be improved.
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The fabric of the building should be improved so energy costs can be reduced.
Thread the Catholic ethos through the school.
There should be something unique – give the school a wow factor.

3. School Grounds: making assets of the outdoor spaces
The school would like to use the outdoors more as a teaching space and would like
more emphasis on the outdoors. When they visited Cheswick Green they liked the
canopies and external teaching spaces.

Improve internal circulation and address all the changes in level.

External doors should be provided to existing classrooms wherever possible leading
out to external teaching spaces beneath canopies. The school liked the
arrangement at Cheswick Green.

Maximise the use of outdoor space.

Although the school has a bike rack they would like it to be covered.

Provide flexible spaces

Shaded areas are desirable and should be included in the design.

Sort the hall out!

The school would like to reduce the number of blind spots, introduce quiet social
spaces and improve access to the toilets from the playground and teaching
spaces.

Flexible spaces to link teaching and learning.

6. Interpretation – pointers for the design team.
The following list represents a summary of the points made by the group – the full list can be
found at Appendix 4. It brings together the comments that will give the design team some
direction, and will form the basis of future discussions:

CONTEXT
1. Identity and Context: making a school the pupils and community can feel proud of:

If the parking arrangement remains the same then lighting and walkways will need
to be improved.

THE BUILDING
4. Organisation: creating a clear organization for the building
Circulation routes through the school are problematic. The school would like to
remove circulation from the hall by providing an alternative route.

At both of the schools visited the approach to the entrance was liked. There are a
number of problems with the approach to the entrance at St Anthony‘s which
make it both unwelcoming and difficult to control. From the Car Park the steep
slope is difficult to negotiate. The entrance point does not have good surveillance
so it is difficult to see people approaching. It is also difficult for visitors to find.

Reprographics should be relocated near to the school office.

The School were positive about the things they saw that helped give a strong visual
identity. They particularly liked the curved canopies at Cheswick that re-defined the
front of the school and the Cross at the entrance to OLW.

The before and after club should be integrated into the school.

Rubbish and recycling should be stored away from the building.

The school would like a separate medical room.
The school would like a leadership meeting space, similar to OLW, but located at
the front of the school
The school would like a space for quiet reflection.
There should be a cooking area within the school that would cater for both school
activities and the before and after school club.
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To bring the afternoon to a close everyone in the group was asked to name the thing that
mattered most to them in the context of remodelling the school. These were the responses:
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The entrance to the school should be made more obvious.
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Ideally the school would like a direct link to the church so they could share facilities
(this looks as if it would be very difficult to achieve – but there may be strategies for
strengthening the external linkage).
5. The building: making form, massing and appearance work together
The school liked the way in which the canopies at Cheswick transformed the
external appearance of the building.
6. Interiors: creating excellent spaces for teaching and learning
The school liked the small teaching areas shared between classrooms at OLW,
however they would like a space that could accommodate up to 20 pupils, with
flexible walls so it could be opened up as part of the class for whole class/phase
teaching.
Where possible the school would like to use glass to open up the spaces.
The school would like flexible walls to open up spaces for team teaching along with
spaces to compliment different learning styles and independent learning.
Teaching resources should be in the staff room for use during PPA.

SUSTAINABILITY
7. Resources: deploying convincing environmental strategies
There is a problem with varying temperatures across the school. The Den and the
Gallery are always warm whereas the year 6 is always cold.

7. Future Actions
In moving this project forward the following actions/issues should be considered:
The development of a site strategy that takes into account the issues raised in this
report. In particular the relationship of the school to the car park to the rear of the
school and movement of pedestrians to the main entrance points. It is recognised
that it may not be possible to resolve all of the objectives listed above due to the
specific constraints of the existing school site.
The development of a design strategy for the existing school buildings which takes
into account the issues raised above. The circulation via the existing hall is
identified as a particular problem. Also the classrooms are not connected to the
outdoor spaces, and consequently the outdoor spaces adjacent to the
classrooms are not developed to their potential. There are a number of
adjacencies identified above that need to be addressed. There is a strong desire
to form a better link to the existing Church Building. Again it needs to be
recognised that all of the objectives listed above cannot be resolved as a
consequence of the specific constraints of the existing school buildings – the
linkage to the church building would prove particularly challenging, although
there may be strategies for improving that relationship
A sustainability strategy should be developed to take into account the issues
raised above.

Appendices:

Page 64

The temporary classroom, with storage heaters, is very expensive to run.
8. Maintenance and Durability
There were a number of features that the school liked in the two schools they visited:
timber veneered doors, composite windows (timber on the inside, aluminium on the
outside), the bespoke boxing at Cheswick Green. On the ceiling - acoustic panels
were preferred to ceiling tiles.
9. Long life, loose fit: creating a school that can adapt to the future
The School would like more flexibility and moveable walls would be desirable.
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Appendix 1 – Programme of the Day‘s Events

Appendix 2 : Assessment Sheet

North Solihull Primary Programme

DESIGN QUALITY SCORING AND COMMENTARY REPORT

St Anthony‘s Stakeholder Group
Report prepared following review with client panel:
Date of review:
Dear Stakeholder Group Member
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You have been selected to form part of a stakeholder group that will assist in preparing the
design brief for the proposed remodeling project at your school.
The workshop on Monday will be seeking your opinion on design related issues, such as
access, materials and finishes. Paul Harries, an independent facilitator and Architect, will
lead the workshop and members of the St St Anthony‘s Design Team (SMBC - Building Design
Group) will be taking part. The day will consist of visits to two primary schools and then a
group discussion in the afternoon. It is important that you attend the whole day.

Name of School:
Local Authority:
Architect

Assessment criteria
1.Identity and context: making a school the
students and community can be proud of
2.Location: making best use of the site

The only preparation for the day you are asked to do is to find an image of a building or a
space within a building that you like or makes you feel happy. This must be a building or
space that you have visited, and it does not have to be an iconic or new building, just a
space that you like. Images should be sent to studio@bhn.co.uk with the subject ‗StA
Stakeholder Day‘ by Thursday lunchtime. If you cannot send an image before this time they
should be brought along to the workshop instead.
The day should be an interesting opportunity to visit other schools, as well contributing to the
remodeling project of your own school.
Your support in this matter is greatly appreciated. Thank you.

3.School grounds: making assets of the
outdoor spaces

4.Organisation: creating a clear diagram for
the building.

Very
Good

Pass

Unsatisfactory

Poor

Comments

5.The buildings: making form, massing and
appearance work together
6.Interiors: creating excellent spaces for
teaching and learning

Agenda
08.30

Refreshments (St Anthony’s)

08.40 – 09.20

Introduction – Paul Harries

09.30 – 10.45

Our Lady of the Wayside Primary School

11.00 – 12.15

Cheswick Green Primary School (inc. Refreshments)

8. Maintenance and Durability

12.30 – 13.00

Lunch (Return to St Anthony’s)

9. Long life, loose fit: creating a school that

13.00 – 14.00

Group Discussion

can adapt and evolve in the future

14.00 – 14.15

Refreshments

14.15 – 16.00

Group Discussion

(15.15)

(Conclusion for pupils)

16.00

End

7.Resources: deploying convincing
environmental strategies

10.Successful synthesis: making a design
that works in the round
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Programme for Monday 24th February 2014
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Appendix 3 – Photographs of Schools Visited

Appendix 4 – Group Discussion

Cheswick Green Primary School

CONTEXT
Identity and Context: making a school the pupils and community can feel proud of:

The approach to the school and the curved canopies were liked. The outdoor teaching
spaces, with their canopies and different surface treatment were liked.

Both schools visited – Appeared tidy and uncluttered.
At both of the schools visited they liked the approach to the school and the
location of the office.
Of the two schools they felt Cheswick Green was more inviting.
Cheswick Green – Open clear entrance. School would like a clear separation
between children / public access. Did not like walking through the playground.
Cheswick Green – Did not like the idea of parents having to cut through the
playground.
The school would like a different entrance for parents/pupils and visitors.
The steep ramp is difficult to negotiate and can be dangerous during the winter
months.
At St Anthony‘s it was felt that the entrance is not easy to find and was not
welcoming.
At St Anthony‘s they didn‘t know who was coming into the school.
At OLW they liked the Cross at the front door.
Rubbish and re-cycling should be considered and stored away from the main
school building.
Location: making best use of the site:
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The School liked the large central teaching space and the library, they also liked the colour
coding of the different teaching phases and the artwork and signage.
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The school would like a number of points of entry.
At Cheswick Green they liked the combination of the high external fence with
the low internal fence.
They liked the large canopies at Cheswick Green – both as outdoor play and a
pick up and drop off point for parents.
They liked the outdoor dining space at Cheswick Green.
At Cheswick Green they liked the direct access to the outside space from the
classrooms and the way in which the external surfaces were differentiated with
contrasting materials.
The school currently has a single gate so it would get too congested to use this
as a main entrance for pupils.
The current car park is also used as a pedestrian entrance; whilst this is managed
it is not ideal.
Due to lack of visibility the rear gates are locked at the start of each school day.
This is not welcoming for visitors as they get stuck at the gate. If they cannot get
in then visitors have to exit the car park and walk around the perimeter of
school.
It was suggested that an intercom could be fitted to the gate with CCTV thus
allowing visitors to gain access.
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Organisation: creating a clear organization for the building
Circulation routes through the school are problematic. The hall does not work, it
is the main circulation route through the school and lessons are constantly
disrupted. The school would like to isolate the hall and provide an alternative
route to avoid the hall being used as circulation space.
They found that at both schools they visited it was easy to find their way
around.
Reprographics needs to be relocated and be near to the school office.
The school liked the cloakrooms at Cheswick Green. They would like the
cloakrooms within the classrooms.
They liked the leadership meeting space at OLW.
They liked the Community/Drama space at OLW.
The school would like a separate medical room.
The school would like a leadership team at the front of the school adjacent to a
head teachers office.
The school would like a designated PPA space either within or adjacent to the
staff room.
The before and after school club should be integrated into the school.
There should be cooking area within the school that would cater for both
school activities and before and after school club.
It would be good if the school could be linked to the church so they could
share facilities.

At Cheswick Green they didn‘t like the grey external finish on the windows.
They liked the way that the curved canopies at Cheswick Green transformed the
external appearance of the school.
Interiors: creating excellent spaces for teaching and learning
The school really liked the small teaching pods off the classrooms at OLW,
however at St Anthony‘s they would like the space to accommodate up to 20
pupils. They would also like the space to have flexible walls so it could be opened
up as part of the class for whole class/phase teaching.
The school liked the open central teaching area and library at Cheswick Green
The school liked the colour theme and stencils on the wall at Cheswick Green.
They liked the colour changes at Cheswick green to denote the different phases.
The school would like to use glass where possible to open up spaces.
They felt that of the two schools visited Cheswick Green felt more spacious, the
sense of openness was liked.
The school would like flexible walls to open up spaces to team teach for joint
topics.
Cheswick Green – liked the light sensors in cupboard and low usage areas but
would like an override facility in common areas such as corridors and classrooms.
They would like spaces to compliment different learning styles with independent
learning.
Teaching resources should be in the staff room for use during PPA time.

SUSTAINABILITY
Resources: deploying convincing environmental strategies
There is a problem with varying temperatures across the existing school. The Den
and the Gallery are always warm whereas the year 6 is always cold.
The temporary classroom, with storage heaters, is very expensive to run.
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THE BUILDING

The building: making form, massing and appearance work together

Maintenance and Durability
They liked the timber veneered doors at Cheswick Green.
The windows at Cheswick green, aluminium on the outside/timber on the inside,
were considered attractive and practical.
The bespoke boxing in at Cheswick Green was much more successful than the
boxing in at OLW.
The acoustic panels on the ceiling, as at Cheswick Green, were preferred to
ceiling tiles.
Long life, loose fit: creating a school that can adapt to the future
The School would like more flexibility and moveable walls would be desirable in
the locations referred to above.

Appendix H
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School Grounds: making assets of the outdoor spaces
The school would like to utilise the outdoor spaces more as a teaching space
and they would like more emphasis on the outdoors.
The school feel they have good grounds but they are under utilised, partly
because of the differing levels.
The school liked the curved canopies at Cheswick Green.
At Cheswick Green they liked the outdoor classroom spaces which allowed
free flow without access to the field.
It would be good to have a covered area for bikes and scooters. They have
racks, but as they are not covered parents tend to take the bikes and scooters
home and bring them back at the end of the day.
Shaded areas are desirable and should be included on any design.
They would like to reduce the number of current blind spots around school and
introduce more quiet social spaces for play time.
The school would like easy access to toilets from both teaching spaces and the
playground.
There is a need to improve the lighting and walkways to the car park if the
location is to remain the same.
There is currently no direct access to the outdoors from the classrooms – the
school would like this.
There is an existing shed that conceals the children at playtime.
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Section One

Section 1 – Introduction and Background
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1.1

Strategic Context

The regeneration of North Solihull has been identified as one of the key priorities for Solihull
Metropolitan Borough Council and is referred to as the North Solihull Regeneration Area. It
comprises the three council wards of Smith‘s Wood, Kingshurst and Fordbridge, and Chelmsley
Wood and part of the Bickenhill Ward.
The area has a population of approximately 40,000 people. The Regeneration Area was based
upon the ‗East Birmingham and North Solihull Regeneration Zone‘ as originally defined within
planning guidance and regional economic strategy.

1.2

The North Solihull Primary Programme
Strategic Plan

In July 2013 North Solihull Primary Programme Strategic Plan renews the Council‘s
commitment to leading a programme of change focused upon education vision,
transformational outcomes and extended service provision. Taking into account the best
practice and lessons learnt from the delivery of the first part of the programme, the
investment in the remaining projects will deliver more for less, ensuring that programme
deliverables are joined up and focussed on corporate priorities.
The aim of the programme is to support the development of an education provision that:

In this context the regeneration of the area is an important part in the regional initiatives being
progressed for the West Midlands. The area‘s proximity to the National Exhibition Centre,
Birmingham International Airport and the M6 alongside the potential of a local HS2 railway
station, development plans for Chester Road and its significance within the strategies and
priorities of the Council make it a continuing focus for national, regional and local government
investment.

Has a high standard of teaching and learning in all schools and is committed to
narrowing the gap.
Is collaborative and supports innovation in service delivery.
Puts schools at the heart of their community.
Promotes local access and choice.

North Solihull consists of areas that are amongst the 10% most deprived in England. It has a
strong sense of community, a younger population than the rest of the borough and a higher
proportion of single person and lone parent households than the borough average. Poor
health within the area is a key issue. Generally, educational attainment is low and, together
with relatively few jobs within the regeneration area and poor access to jobs beyond, this had
led to high levels of unemployment, worklessness and low incomes.
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The regeneration of North Solihull remains one of the UK's largest regeneration programmes
and aims to make a real difference to peoples lives through an increase in quality housing
stock of differing tenure, type and size; improved opportunities and access to employment,
with a more highly skilled workforce; improved local communities with access to thriving
community hubs, village centres, enhanced green spaces and new schools; and improved
public transport.
In 2005 the Council approved a Strategic Framework for North Solihull that was adopted as
Supplementary Planning Guidance for the area. The Framework informs the neighbourhood
plans and was developed within the context of the Regional Spatial Strategy and the Council‘s
Unity Development Plan (now superseded by the Draft Local Development Framework 2012).
The Strategic Framework, which was reviewed and updated in 2009, established an
overarching plan for the restructuring of the housing market and the development of facilities
for the community and is still delivered by the North Solihull Partnership (NSP) business plan
comprising direct Council support, external grant funding and land receipts accrued from the
redevelopment of land.
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Supports integrated working practices.
Is inclusive, meeting the needs of all pupils and supporting vulnerable groups.
Supports economic development and regeneration.
Has relevant, high quality learning environments including supporting facilities.

1.3

Programme Delivery

The focus of the Primary Strategic Plan is to provide buildings that facilitate improved
outcomes for children, families and their communities. On the back of a programme of
renewal they should inspire and enshrine a vision for teaching and learning that contributes
to regeneration in its broadest context.
Although the original intention outlined in the planning framework was to rebuild ten schools,
at a cost of approximately £70m and that has been varied to include remodelling, the
Council remains committed to the original objectives of the Programme. The revised
programme of activity is therefore to be based upon a different scope of works that also
enables the flexibility to accommodate the required school places within an appropriate
timescale.
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St John the Baptist is included within the final phase of the programme, Phase 4, and will
comprise two sub-phases, 4(a) which will include remodelling proposals for Windy Arbor and
Yorkswood Primary schools, and 4(b) St Anthony‘s and St John the Baptist Catholic Primary
schools.

1.4
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Supply and Demand for School Places across
North Solihull Schools

The emerging Strategic Plan update reaffirms a continued need for 4,200 school places across
the regeneration area as originally it was assumed that each of the ten schools would offer
places for 420 children. As a site for a tenth school has not been established, based on current
levels of capacity there was a deficit of 420 places so as a consequence, the required places
must be included across the known available school sites.
It was therefore proposed to create as much flexibility in school place availability as possible, in
order to maximise the opportunity to respond to localised demand from parents, and provide
schools with the opportunity to respond quickly to changes in their local school catchment
area cohort. This will increase access opportunities for local children and minimise travelling
distance.
In this context an additional form of entry is to be provided within Phase 3 across two schools
(alternating between Fordbridge and Coleshill Heath) to serve the southern part of the
Regeneration Area while the final form of entry required in the northern part will be provided at
Kingshurst and Yorkswood, again alternating between the two schools serving the Kingshurst
area and parts of the Smiths Wood catchment.
The focus will be on flexibility of places in schools to maximise the opportunities for parents to
get a school of their preference and ensure that all local children will have a place.
Annual consultation will continue to take place between the Council and schools to plan how
and where the places are available.

1.5

School Details and Background Information

1.5.1 Site Overview
Appendix A that accompanies this section of the Brief gives a summary of the pertinent
school details, Appendix B shows a scatter plan of where the current St John the Baptist
Catholic Primary School catchment is located. It is noteworthy that the catchment is closely
contained around the site with no clear pre-eminence of one elevation of the site being
more practical to access than another.
The site is located in a predominantly residential area in the Smith‘s Wood ward of Solihull and
is bounded on two sides by the gardens of adjacent houses and a Community Centre/
Church, parkland along the third and Arran Way along the fourth.
The current site is well served by road and pedestrian access, Appendix C shows a plan of the
site showing the network of adjacent roads and footpaths.
The site area totals 12,946m² (3.2acres), the buildings and land on which they sit is in the
ownership of the Trustees, the remaining land is in Local Authority ownership.
It is believed that there are no public rights of way across the site or other easements that
have been granted however detailed title information will be sought as a requirement of the
later Feasibility Study.
There are no known designated features or other features of heritage significance.
In anticipation of potential development options a number of surveys shall be commissioned
in order to quantify risks that can be easily assessed and may have a significant effect on the
development cost for the site; these include:
Geotechnical (desk study): to provide site history, the type of ground to be
anticipated, contamination or former structures/water courses.
Flood Risk (desk study); to enable an appreciation of whether there is a significant
risk of ground water flooding which might influence site usage.
Ecology (desk study): highlights the potential for different ecological problems to
arise - such information being a Planning requirement.

Section One

Remodelling, part refurbishment and part rebuild, where appropriate is now considered to be a
viable option taking into account other successful case studies in the Borough, particularly as a
considerable amount of asset-related information is available for each school to enable an
informed evaluation of this new approach.
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Topographic - to accurately locate existing site features, levels, boundaries, services
etc.
Further surveys which should be considered, and may be a future requirement as part of a
formal Planning Application are;
Arboriculture; to ascertain the location condition, species of all the trees on each site
and what remedial work maybe required to optimise their location.
Acoustic (site monitoring); to ascertain the background noise levels reaching the site
and what interventions maybe required to attenuate noise problems.

The current gross internal floor area of the school building totals 2,369m². The allocation of
teaching and non-teaching floor space is given in Appendix F of this Brief along with
comparison against the minimum DfE floor area recommendations.

1.5.3

School Buildings Condition

School building planned maintenance programmes and their associated estimates of cost
during the normal ten-year planned period are managed and prepared by the Council‘s inhouse Property Services Team. Solihull‘s approach is consistent with the national standard in
that approximately 20% of its schools are surveyed each year with the building elements,
electrical and mechanical services being scrutinised.

Traffic study; as above.

With regards to St John the Baptist Catholic School, their ten-year planned maintenance
needs were reassessed in anticipation of future capital investment, the result of which is a
total of £1,114,366 to address the school‘s most pressing needs as set out in Appendix G.

Drain survey; levels and CCTV scan.

Other observations made at the time of the last building condition survey include:

Additional Ecology Surveys; required as a result of findings from the above Desk
Study (e.g. badgers, bats, knotweed etc)

External brickwork is in good condition for its age.
All roofs are in a reasonable condition.

The characteristics of the external areas that will serve the needs of a Primary School the size of
St John the Baptist, in particular sports and recreational facilities, habitat areas, social space,
hard and soft landscaping are outlined in Appendix D of this Brief in terms of how they
compare with the minimum DfE site area requirements.
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1.5.2

School Buildings Overview

The campus consists of one building common in design and construction to much of what was
built circa 1971 and extended in 1987, that being a single storey brick building with a variety of
flat and pitched roofs and UPVC curtain walling in places.
A separate prefabricated building referred to as ‗The EIC Pod‘ was erected in 2006 and serves
as an adult education resource.
Like most schools of that period, although the fabric of the building has aged over time, the
space standards are superior to current day design standards as recommended by the DfE
with brickwork ensuring a robust and long-lasting structure.
Floor plans showing the existing layout of rooms and their spatial relationships with each other
are illustrated in Appendix E. The function of each teaching and learning space is clearly
identified as is the current Year Group arrangements, suited as practically as possible.
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External windows and doors are of UPVC and are generally in serviceable
condition however.
Rainwater goods are Upvc and in reasonable condition.
Floor coverings are a mixture of carpet, vinyl and quarry tiles which are generally in
a serviceable condition although some areas will need replacement within five
years
Ceilings are finished in painted plaster, mineral fibre and suspended ceiling tiles
and are in a serviceable condition with isolated repair where roof leaks have been
rectified
Internal walls are generally finished in plaster with small areas of ceramic tiles, small
areas of plaster are in need of renewal
Internal doors are timber all of which are in a serviceable condition.
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All sanitary ware is in a serviceable condition.
External and internal decorations are serviceable.
Fixed furniture is in a serviceable condition.
External areas consist of paved areas, a macadam driveway and car park shared
with the adjacent Community Centre/Church, playgrounds and fences to the
boundaries of the site.

A contemporary sustainable design which is appropriate to the site context is
encouraged.
Maximise south facing aspect of classrooms.
Boundary treatment to the school must be carefully considered in order to
promote integration with its surroundings and adjacent areas of the public realm
and other services.

1.6 Development Control
In anticipation of the future development there will be a number of headline observations
relating primarily to issues of scale and design within the urban realm and traffic in and around
the proposed development. In summary, these key points are likely to include:
Given the significant redevelopment of the site and the existing parking problems on
surrounding roads, the proposal should aim to accommodate the majority of set
down/pick up parking within site.
A limited turning circle and drop-off within the site would encourage speedier
distribution and potentially discourage car-use.
The development must create high quality public realm within and around the site
which facilitates safe and convenient pedestrian and cycle movement, with
multiple points of access.
A movement framework which demonstrates the walking and cycling links around
the site should be considered to improve permeability in this location, particularly
picking up existing desire lines.
Development must integrate with the existing street-scenes, and carefully consider its
impact on neighbouring housing.

Section One
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In terms of the Display Energy Certificate rating that measures building performance and the
amount of energy that is used within it, St John the Baptist has improved from a ‗C‘ (energy
efficiency score 59) in May 2012 to a ‗C‘ rating (score 52) in February 2013 which illustrates
significant improvement due to the school‘s ongoing commitment to a sustainable
environment.

10
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Section 2 – School Vision and Strategy
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2.1

Introduction

At St John‘s we are very proud of our caring reputation built on service to the Smith‘s Wood
parish and wider community, our academic, sporting and creative achievements, and most of
all we are proud of our children.
St John the Baptist School is a learning community where Gospel values are at the heart of
everything we do. The spiritual, cultural and personal values of each child are nurtured, to
ensure every child develops to their full potential. Our children are taught the learning skills they
will need to become responsible and responsive citizens of the future.
This section sets out our vision and strategies in the context of the agreed aims of the North
Solihull Primary Programme Strategic Plan (2012). It provides a context to the preferences for
school accommodation as outlined in Section 4 of the brief, which should be considered
alongside building condition issues in the design process.

2.2

Context

2.2.1

Children, Families and Community

As a Voluntary Aided Catholic Primary School we serve both the local Catholic community
(approximately 40% of pupils) and families from the immediate local area. The area in which
the school is located is in one of the most disadvantaged wards in the Borough, with parts of
the local neighbourhood being in the most 10% deprived areas nationally.
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The Smith‘s Wood area has a low unemployment rate (55% compared to 62% nationally), with
a number of people of working age experiencing long-standing employment issues. There are
a high number of lone parent households (15.9%
of all households) and at least one in three adults
have no formal qualifications, with the rate being
over 40% in one of the neighbourhoods adjacent
to the school. High incident health issues include
Chronic Obstructive Pulmonary Disease (four
times the Solihull Average for premature deaths)
and adult obesity, which at 33% is the highest
level in the Borough.
The community is quite static, with generations of
the same families having attended the school.
There have been some small levels of mobility
due to the regeneration programme, but
otherwise children tend to stay at St John‘s unless moving out of North Solihull. Despite the
consistent progress made to improve pupils‘ attendance a small number of persistent absences
remain an issue.
Nearly half of all of our children are eligible for Free School Meals and 60% have been eligible
over the last six years. An above average number (10.6% compared to 7.7%) have a statement
of Special Educational Needs or receive school action plus external specialist support. There is
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a slight overall imbalance between the number of boys and girls, with a greater proportion of
boys; this can be particularly evident in individual year groups.

2.2.2

St John the Baptist Catholic Primary School

At St John‘s we provide a welcoming, secure and effective learning environment. We are a
good school that has high expectations for both our children and staff, and that encourages
respect, care and understanding through our strong Catholic ethos.
We have an outstanding Foundation unit; a significant number of our children (c. 75%) start
school with poor social and language skills but most reach expected levels by the end of the
Foundation stage.
St John‘s is a small school compared to
other primary schools within the local
area. We have a committed workforce
and through good teaching and support
programmes our children want to
engage in learning. Children from
disadvantaged backgrounds make
particularly good progress. At the end of
Yr6, children achieving level 4+ in
reading, writing and maths in 2013 was
83%, which was in line with the local
Authority average and above the
national average (75%).
We strive for continual improvement and
are reflective on our practices. We
recognise that we can make further
improvements in ensuring that
intervention is effectively targeted and
introduced at the earliest possible
opportunity. We could also further strengthen engagement with parents to make sure the
parent, school and parish relationship is as robust as it can be. A key immediate priority is to
introduce the new curriculum in a format that best allows all of our children to succeed. In
addition we would like to develop ‗hands on‘ learning by introducing more opportunities for
children to learn through a range of practical experiences, and to make more of our
resources by taking the curriculum outdoors.

2.3

Our Vision

2.3.1

Mission and Values Statement

“VIAM PARABIMUS”
The school motto translated means "We will prepare the way"; this embraces our role, which is
to demonstrate by example, the way to learn, to acquire skills and to develop Christian
attitudes. This is at the heart of our mission statement.

13
Aims and Objectives

Our aims are:
To establish a Catholic culture, in which children come to know, love and serve God.
To develop partnerships between school, home, parish and the community thereby
preparing our pupils as witnesses to Christ in a multi‐racial world.
To provide quality pastoral care as the prime objective of all concerned working within
the school environment.
To promote a deep respect for every individual, and through a broad, balanced
curriculum, encourage children to strive for excellence and aim to achieve their full
potential.
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To help our children to grow and develop confidently in their spiritual and moral lives and
to become more aware of the needs of others.
To promote in each child, self-discipline, self-confidence and self-esteem.
To promote amongst all who work in school, the concept of continuing professional
development and life long learning.

2.4

Achieving our Vision – ‗A High Standard of
Teaching and Learning‘

2.4.1

Teaching and Learning

We know that the success of a child‘s learning experience is governed by many factors,
particularly the quality of their life experiences. In order to make certain that each child is
offered the best opportunity at St John‘s, we are determined to ensure that our approach to
learning is child-centred, valuing the differences of each and every child and appreciating
their individual circumstances. To achieve this we need to be able to employ a range of
teaching styles and experiences that can motivate and will inspire children to learn.
We would like to extend our use of ‗hands on‘ learning throughout the year groups, with
greater use of concrete materials to support learning in mathematics and science, and the use
of ICT and activities such as role-play in literacy; as well as use of group and collaborative
working in an environment of questioning, discussion and discovery. We want to use these

‗learning by doing‘ experiences to present challenge and increase dialogue, to help
develop problem-solving skills and improve communication skills. This approach will
require ease of access to a range of resources and flexibility in space to support
different activities within teaching areas.
Greater integration of cultural and creative activities, including music, dance and art,
as well as utilising the outdoors more, will also help widen the breadth of learning
experiences. Whilst we work hard to provide theses opportunities at present, as a oneform entry school we do often have to rely on individual members of staff or specialists,
and spaces that have to be timetabled, instead of having the ability to easily modify
planning to incorporate creativity at short notice.
To ensure we are making the most efficient and effective use of teaching time to
enable more varied learning experiences, we need to make sure that we have
effective assessment practices in place. At present we use regular informal teacher
assessment and individualised targets that are shared with children and their parents
termly. It is our aim that these practices are more consistent, with regular shared
moderation and the use of staff mentoring by more experienced members of staff.
We also want to encourage greater shared planning and assessment across year
groups so that a complete picture of each child‘s strengths and needs is developed to
inform future planning. We believe this approach will help identify children and areas
of learning that require additional support or intervention and assist in stretching the
more able groups of learners too.
As well as teacher assessment, we want to encourage children to be more reflective
on their learning. We have an expectation that pupils will accept responsibility for their
own learning and will be able work independently by the end of Yr6. To do this we
need to empower pupils and their self-belief, so that the ability to evaluate, make
choices and reasoned decisions that they first develop in the Foundation unit, grows
and flourishes, and that the opportunity to practise these skills is not diminished as they
progress through the year groups.
To assist in introducing more opportunities for learning by doing and opportunities to
increase independence the physical learning environment needs to be able to
support a wider range of teaching and learning practices and activities more readily
than they do at present. To successfully implement current and proposed practices
and to encourage innovation, class bases need sufficient space to allow activity and
movement of pupils, they should be well-equipped, and support a variety of individual,
whole class and group working approaches without physical constraint.

2.4.2

Curriculum

At St John‘s we provide a broad and balanced curriculum, meeting the requirements
of the National Curriculum for Early Years and Key Stages 1 and 2 and the Archdiocese
of Birmingham for Religious Education. We ensure there is a key focus on the teaching
of core subjects, with the teaching of foundation subjects organised thematically
around topics as far as is possible. We use event weeks to respond to key or current
events and liturgical celebrations are fully integrated into curriculum planning.

Section Two

2.3.2
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We want to build on the good practice we have already established in the introduction of the
new national curriculum and will ensure that an emphasis on skill teaching, as well as
knowledge accumulation, is still reflected in all activities throughout the day, using regular
teacher assessment to keep a focus on targets and to make sure learning is embedded.

For all children, there is a daily act of worship, which may take place as whole school, key
stage or as a class. All children should have sufficient access to large spaces for delivery of
PE and performing arts (dance and drama) and well-equipped resource areas, including
easy access to materials and ICT to support practical and creative activities.

Staff need to be confident in using curriculum freedoms to be creative, to inspire, and ensure
that essential knowledge is reinforced and supplemented with experiences and content that
reflect children‘s own interests, and that are relevant to current events. We want our
curriculum to ‗wow‘ and capture children‘s excitement, whilst creating opportunities for all to
participate. This will require flexibility in how the curriculum is delivered by using varied learning
activities and access to a wide range of good quality learning resources.

We wish all of our children to be motivated to read for pleasure, access to books should be
promoted, with a library/reading area that inspires children to want spend time there.

We are seeking to further develop the integration of learning technologies, not only to meet
the computing requirements of the new curriculum, but to exploit the opportunities it brings as
an alternative method of access to support learning. Good use of ICT can help inspire our
children‘s imaginations and bring topics alive for them.
It is our aim to be creative in our topics making sure there are opportunities for interpretation
and active use of prior learning and knowledge, but we also want to broaden our children‘s
experiences by introducing them to the wider world. We have started to make excellent
international links to support this, but would like to extend this further.
By bringing together knowledge, core skills, creativity and enjoyment, we believe we can
nurture children to become successful lifelong learners. The learning environment should
facilitate the delivery of a stimulating, exciting and flexible curriculum, allowing the physical
space to be transformed in line with topics, maximising opportunities for creativity and display,
and the celebration of achievement.

2.4.3

Organisation of Learning
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As a one-form entry school we want the learning journey to be a continuum in both the
children‘s progress and in the physical organisation of space. We do not want to create
unnecessary transition points and would instead like to create increased opportunities for
communication between staff members. The different key stages do, however, have specific
requirements in terms of curriculum planning and resources; therefore we are proposing that
resources are accessible to pairs of year groups within the key stage structure.
To support our vision for teaching and
learning and programmes of support, we
would like to develop more defined breakout
areas that can facilitate different styles of
learning and will reflect stage-related
expectations for directed, self-directed and
co-operative learning, as well as the storage
of age appropriate resources.
The breakout areas can also help assist
transition as we are planning to make greater
use of Peer Mentoring throughout the school.
Peer mentoring helps break down barriers between different year groups, promotes and
encourages friendships, which helps reinforce the positive ethos through the whole school
community. In addition peer mentors gain experience in developing their social, emotional
and communication skills.
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We know that our Catholic ethos and values are a fundamental part of what makes our
school a success; we intend to build on this strength and want our religious character to be a
visible part of our school life, both in our conduct and the spiritual development of our
children, and to be reflected within the school design.

i.

The Foundation Stage

We have developed an outstanding Foundation unit that integrates the Nursery and
Reception children, working in relevant ability groups. Nursery children attend only in the
mornings, this allows Reception children access to a wide range of resources in the afternoon
and for staff to work closely with children to scaffold, support and enhance learning in
readiness for KS1.
We know that children learn best at this age through play, exploring, and creating. The
Foundation Stage is structured around the six areas of learning:
Personal, social and emotional development
Communication, language and literacy
Mathematical development
Knowledge and understanding of the world
Physical development
Creative development
It is arranged to enable children to make choices and to provide some more structured
group and whole class opportunities to develop their learning and support their social
development. Staff ensure that there is a balance between activities led or guided by adults
and those led by children. This moves towards more activities led by adults as children
progress through the Reception year.
The early years environment should be well planned and stimulating. The inside and outside
space should be viewed as a whole, providing different designated areas where resources,
materials and activities are freely and easily accessible at all times. These include, a roleplay area, reading area, mathematical area, investigation area linked to the wider world,
construction area, music area, creative area, malleable area, ICT area and sand/water
areas. These spaces give children opportunities to be active and physical and also quiet and
reflective. There should also be an area with sufficient chairs and tables as there will be
periods of time when the Reception group will be engaged in learning activities at tables as
class teaching is gradually introduced and developed throughout the year.
Learning opportunities outdoors is fundamental as it provides opportunities for: the acquisition
of gross motor skills, taking risks, fostering a love of nature and the environment, large play
which is not possible indoors, learning experiences suited to the outdoor environment and
physical fitness.

15
Key Stage 1

In Yr1 the learning journey continues from Reception with a progression into more formal
learning, with all children accessing the KS1 curriculum by the Spring Term. Mornings are
focused on literacy and numeracy, with the topic-based curriculum for foundation subjects in
the afternoon.
Children are taught in whole class groups. A differentiation in types of learning spaces within
and outside the classroom for this year group will help transition by reinforcing messages of
expected behaviours. For example in group work spaces in a breakout area it is acceptable
to move around, discuss and debate, whereas this would not be appropriate in the quiet
reflective areas.
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From Yr2 onwards, children are secure in the structure of the day, and expected behaviours
relating to different teaching activities. Teaching and assessment needs to ensure that basic
skills are embedded; the development of good language and reading skills are particularly
important to ensure that learning is secure for the next
key stage and there should be an additional group
room to ensure that children, who are not reaching
expected levels, can work in a distraction free area.
As the creative arts will begin to play a stronger part in
our school‘s curriculum, children should have as many
opportunities to develop their skills in drama, dance, art
and music. A small kitchen area for food technology
should be located in this area for use by KS1 and the
Foundation unit.
The current KS1 provision is split, whilst the location of Yr1
provides support for transition from the Foundation unit,
the teaching areas feel isolated from the other teaching areas within school. This makes
sharing of curriculum resources between Yr1 and Yr2 difficult.

iii.

Key Stage 2

In Key Stage 2, we build on the achievements of the children in Key Stage 1 so that we
continue to encourage enjoyment in learning for our children. The day is broadly structured
the same as Yr2 with Literacy and Mathematics in the morning session and in the afternoon we
ensure that subjects are linked as far as possible through the topic units. This enables the
children to see the relevance of what they are learning as well as giving them lots of
opportunities to apply the skills they learn in different subjects.
To enable teaching or support staff to revisit a concept or task from the morning session in the
afternoon with a particular group, or for intervention work outside the classroom but within the
teaching environment, each class will requires access to a breakout area. A shared breakout
between year groups will also enable age-appropriate learning resources to be accessed
easily by staff and independently by children.
A shared practical space for pairs of year groups would enable practical activities, including
art, craft, D&T and science experiments to be accessed readily in groups. It would enable
creative and ‗messy‘ work to be left set up, without clearing away at the end of a lesson, as

part of a topic unit, and time in specialist facilities would not have to be shared across the
whole school.
As children in this key stage progress to Year 5 and 6, we expect them to be more responsible
and accountable for their learning. We expect them to be able to work independently
either individually or collaboratively on tasks, in readiness for the next stage of their learning.
We would like the Yr5 and Yr6 breakout area to be zoned in a way that reflects maturity in
learning, with a range of furnishings to support different styles of learning and groupings.

2.5

Achieving our Vision: ‗Inclusive - Meeting the
Needs of all Pupils and Supporting Vulnerable
Groups‘

2.5.1

Targeted Support and Intervention

Each individual at St John‘s is respected as a unique creation of God. We encourage all to
grow in faith, love and knowledge in the light of the teachings of Jesus. We recognise and
celebrate differences between individuals and are committed to providing differentiated
support and interventions to ensure that each child reaches their full potential.
Pastoral care is a key strength of the school. Across all year groups we use a wide range of
strategies, interventions and staff to support our vulnerable children, many of whom will have
a number of interventions in place, either short or long term. We have a nurture assistant to
support children in Key Stage 1 and a Learning Mentor to support children in Key Stage 2, as
well a full time learning support assistant in each class. Some children may need their social
skills or self-esteem to be further developed or others may need additional support in specific
areas of work to achieve to the level they are
capable of.
For example, one-to-one tutoring has been very
effective in KS2 for children who are not progressing
at a pace we would anticipate; we provide
therapeutic support for children with emotional and
social needs including play therapy; and the
Learning mentor supports children who have
difficulty in managing their behaviour. Children
who are more able also need specific support
outside of the classroom environment at times.
We are continually monitoring and developing our intervention programmes within school to
ensure they are having an impact on outcomes. We want to ensure that they are timely so
issues are identified and addressed as soon as possible.
With such a varied spectrum of needs it is important that we have appropriate space to work
with children individually or in groups. The proposed breakout areas will provide an
immediate and flexible additional resource outside the class base, but in easy reach of
learning resources, enabling support to be delivered close to the classroom. A small group
room for KS1 will assist in targeted phonics teaching and language skills in a quiet
environment.

Section Two

ii.
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2.5.2

Special Educational Needs and Disability (SEND)

It is important that all children have the necessary support to access the full curriculum and can
achieve the best standard of work appropriate to their ability. We believe that the needs of
most of our children with Special Educational Needs are best met within the classroom where
pupils feel valued and supported. The teachers and learning support assistants know the
children well and appropriately differentiate work to help them achieve to their potential.
Some pupils, however, require specific targeted intervention away from the main teaching
areas either individually or in small groups. We would like to have access to both informal and
formal spaces in which support can be delivered. As stated above support can be provided
in the breakout areas, in addition there should be a dedicated base for the Special
Educational Needs Coordinator (SENCO) and external specialists to work with children. The
Special Educational Needs Co-ordinator is super-numerate and also requires an office base.
As the inclusion and learning support staff need to regularly communicate to share information
regarding individual pupils, we would like the inclusion spaces to be grouped together. As the
team often have to attend multi-agency meetings and reviews it is essential that a meeting
space to accommodate this is retained.
Our school must be highly accessible to meet the needs of children and adults with physical
disabilities; any pupils with a disability, wishing to attend our school should not be restricted to
do so by building constraints. There should be specific facilities for children that require the use
of a hoist and showering/changing facilities. These should to be suitable for children of varying
ages, and one of the spaces should be large enough for a bed in case there is a need for
therapy or treatment on site.

2.5.3 Behaviour Management

Page 86

We have high expectations for behaviour across the school. Our approach to behaviour
management is based on ethics, which are rooted in gospel values, demonstrating the
importance of personal responsibility but also to facilitate healing and reconciliation. Using a
reward and sanction system based on school and classroom rules, children respond well and
behaviour is good.
The Learning Mentor and Child and Family Support Worker support children who demonstrate
unacceptable behaviours, to understand any contributory or underlying issues, and to help
children reflect on their actions and the impact it has on others. On occasions this will require
withdrawal from the main teaching areas to a quiet space, such as the Learning mentor room
or a small group space.
Our Playground Pals initiative has assisted in reducing minor disputes at lunch and break times,
with KS2 volunteers organising activities for other children to take part in and encouraging

children that may otherwise not have anyone to play with to join in. An outdoor space that
provides a range of areas, including those for socialising and quiet and imaginative play, as
well as energetic activities would help in meeting the preferences of all our children.

2.5.4

Child and Family Support

The Child and Family Support Worker‘s (CFSW) role is to work with children and their families to
overcome barriers that impact on a child‘s wellbeing and their ability to achieve. Parents,
carers and families are the most important influence on children and young people‘s
outcomes. The CFSW provides support to families either directly or through signposting,
working closely with a number of agencies,
for example the social work team, CAMHS
and Families First.
The CFSW activities vary on a daily basis,
they may be required to act as a facilitator
or advocate on behalf of families who may
need assistance in engaging with other
agencies; run family support programmes;
or to be a friendly ear to a vulnerable child
or adult who may need someone to talk to.
The CFSW will often be the first point of
contact for parents that need to report
concerns to the school about the child, or to
seek advice, it is important therefore that the CFSW has access to a welcoming but secure
area from which discussions with parents and other agencies can be held in confidence.

2.5.5

Extended Opportunities

We offer a very wide range of extra-curricular activities in an attempt to broaden
experiences, to raise self-esteem, improve attitudes and to build confidence. Activities
include sports, art and crafts, and gardening. Children also have the opportunity to receive
specialist coaching through links with local secondary schools and professional sporting
bodies and clubs. We therefore require our school facilities to support the full range of
activities and clubs we offer and to allow activities to be delivered concurrently after school
both indoors and outdoors.

2.6

Achieving our Vision: ‗Collaborative and
Supporting Innovation in Service Delivery

2.6.1

Parental Engagement

We have a positive working relationship with parents and endeavour to encourage their
involvement in all aspects of school life. We communicate regularly regarding the planned
curriculum, individual targets and events.
We invite parents to workshops to assist them in supporting children with Literacy and
Numeracy at home. Each year group also hosts interactive workshops for parents that are
designed to be fun and to enhance relationships and communication between parents and
children around an aspect of the topic they are learning about.
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Unity Objectives:
To be relentless in the pursuit of developing a forward thinking community of schools.
To collaborate and intrinsically connect with other schools, the community and other
organisations for the benefit of all.

Despite our best endeavours to welcome all parents to be actively engaged with the school to
support their child‘s education, we still have some parents who are hard to reach. In some
cases this may be because families are vulnerable or are experiencing difficulties, having
additional issues or needs. We need to continue to build relationships with these families to
determine what appropriate support can be given by the school or by other agencies.
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Our school therefore needs welcoming spaces that can support parents to be actively
engaged in school life. It would be aspirational to have a space that can be used flexibly for
teaching that can also be used for parents and community activities, which would help
support our vision to develop partnerships between school, home, parish and the community.

2.6.2

Partnership Working

The school has strong links with the Diocese, the parish community and other Catholic schools
in the area and within the diocese. The children enjoy attending St John the Baptist Church
and special masses have been established in association with other North Solihull Catholic
Schools. We work closely with the catholic cluster group within the borough and the
Birmingham Catholic Primary Partnership.
A key relationship is being developed with John Henry Newman secondary school, to which
some of our children transfer. This includes a focus on supporting transition, and preparing
children for specific aspects of their next stages of learning, such as ICT/computing. A joint
project with the school has been designed for children who are gifted and talented writers.
We would like to further explore developing subject specialist staff opportunities in areas such
as Art and Science in partnership with the school.

2.6.3

Unity Collaborative

We work very closely with all the schools in the local area and our aim is to work collaboratively
on projects and initiatives that will assist in improving provision for our children.
UNITY is a limited company made up of a collection of schools and academies within the
locality of North Solihull. Unity schools work together, and with partners, to enhance
opportunities for young people, staff
and the wider community. This
includes school improvement support,
joint CPD, moderation activities and
networking opportunities.
The Trust‘s core purpose is ―To brighten
our pupils‘ future‖, with a vision for a
collaborative
that
excels
at
generating the success that will
ultimately lead to a lasting impact on
wider society. Therefore, we strive
collectively to demand the very best
from our pupils and one another. We are united in delivering a supportive, innovative and
focused strategy that underpins the foundations for School Improvement and wider
development.

To ensure our pupils flourish in a community that they proudly embrace with
understanding, respect and tolerance.
To inspire excellence for children and adults across, within and beyond our
collaborative so that individual goals are met and unique potentials realised.
To adopt a positive mind-set that is focused on high expectation and belief in personal
achievement.
The design of our school space should fully consider the impact of the Unity Trust model. This
could include sharing of staff, shared resources, space for meetings and the ability to host
any networking or CPD events.
In addition consideration should be given to the impact of the Unity review of ICT services,
which may impact on the type and levels of ICT requirements within the school.

2.7

Achieving our Vision – ‗Supporting Integrated
Working Practices‘

2.7.1

Integrated Working

We need a base for other appropriate professionals and agencies to be able to meet or
work on the school site. A meeting space that can be used for multi-agency family support
work, or by visiting specialists, including the school nurse team, should be located near to the
front of the school. As some meetings can be of a highly sensitive nature, this space should
feel inclusive within the school environment but offer a level of privacy away from teaching
areas and main circulation routes.

2.7.2

Wraparound Provision – SJB Club

There is currently a dedicated facility for a wraparound and before and after school
childcare within school for up to 24
children.
The formerly externally
delivered service has not been
operating for two years. Building on the
experience and expertise of the
foundation unit, we are proposing that a
new provision, managed by the school,
opens in September 2014. The revised
structure will ensure there is effective
communication between the settings
and a consistently high standard of
learning and childcare.

Section Two

We also support parents of Catholic children, along with the Parish, in their child‘s preparation
for the Sacraments of Reconciliation and Holy Communion and the Sacrament of
Confirmation. This includes parents meetings and preparation lessons that parents are invited
to.

18
2.8
2.8.1

Achieving our Vision: ‗School at the Heart of
the Community‘
Community Engagement

We are very keen to further establish links with the local and wider community and to use
external partnerships to enrich pupils‘ experiences.
We are actively involved in the life of the Parish of St John‘s and St Anthony‘s, and in the wider
Catholic life of Birmingham. The parish is involved in the life of the school in many ways
including its governance as well as worship and we encourage this relationship of the parish
and school working together.
We have a successful record of supporting school volunteers into further education and in
some cases into employment in the school.
We recognise that involving the community takes time and effort; we are keen that this work
should be complimentary and not all consuming for our learning professionals. Community
engagement should be for the benefit for our children and their families, who are engaged in
the school community, the parish community and the community in which they live. We
particularly enjoy uniting all three communities together through special events, such as St John
the Baptist feast day and the Christmas fair. We would like to be able to host other community
activities, but these would need to be in a space with appropriate facilities that would not
detract from the teaching activities.

2.8.2

Community Use
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We would welcome greater community use of
the school facilities, such as the hall, out of
school hours. We are fortunate to have the St
John the Baptist Community Centre and an
Excellence in Community adult education
centre on the wider campus.
We would
therefore anticipate any community use to be
complimentary to the activities provided at
these venues.
We support the strategic aims of the North Solihull primary programme for managed
community access to the playing field by sports clubs and other organisations.

2.9

Achieving our Vision: ‗Promoting Local Access
and Choice‘

The original Strategic Framework for the Primary Programme, published in 2006, identified the
school for a potential combination with St Anthony‘s Catholic Primary School on a new site.
The review of the future delivery of the Programme in March 2011 proposed that the schools
would stay as two separate provisions, serving the St John and St Anthony Parish and their local
communities.
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Following a period of falling rolls and the resulting pressure of some very small year groups,
pupil numbers are now increasing to become a full one form-entry school.
As pupil numbers have increased the demand on the school hall has also increased. A
second space to support performance and community activities would assist in the provision
of structured lunchtime activities, an extended curriculum offer for drama and PE, as well as
increasing opportunities for engagement with parents and the community.

2.10 Achieving our Vision: ‗Supporting Economic
Development and Regeneration‘
2.10.1

World of Work and Enterprise

With the support of Unity collaborative, we are actively involved in developing strong links
with businesses to support and develop the curriculum and increase employability skills. By
working with local businesses, we are increasing children‘s awareness of a range of career
opportunities and supporting this through skill development that will be relevant to employers,
such as problem solving, critical thinking, team work and leadership.
We anticipate that the remodelling project will provide an opportunity for the children to
understand the number of professions and roles that are needed to complete a construction
project, and hope that some of the personnel will participate in an assembly or a
presentation and question session.

2.10.2

Child‘s Role in the Community

At St John‘s we promote good citizenship, using our values, worship and religious education
to develop an understanding of and respect for others in God‘s world. This is reinforced
through the curriculum, for example, by studying our local area and through visits, and also
the links we have made with other schools internationally and with a school in Birmingham
that has a strong multi-ethnic profile. We are hoping that as access to ICT is developed it will
allow the appreciation of our global community to be further enhanced. The children are
also encouraged to think of others less fortunate than themselves and are involved in fund
raising projects, including supporting CAFOD.
We believe for children to be able to influence the world around them for the better, they
must have a voice and be able to understand the processes and systems that enable
decisions to be made in an effective and reasoned manner. We promote every opportunity
to give children a voice, through class and school council, interviews and questionnaires and
consultation on extra curricular clubs and events.
We expect that children will have an opportunity to contribute to the remodelling process,
enabling them to influence part of the interior design of the school.

2.10.3

Environmental Awareness

It is anticipated that the remodelling project will include as many carbon reduction measures
as possible, and ideally this information should be shared, so it could be used as part of a
lesson, or as a small project for the eco-schools council.
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2.11 Achieving our Vision: ‗Relevant Learning
Environment, Resources and Facilities‘

material. We want to encourage reading for pleasure, and a dedicated space in easy
access of all class bases could be used for the ‗lending library‘ resources. A lending library
will enable the use of a cataloguing system and will allow our children to take ownership of
their reading experience.

Please refer to Section 4 for detailed accommodation requirements to support the proposed
organisation of learning.

2.11.4

Flexible Spaces
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Our building needs to meet both our current working practices, and future practices and
technologies that are yet to be developed. As our vision for learning promotes a rich, inclusive
and varied curriculum and a focus on developing confident independent learners, we need
flexible spaces to support this. We will need spaces, furniture and equipment that will allow our
children to work in whole class groups, small groups, pairs or individually. On many occasions
our children will be working on different activities at the same time, not always at a desk or
table.
All of our school spaces should be utilised as a learning environment, in the context that our
school is a safe and secure place for children to move around with confidence.

2.11.2

ICT

We want to be exceptionally creative in utilising ICT, especially supporting aspects of learning
that individuals find difficult. As well as being a resource that should be as accessible as a pen
or paper, we should be able to use it to inspire, to widen the boundaries of learning, and to
motivate our pupils to be innovative. This will require access to a variety of applications and
devices, with an infrastructure that can support the rapidly evolving demands. We want an ICT
provision that is enabled to be utilised anytime and anywhere.
Like literacy and numeracy we not only have to teach ICT/computing skills, but ensure that
children are then confident to utilise it consistently in all aspects of the curriculum.
Where pupils are excelling in their use of ICT, or need extra support to master basic skills, we
need to make use of targeted support to develop their abilities further. This is a clear
development from using ICT as a delivery medium, with levels of interaction dictated by
available software or resources. The use of ICT should, like in many home environments,
become part of the norm. To enable this we need to have access to devices suitable for each
year group, with an ambition to achieve a ratio of 1:2 devices to children. This will enable a
whole class to focus on being taught ICT/computing skills and the sensible use of ICT resources
(internet, email). Devices should otherwise be available for sharing between pupils, or for easy
access by individuals upon demand, within a teaching cluster. Consideration should be given
to appropriate storage, charging and updating points for a range of devices around the
school.

2.11.3

Learning Resources

All learning resources should be easily accessible from the teaching areas in order to support
curriculum needs, therefore requiring sufficient storage spaces or furniture to be distributed
around the school. We particularly want to promote reading opportunities, as reading skills
benefit all areas of a child‘s academic development. A reading area should be located in
each class base. Reference and guided reading resources should be available within the
breakout areas for easy access and to encourage enquiry and independence in accessing

Play can support the development of social skills, language and communication, with
physical activities also supporting health and well being.
As the understanding of our place in God‘s world, respect for the world he has created and
the importance of reflection on thoughts and behaviours are a fundamental part of the ethos
and culture of our school it would be highly desirable to have an outdoor space that signifies
and supports this.
Our children live in a densely populated area of the borough in accommodation that is often
restricted in space, internally and externally. We
want to therefore maximise the opportunities
the external areas can offer for outdoor
learning and recreation. We need to use
outdoor space more effectively in KS1 and KS2
as a resource for learning activities, as well as
for sports and play activities.
We do not want our outdoor spaces to be
overly structured, with significant free space for
children to use their imagination in play, or to
simply burn off excess energy. The outdoors
should be subtly zoned, providing a mixed
economy of quiet and noisy areas, and social
and sports areas. There should be a variety in textures and surfaces, with areas that can
support curriculum activities, such as science, or encouraging a greater awareness of
ecological issues.
Each class base should have direct access to an outdoor teaching area. In the Foundation
Cluster it is essential that the outdoor learning and play space should be accessible at any
time and in any weather. As this space will directly contribute to the delivery of the
Foundation Key Stage Curriculum any redesign of this space should include detailed
consultation with FKS practitioners. As a minimum there should be access to an outdoor
teaching space that can be used by a class group in KS1 and KS2 in all weathers, in addition
to direct outdoor access from each class base.
Children in Reception and Yr3 participate in Forest Schools activities in the outdoor habitat
space. Forest Schools is very popular with the children, and it helps develop self-esteem and
confidence by allowing children to take calculated risks, it also promotes sustainability and
empathy for the local environment, under the guidance of a trained Forest Schools leader.
We believe that sport can make a valuable contribution to the wider education, health,
development and well-being of young people and have evidence that it can promote the
development of self-confidence and communication, as well as nurturing positive sporting
values such as fair play and respect. We want to ensure that access to sports provision in
maximised, for use by the school and the local community throughout the year.

Section Two

2.11.1

Outdoor Spaces
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It is essential that any changes to the external areas should consider the impact on
safeguarding as a priority.
Please note: Outdoor Spaces may have an additional brief if project scope/budget availability
allows further development.

2.12 Vision Workshops
To support the development of the Strategy and
Vision section and accommodation requirements
(Section 4) the Head Teacher and staff have
attended discussion sessions and two workshops in
2012/13. The outputs have been incorporated into
the brief.
Vision Themes:
Intervention
Engaging parents
New curriculum development
Hands on learning
Taking the curriculum outdoors
The vision diagnostic exercise highlighted change indicators for:
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Promoting Independence: Encouraging self belief and developing independence
Targeted Support: Ensuring that intervention activities are effective and that all children,
are supported to achieve to their potential. Ensuring that G&T children are effectively
supported.
School Organisation: Learning within year groups but ensuring that systems support a
continual progress for each child.
Outdoor Spaces: Greater utilisation of outdoor spaces to support learning and play.
Transition: Further develop existing process to ensure effective transition between stages.
Progress: Focus on building experience and ensuring learning is embedded.
Creativity: A curriculum that has ‗wow‘ and is relevant – capturing excitement. Creating
opportunities for all children to participate.

Building Design Group — St John the Baptist Catholic School: Design Brief Document July 2014

Page 91

Section Two
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Section Three

Section 3 – Design Strategy

24 3.1
3.1.1

Existing Site Analysis
Context and Boundaries

The site is positioned to the west of the M6 and east of Chester Road (B4114) with the main site access off Arran
Way. The school is located on the North West part of a domestic housing cluster consisting of a number of cul de
sac‘s. The school is walking distance from the recently constructed Smith‘s Wood Sports College located along
Windward Way.
Its boundaries are clearly defined along Arran Way (north) however the school borders residential housing to the
east and the south. The boundary to the west is partly defined by St John The Baptist Church and residential
housing which are entered via Windward Way.
The Arran Way boundary is formed by a substantial well lit pavement partly lined with semi mature trees and blue
painted palisade fencing close against the public footway. There are three openings along this boundary: 3. For
pedestrian access, for pupils to the north east boundary which reaches the school via the car park. 2. An
additional pedestrian access closer to Windward Way - again giving access through the car park and 3. a wider
vehicle access leading to the car park for staff and deliveries. The north east corner is where the site manager‘s
residence is located which is accessed directly from Arran way and provides a rear access from the car park.

Boundary enclosure to Arran Way

There are pedestrian gates into the school grounds from the walkways on East and South sides (4 & 5). However
these are currently kept locked at all times
The east boundary comprises in part of high and low timber fences with trees and shrubbery to shield the site
manager‘s property from the overlooking residential buildings. The remainder of the boundary consist of palisade
fencing which continues to the end of the site. There is a pedestrian walkway adjacent to the boundary fencing
which leads to Ellice Drive and a smaller passage leading to the back of a residential group. Additionally, there is a
plot of public recreational ground which has a pathway leading from Ellice Drive to Anglesey Avenue and which
borders the school playing field. This plot of land does not belong to the school.

1

2

3

South of the site is where the school playing field is located, which borders the gardens of residences along Bell
Close. The boundary treatments along this perimeter consists of mainly palisade fencing to the school side
however certain residents have erected timber fencing and shrubbery for privacy from the school ground.
The West boundary also has part of the school playing field running along its perimeter and back up to residences
along Windward Way. The boundary treatment is similar to the south side with palisade fencing to the school side
and timber fencing and shrubbery used for screening. The remaining part of the boundary sits adjacent to St John
The Baptist Church and a community centre with a continuation of the palisade fencing to surround the site and
enclose the church.
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3.1.2

4

Enclosure and Access

The main site boundary is clearly defined by metal palisade fencing with four pedestrian gates (2, 3, 4 & 5), two of
which being on the north boundary and one on the east boundary. The main access to the car park is located on
the north boundary (1) adjacent to one of the pedestrian gates (2). The vehicle access is closed between 08.40 to
09.00 and 14.50 to 15.20, during the main drop off and pick times for parents, primarily for safety reasons and to
avoid major congestion within the car park during peak times. The vehicle access and the school car park is
shared by the community centre and the church which is mainly used during evenings and weekends.
Pedestrian access 2 is kept open all the time to allow access to the community centre and the church. Access 3 is
locked between 18.00 to 06.00. Access 4 & 5 are locked all the time to avoid any potential issues from the local
residents.
Inside the school, there are low level timber fences to provide separation between pupil play areas for year 2, 3,
reception & nursery classes however, these areas are only used during lunch times, as the morning break utilises the
hard and sort play areas for all the pupils.
Gated palisade fencing also separates the access from the school car park and the ‗Excellence in Community‘
building from the main hard and soft play areas, which also house the pupil cycle store facing the hard play area.

5

Site Map indicating areas of enclosure
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3.1.3

Landscape and Vegetation

The existing site has the benefit of a substantial amount of soft landscaping, predominantly to
the south of the main school building, consisting of a large open ‗soft‘ playing field. There are
additional smaller outdoor spaces to the east of the site used by Reception, Nursery and Years
2 & 3, leading out directly from the teaching spaces and providing secure hard play areas. The
site is bounded on three sides by neighbouring buildings however with limited amount of trees
and vegetation around the site, which may need to be enhanced.
New trees could be planted to replace aged specimens and those which may be removed for
development, as well as to enhance the boundaries. The proposed works will respect and
protect the existing landscape. However consideration is required regarding the maintenance
of any new landscaping as the roots of existing trees are rippling hard play areas
and require regular attention for safety reasons.

View to central courtyard

View across school soft play areas and
south boundary

Boundary enclosure to Windward Way
from soft play area

Boundary enclosure to alley way from
Arran Way

A

View across hard play area

View to foundation key stage play area

Site Map indicating existing Landscaping and Vegetation

Section Three
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The school has the benefit of a central courtyard which is currently used as a ‗time
out‘ space. However it is under utilised in relation to the many other outdoor spaces
around the site.
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3.1.4

Views

Views into the site are generally from the north and east sides of the site,
from Arran Way and the alleyway adjacent to the east boundary. The views
from the North look into the car park, where the front of school is partially
obscured by the palisade fencing. Views into the site from the East side are
more intrusive, where pedestrians walking down the alleyways and local
residents can look directly into the Reception, Nursery and Years 2 & 3 play
areas. In turn, the school looks directly at the back gardens, at side & rear of
the residences adjacent, through the existing palisade fencing. There have
been attempts at obscuring views through the fence by using mesh and
timber screening. However this has not fully resolved these privacy issues.

View to school from soft play area

Historically there have been incidents with local children starting fires and
throwing stones at the school from alleyways. In response, security & privacy
measures should be considered as part of the proposals.
Potential mitigation of this could be provided with additional planting to the
boundaries and improvement of sight lines to provide proper surveillance of
the vulnerable areas.
There are extensive views out from teaching areas for years 4, 5 and 6 across
the play areas and large playing field. However these spaces do not have
access to any private outdoor spaces.
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View along Arran Way boundary to
car park

View towards alley way from
Foundation Key Stage play area

View towards soft play area from
Years 4, 5 & 6

View to boundary from nursery
play area
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3.1.5

Vehicular and Pedestrian Access

Pupil drop off/collection points on the North side of the site are approached via Arran Way.
This creates congestion during peak times and this is exacerbated by an existing bus route
passing and stopping outside the school. As previously noted, the school gate is closed during
drop off and pick up times and in turn parents use the other side of the street to park. There is a
zebra crossing located near the North East entrance however parents tend to cross the main
road to drop off children.
A public car park is located opposite the site which serves local amenities and is also used by
parents. However this will be out of service soon as the local shops in the area are due to
be relocated.

Road to St John’s from Windward Way/Arran Way junction

Children then access the teaching spaces through external doors in each class, using
mainly the routes around the East and the West sides of the building.
The vehicular access to the site is for staff and visitor parking and is adjacent to the main
administration entrance. This access gate is also used for all deliveries and for
maintenance personnel.
The hard play area and sports field are located on the Southern side, separated by the
building from the main access into the site. A timed pedestrian gate separates the play
areas and vehicle zone - opened at 07.00 for the ‗Before and after club‘ and locked at
09.00. This is later opened at 15.10 and closed at 18.00. There is a pedestrian gate from
Bell Close however this access appears to be blocked from the school with palisade
fence.
The proposed works should address the inadequate routing through the parking area and
provide a clear /dedicated route for children, as well as controlling vehicle access at the
site entrance to avoid any congestion.

Pupil access gate and vehicle access
to Arran Way

View towards pupil access gate to north
east of Arran Way

Access gate to alley way always
closed

Access gate from vehicle entrance to
hard play area

Site Map indicating existing vehicular and pedestrian site access

Section Three
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The existing site combines the principle pedestrian and vehicular access points on the
North side with no clear separation. This then forces all pupils to walk across the main
school car park to gain access to the school.
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3.1.6

Sun Path

The orientation of the existing building exposes the East elevation to low early morning sunlight,
and the South and West elevations to the strongest mid-day/afternoon sunlight. There is very
little shading to the south of the site where teaching spaces for Years 4—6 are located and in
addition there is high level glazing into the main hall. It was advised that spaces become very
hot in the summer especially during assembly‘s and PE.
Alterations to the external envelope on the South elevation is vital and would benefit from a
combination of external canopy shading, tinted glazing and internal blinds to address the low
morning sun glare from the East during winter, and solar gain from the South during the hot
summer months.

View looking at south elevation
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View towards north elevation

View towards north east elevation from play area
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Canopies have already been introduced to the East side of the site
which are only subject to morning sun.
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Existing Building Analysis

3.2.1

Historical and Overview of Existing

The proposals should tackle some of the above repairs, remodelling and upgrading not only
to improve external appearances but also to conform to current thermal performance and
address any cold bridging and condensation issues associated with the age and style of
construction.

The site consists of a singular building common in design
and construction to much of what was built circa 1971
and extended in 1987, comprising a single storey brick
building with a variety of flat and pitched roofs and UPVC
curtain walling in places.

3.2.3

A separate prefabricated building referred to as ‗The EIC
Pod‘ was erected in 2006 which serves as an adult
education resource.
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Like most schools of that period, although the fabric of View
towards
main
the building has aged over time, the space standards are entrance
superior
to
current
day
design
standards
as
recommended by the DfE with brickwork ensuring a robust and long-lasting structure.

Electrical
admin

Although the thermal performance of the existing construction has not been calculated, the
overall DEC rating is C (52%), which is reasonable bearing in mind the style, construction and
age of the building. This rating gives compelling evidence that the external envelope has not
been upgraded with wall insulation and has only a nominal thickness of roof insulation.
The architectural style, though competent and acceptable in its day, now looks tired, and out
of date. The external appearance therefore requires substantial improvement along with
general fabric improvements to bring the building into line with current Building Regulations.

3.2.2

Existing Building Services

Structure and Envelope

St John The Baptist is generally a traditional cavity masonry construction comprised of 102.5mm
brick and 100mm blockwork, with apparently no cavity wall insulation. Facing brickwork also
forms gable ends and plant enclosures throughout the site, which appear to be in good
condition.
Approximately 25% of the external envelope is comprised of glazed infill panels; half have the
original single glazed timber framed windows with painted timber panelling above and below.
The remaining have been replaced with double glazed UPVC windows and what appear to
be insulated panels below and clear glazing above dado height.
The flat roofs appear to be constructed of timber and have been replaced over two different
phases. The first part was replaced in 2003 and the second in 2006. Without further inspection, it
is difficult to identify the extent or sequence of this replacement, which has been carried out in
piecemeal fashion.
Classrooms to the South which currently house teaching areas for years 4 and 5 have a mono
pitch roof with clerestorey glazing at high level. However during the years of remodelling, the
glazing has been permanently closed giving very little cross ventilation through mainspaces.

Electrical mains enter the building via an electrical meter room adjacent to the kitchen
which splits to other distribution boards around the building. The supply rating has not been
surveyed with regards to condition and suitability however there were reports of power
tripping out in certain areas of the school when IT equipment was plugged in. The
environmental/ services engineer will need to review the suitability of all existing systems.
Heating
The heating system is split into two different types of fuel; there is an oil fired boiler system to
the section of the building built in 1971. The section of the building built in 1987 has gas fired
boilers which were replaced in 2001. The oil tanks are stored to the rear of the kitchen within
an enclosure and the gas main comes into the site via a brick built structure on the North
West of the site. The main heating system is by a conventional hot water radiator system fed
by the oil and gas fired boilers. The existing installations have not been surveyed with regards
to condition or suitability. The environmental/ services engineer will need to review the
existing system.
Water & Drainage
Mains incoming CWS is located to the North East of the site and leading to a water tank
within a tower to the North elevation. This is distributed through the building via below ground
service ducts, where additional service access/inspection points have been installed inside
the building. Localised wall mounted electric hot water heaters are located where required.
The school advised that underground pipes are prone to vermin infestation and should be
rectified as part of the proposals. The existing supply pipes and installations have not been
surveyed with regards to condition and suitability. The environmental/ services engineer will
need to review the existing system.
Ventilation
Natural ventilation is used throughout the building. However certain areas have original single
glazed windows which are in poor condition and should be replaced. It is not considered
appropriate to introduce mechanical ventilation, therefore consideration should be given to
the provision of adequate trickle and rapid ventilation in the windows. All the new windows
are in serviceable condition with openable high level lights and trickle ventilation included.

Section Three

3.2

There is a similar mono pitch roof to the East. However the clerestorey glazing remains and
has been prone to various defects including not closing correctly and leaks through the sill
flashings during heavy rain. Additionally some partitions mask the high level windows where
rooms have been split, which results in unsightly junctions.

30
3.2.4

Orientation & Signage

3.2.6

The school benefits from having the entrance to the front of the building, which faces the main
road, however signage is relatively inconspicuous and does not readily guide people to the
reception entrance.

3.2.5

Recent Remodelling Precedent

Taking the recent extensions and remodelling of Cheswick Green Primary and Valley Infant
School, as examples, Solihull MBC have demonstrated the expertise to transform an existing
school building into what appears to be a brand new modern school.
Cheswick Green Primary School is similar to St John The Baptist having predominantly a brick
structure with glazed infill panels.

Asbestos

St John The Baptist School was constructed at a time when asbestos was very widely used in
the construction industry. The known asbestos risks within the School are recorded in the
Asbestos Report, with the information reviewed annually. The school have records of the
known asbestos and the areas that have been tested.

The introduction of curved canopies to the entrance space here provides a more welcoming
approach to the school and a sense of arrival. The canopy extends across the teaching
spaces forming attractive outside teaching areas whilst maintaining separation from the school
field.
The above schools are screened by significant planting at the boundaries and this would be
appropriate at St Johns to screen views into the site from the public realm especially along the
Eastern boundary.
At Valley Infants, a new external envelope was applied without significantly increasing the
loadings on the old structure. This was done by using new cladding supported on aluminium
out-riggers, which transferred the vertical loads to the foundation, and the unchanged wind
loads horizontally to the existing structure. The new cladding and its support structure was offset
far enough out to permit the application of a vapour check, fire resistant boarding and
mechanically fixed dense insulation board to the original timber posts and framing. New cut to
falls insulation and single ply membrane roofing increased the loading on the roof slightly but
without the need to provide increased structural support. The exposed concrete raft was
insulated and rendered to below ground to eliminate cold bridging and condensation.

Cheswick Green External canopy
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Cheswick Green External Classroom
and canopy

BEFORE: Valley Infant External Play Area

AFTER: Valley Infant External Classroom

The solutions which were developed at Valley are still relevant and could be applied to St
John‘s but due to its construction, it could lend itself equally to use of insulated render panels in
conjunction with cladding panels to form a new external envelope. This will give the
opportunity to design a coloured building of modern appearance which appeals to the
children who use it. The original building will be disguised and appear brand new whilst
providing a seamless integration to any new extension

Valley Infant School following remodelling
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3.3

Design Criteria and Considerations

3.3.1

Introduction

This Section attempts to capture the essential aspirations of St John‘s The Baptist Primary School
for the remodelling and refurbishment of the existing school.
The considerations are the result of a Briefing Stage Design Quality Review (October 2013)
following Design Quality Workshop (DQW) carried out by BHN Architects 17th October 2013.

3.3.2

The existing sole vehicular access onto the site is afforded off Arran Way to the north of the
school and leads to the car park for staff and visitors. This access also serves as the main
pupil drop off and pick up point for the school, as well as access for all maintenance and
kitchen deliveries.
The current access is inadequate which leads to congestion and, in addition, it lacks
defined separation for vehicular and pedestrian use leading to confusion and safety
implications. There is a desire to promote the use of cycles and scooters and although there
is currently adequate covered secure cycle shelters, clearly defined cycle routes which
connect to the school should be more defined.

3.3.5

Pedestrian Access

Overview and Issues Raised

The DQW provided an informal discussion between Solihull MBC and the stakeholder group in
order to capture the key priorities of the group in terms of addressing a number of perceived
flaws in the school, which included general identity as well as design issues and highlighted the
aspirations and expectations of a cross section of stakeholders. The following criteria and
considerations should reflect the aspirations outlined in the Vision, in terms of delivering the
social, cultural and educational ambitions of the School, its Stakeholders and the wider
community and be interwoven into the feasibility studies and designs

3.3.3

Vehicular Access and Parking

Context and Identity

The existing school and its environment were discussed and importance was placed on the
need to provide the school with a clear identity in terms of appearance, ethos and expression.
There was a desire to transform the school: to make it more visible to the community and
enable the pupils and community to be proud of their school, whilst maintaining the existing
ethos. There is a requirement to improve the relationship between internal and external spaces,
landscaping, play areas parking and in particular the approach to the school by providing a
sense of arrival which is inviting and welcoming with clear routes to the main entrances which
are safe and traffic free.

View from access gate ( Arran Way)
hard play area

View to car park

View to crossing adjacent to school and parent pick up/drop off point
The pupil drop off /collection points to the main school entrance and play areas on the
northern side of the school are restricted to two pedestrian gates. There is an additional
pedestrian gate on the eastern boundary from Ellice Drive however this is currently kept
locked.
It is apparent that most of the pupils utilise the access off Arran Way, and this necessitates
travelling through the car park and does not facilitate safe transit. There are major
concerns regarding conflict of safety for pedestrians entering the site and walking through
the car park without dedicated routes to classrooms.
Clearly there is a need to provide safe routes for pedestrians using these entrances and
clever use of layout, signage and barriers could overcome the general desire of
pedestrians to always take the apparently shorter, if more hazardous route across the car
park. Clear site lines to these entrances must be maintained in order to monitor movement
of pupils and visitors across the site.

Section Three
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Whilst it is recognised that it may not be possible to resolve all the objectives raised, the Design
Brief aims to interpret them into some basic design principles which will form the basis of the
detailed feasibility and future design development, inform the designers and monitor the
success of the developing scheme.

3.3.4
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3.3.6

External Areas

In modern schools, children should have direct access to the outdoors from each teaching
space to areas which should be safe and stimulating and make the most of the opportunities
for learning and social interaction throughout the year; this was seen as a prerequisite during
the discussions.
There is a need to provide canopies over these areas to facilitate both all year round weather
protection as well as providing solar shading to the south facing classrooms to reduce solar
gains during the summer months. External double doors to every teaching space would also
be a logical improvement to the fire escape strategy, given that the buildings are presently
single storey.
Additional planting should also be incorporated into any new designs to provide external
shaded teaching/play spaces as majority of the immediate area to the rear of the school is
very open and exposed.
There is also a desire for additional clearly zoned external teaching spaces which could
include a sensory garden, stage area, pergola, story telling seat and shaded spaces. These
improved school grounds should be made available for community use outside of school
hours.

3.3.7

The Building Environs

There is a desire to make a memorable building with warm, personal, naturally lit learning
spaces that support the energy and ambition of the staff and pupils but retaining the blue and
white schools colours currently giving its own identity.
The main entrance should be clear, with good signage/way finding aids and should present a
sense of arrival. The immediate lobby/ reception should be welcoming, friendly and have the
opportunity to display pupils work.
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The desired internal organisation is for year groups to be arranged in clusters to avoid
circulation through teaching spaces. Flexibility between teaching spaces is required, with the
use of easily moveable walls where practical, which comply with the acoustic separation
required by BB93 to allow more interaction between the key stages.

3.3.8

Interior Design

The school should feel spacious and open with small breakout spaces throughout to enable
individual study use, social interaction and intervention. Internal areas would benefit from
increased natural light to aid the feeling of openness. The current dining area/circulation route
around the main Hall is not ideal and circulation routes should be redirected appropriately.
Walls and ceiling colours should be neutral in all teaching spaces, to avoid over shadowing the
children‘s displayed work. Carpets are preferred in classrooms, with laminate / vinyl to public
and circulation areas. Changes in floor finish should reflect and give clues to changes in room
use.
Strong accent colours may be used in moderation in non teaching areas, but all surfaces
should enable ease of maintenance and cleaning patterns.
There is a desire for cloakrooms to be located neatly within each of the teaching space as
opposed to general areas and easily accessible from the external areas.
Toilets should be bright and vibrant as recently fitted to Valley Infant School.
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3.3.8

Inclusivity

The design of the school and grounds should be informed by the guidance provided by
BS8300 and the Equalities Act 2010, but any such specific measures should be
sympathetically integrated into the overall design, with clear way-finding signage, lighting
and uplifting colour schemes. Finishes and fixtures need to be appropriate for people who
have visual and / or physical impairment and sound-field technology available for those
with auditory impairments. Suitable spaces must be made available for wheelchairs or other
equipment convenient for all building users, wherever they may be located.
An Access Statement will be required as part of the Planning Application and Building
Regulations Application processes, which should collate information from various sources,
and be maintained as a live document throughout the operation of the building.
The design of any new layouts or alterations should take in to account BB102, providing an
inclusive focus to children with special educational needs (SEN). This will ensure that these
pupils can join in activities with other children and not be disadvantaged in any areas of
the school.
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Specific Design Principles

Whilst the design brief will be further developed at the next stage of the design process, there
are already emerging key principle that should inform the design discussion and the following
general principles should be met:

3.4.1

All new internal and external doors are to incorporate anti finger trap design. Reliable
remote opening devices will be provided to all opening lights above 1800mm.

Increase in Roll

Currently there is no immediate requirement for additional numbers of pupils to be
accommodated at St John The Baptist Primary School, beyond a full 1FE to all years.
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3.4.2

All existing external windows and doors should be replaced with thermally broken colour
powder coated aluminium, with thermally efficient low ‗e‘ double glazing incorporating a
solar resisting body tint, and trickle vents. Additionally, there should be generous provision
of opening lights for natural ventilation and maybe opening existing roof lights to bring
day light to internal rooms and corridors. All new roof lights should be pyramid style triple
skinned polycarbonate incorporating trickle kerb vents, and electrically opening as
required by location, and the ventilation design strategy.

External Environment Access and Approach

The presence of the school is to be felt and seen more by the community who will be
encouraged to use it. The approach is to be open, safe for pedestrians, and welcoming, whilst
maintaining the controlled entrances to the site and where appropriate amended to suit the
revised site layout in accordance with vehicular /parking issues.
Entrances should be attractive, welcoming, secure and unambiguous, being clearly expressed
in terms of architecture, lighting and signage as well as incorporating access control to allow
passive supervision and manage all arrivals to the school.

3.4.5

Any internal layout modifications and new additions are to be as flexible as permissible.
Internal spaces should be calming and inviting whilst being stimulating and conducive to
learning. Teaching spaces are to be neutrally coloured and carpeted, and are to
include cloaks. Non teaching spaces are to have harder floor surfaces, with limited use of
accent contrast wall colours. Equality Act and SEN needs are to be designed in for
inclusivity.
Good quality display areas throughout are required.
Pupils toilets are to be bright and vibrant incorporating factory printed age related
graphics.

3.4.6
3.4.3

External Appearance and Materials

The precedent study of Valley Infant PCP & Cheswick Green are given as a guide to what is
possible, and to show that the existing structure need not be too limiting a factor. There are a
wide variety of cladding materials, textures and colours that can be used in a rain screen type
configuration to present a modern looking building which will inspire pride and ownership by
the children, staff and community.

3.4.4

Building Upgrade

The provision of a lightweight cladding/render system applied to the external walls and
supported off the existing brickwork can be adopted. This will also need to be upgraded to
include a dense rigid insulation to comply with current U-Values, or better if easily achievable.

External Spaces and Education

Teaching spaces should interact with the outdoors, with doors, windows and flooring
materials co-ordinated to allow teaching activities to expand into the outdoors whilst
maintaining supervision and weather protection.
External spaces should be safe and stimulating and the surrounding landscapes should
reflect different and seasonal aspects of nature enabling it to be used as part of the
teaching process. The layout and design of any proposed external areas should assist
passive supervision and remain safe and secure by design. External area should be
accessed via well defined adequately lit protected pathways which provide all year
round safe transit.
Amendment to the internal layout of the school should maximise opportunities for the
interaction and passive enjoyment of the external space from within.

3.4.7
The recently replaced roofs can be maintained as part of the scheme however existing roofs
should be overlaid with new cut to falls insulation to give current U-Values, or better if easily
achievable and single layer membrane roof coverings with 20 year guarantee to replace
existing bitumen roof finishes. Additional new facia/ soffits could be applied to add detail and
rationalise rain water dispersal.

Internal Layout

Phasing

The phasing of the refurbishment and remodelling works should be carefully considered
to ensure the impact on the smooth running of the school is minimised. Where possible
off site production should be incorporated into the programme to reduce on-site
disruption. Consideration of any future expansion works should also be considered.
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3.5

Services

3.5.1

Planned maintenance

Appendix G of this document reveals the most pressing planned maintenance needs are in
respect of upgrading existing M&E services and external walls and windows. These and any
additional planned or required maintenance to upgrade the existing installations/ building
fabric to bring in line with current regulations should be considered and incorporated into the
remodelling scheme, in particular where any modifications require disruptions to surfaces. All
works to be carefully programmed to coincide with the main works.

3.5.2

New and Amended Installations

Where possible and appropriate all services currently located in below ground ducts should be
relocated via service risers to within ceiling voids with appropriate service access provided.
Any replacement controls should be low maintenance and easy to operate.
New lighting should be of the highest energy efficiency and should provide complete flexibility
and control which suits the individual requirements of the teaching staff and pupils. Any new
ICT requirements and installations should be seamlessly integrated throughout

3.6

Statutory Consultation

3.6.1

Town Planning Informal Consultation

Building Design Group met with Lawrence Osborne, Team Leader in the SMBC Town Planning
Department, during April 2014, to generally discuss development works at St John The Baptist
Primary School and to try and foresee the issues that may arise from proposed development.
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The formation of a new entrance to the site from the south was discussed and this raised issues
of practicalities and security. Firstly, there is no visual link from the school to this area of the site
and children could potentially be dropped off around Anglesey Avenue and be left
unsupervised. Secondly, providing an access on this side of the site may impact on the existing
school playing field and consultation with Sport England should be sought to safeguard all
current/Future usable playing field area. This option will need to be discussed and investigated
further with the use of the scatter diagram and to see whether this is a viable option.
Any effects on the current sports pitch will need to be discussed with the SMBC Sports Strategy
team and compared against the Building bulletins and the Sport England requirements.
The detailed planning application will be supported by an Arboricultural Survey, Phase 1
Habitat Survey (Protected Species), Transport Assessment, and Green Space Statement.
In terms of any new construction works, the school currently appears to have sufficient space
for the current number of pupils and do not foresee any requirements to expand. Therefore it is
envisaged that works carried out will mainly involve giving the school a new identity through
internal alternation, external improvements to the fabric and forming a new welcoming
entrance.
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3.6.2

Highways and Transport Informal Consultation

Building Design Group met with Danny Gouveia, Senior Transport Planner / Engineer in the
SMBC Highways and Transport Department, during April 2014, to generally discuss St John
The Baptist primary school, and to try and foresee the issues that may arise from proposed
development.
Proposed changes to the site layout should recognise and even improve permeability into
the site. This should be dictated through the use of the scatter diagrams to understand the
direction the pupils come to the school and see if there is potential to form a single main
entrance that is both practical and welcoming. This will then also give a better
understanding whether any further entrances will be required
There appears to be sufficient parking for the staff in the existing car park however, as this
can potentially be used by pedestrian for access to the school, this should be rationalise
giving better pathways/links prioritising pedestrians and giving safe transit through the site.
There maybe opportunity to incorporated raised or covered link from the site entrances to
the school entrance point
SMBC Building Design Group have investigated the site and produced the Vehicle and
Pedestrian Access movement diagram included in this document.
Proposals that increase school numbers of staff and / or pupils, will require a Travel
Statement to accompany the Planning Application. The school Travel Plan will already give
a modal split of existing pedestrian and vehicular movement.
At St John The Baptist it is unlikely that there will be any increase in pupil or staff numbers.
Therefore there will be little input from SMBC Highways and Transport.

3.6.3

Landscape and Ecology

Solihull MBC Building Design Group met with Mike Eastwood, the authority‘s Principal
Landscape Architect, during March 2014, to generally discuss St John The Baptist RC Primary
School site, and to try and foresee any opportunities or issues that may arise from proposed
development.

Landscape
The context surrounding the school was discussed as there are numerous resources/facilities
available in the area which can be utilised by the school. It lies within close proximity of
Smith‘s Wood Local Nature Reserve situated on land directly opposite the school. This area is
currently protected and has an established ecological system which can be used as an
educational tool rather than using the development budget to re-create a similar on site
eco area. There is also a public recreational area to the east of the school, however, if this
area is considered for acquisition as part of any development, the ownership and any
possible easements through this land will need to be checked, not withstanding this, it
should be established whether this will improve the site in any way.
As part of the new development, there is potential to make the outside spaces accessible
for the community during out of school hours, such as the use of the football pitch or any of
the hard landscaped spaces. The site is currently shared by the community centre and the
practicalities of extending the site usage will need to be investigated in more detail and
discussed with the school as this will have additional effects on the management and
maintenance of the site.
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The current shared car park appears to be insufficient, however this can only be extended into
the school grounds. Again, this will need to be investigated to incorporate the circulation
around the site and establish whether there will be any net loss to the external areas and
whether any other parts of the site can be enhanced to compensate for these losses. This will
also need to be compared against the Building Bulletins and the Sport England requirements

3.6.4

Currently, there is very little private outdoor spaces associated with the classrooms as four of
the classrooms overlook the main school play areas facing south and suffer from solar gain.
There are opportunities for improving this by the use of landscape, canopies, seating areas,
rainwater gardens etc. and incorporate them as a teaching tool.

The existing site plan shown is coloured and annotated to show the advice received, on
what constitutes E3 - ‗Land incapable of forming part of a playing pitch,‘ as defined in
Sport England‘s Playing Fields Policy.

It is the authority‘s policy to retain all trees wherever possible unless they are dead or
dangerous. If any trees must be removed, in order to rationalise the car parking and pedestrian
access to the school entrance or any other building or enabling works, then the design should
mitigate the loss, and include enhancements elsewhere to replace such loss. The planning
application will need to be accompanied by a Arboricultural Survey in accordance with the
provisions of BS 5837: 2012 ‗Trees in relation to design, demolition and construction Recommendations.
The Arboricultural Survey will provide a baseline survey of the existing trees pre development,
and categorise them according to quality. This will also enable the different tree species to be
identified, establish constraints and implications, such as shade, root protection zones etc
and inform site layout and design.

Ecology
An ecological survey will be carried out on the site which will assess the likelihood of any
protected and priority species, not only within the site but around a 2 kilometre radius of the
school.
If the presence of any protected species is identified as Medium or High Risk, then additional
follow up surveys will be required. Some of these follow up surveys may be time dependant on
being carried out between April and September, outside winter hibernation and any mitigation
procedures be included as part of the scheme.
Lost habitat necessitated by building improvements may be required to be replaced by bat
boxes and the like.

The application for planning permission must be accompanied by a Planning Statement to
specifically address Sport England‘s concerns. This must be separate from the Design &
Access Statement.
The Planning Statement needs to refer to the SMBC Adopted Unitary Development Plan.
Any intrusion by our proposed development in to the usable playing field shown on the
adjacent plan will have to be justified, by showing that the usability of the playing field is
not compromised.
The Planning Statement also needs to refer to Paragraphs 73 and 74 of the National
Planning Policy Framework Paragraph 73 talks about recognition of open space and new
opportunities for provision. Paragraph 74 is a strong presumption against building on
playing fields, unless it is surplus or replaced by better provision.
Finally the Planning Statement needs to refer to Sport England‘s Playing Field Policy—A
Sporting Future for the Playing Fields of England, and in particular Exception E3—Land
Incapable of Forming Part of a Pitch.
If our proposals should intrude on non-E3 usable playing field then we must show in the
Planning Statement, various indicative different pitch layouts that demonstrate the
remaining playing field is still usable for sports pitches.
It is important that the indicative pitch layouts show run-offs around pitches.
It is important that no existing or proposed pitches are shown on any of the planning
permission application drawings. This is to avoid any conflict with the content of the
Planning Statement. Any pitches on aerial photographs are to be removed. The Planning
Statement must show more than one example of quite different pitch layouts, to avoid any
particular layout being taken as a firm proposal.
No MUGA will be required.
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Integrating the development with the school has the potential to connect with the current
curriculum as some of the landscape works can provide enhancements to the site with the
assistance of the children. Examples of this can include the planting of any new trees,
shrubbery, hedges or vegetables and teach the children about the different types of
vegetation.

Sport England Consultation

Building Design Group met with Bob Sharples of Sport England on 21st May 2014 to obtain
an in-depth understanding of the implications of the concept design as so far developed,
on the planning permission application process. SMBC followed on by sending a sketch for
confirmation on 16th June 2014. The advice received is as highlighted below:
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3.7

Stakeholder Consultation

As part of the development of the Design Brief a cross section of stakeholders were consulted
to represent the broad views of teachers, pupils governors and the community. Details of the
DQI session and attendees can be found in Appendix H
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Section Four

Section 4 – Adjacencies and Accommodation Schedule
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4.1

Accommodation Requirements

The written information in Section 4 is to be read in conjunction with the Organogram. The
Organogram (Fig. 4.1) is solely a diagrammatic guide to aid understanding of the text in
Section 2 and Section 4, particularly in relation to spatial relationships, and is not to be viewed
as a design solution.
The Organogram illustrates preferred key adjacencies and priorities of relationships between
spaces and resources. These relationships and the description of spaces given below should be
used to re-interpret the organisation of space within the context of the overall area given in the
area schedule (Appendix E). The area schedule should be seen as an overarching guide to
the footprint of the building and not as a specific list of individual room area requirements. The
preferences for re-organisation of space should be considered along with condition issues as
detailed in Section 1, within the context of the proposed
budget.

and vehicles entering the school site for office staff. It would also be desirable to allow
visitors get a sense of the activity that takes place in school, as well as communicating the
school ethos.
The current layout of the office accommodation works well, with easy movement between
the lobby/reception area and the main office. If the design includes a significant change to
the entrance area, a similar layout of administration and office accommodation (including
DHT and site manager offices) would be required, incorporating the Head Teacher‘s office,
of a similar size to the existing office, into the suite of spaces.

The school is a Catholic school and this should be clearly
represented in the school design.

4.2

Key Adjacencies

The relationship between types of spaces within the school
can assist in communication, supporting transition and
facilitate collaborative working. No teaching areas should
be perceived as being too separated from other teaching
areas, or from central school facilities, such as the Hall and
the staffroom.
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The key priorities for any re-organisation of internal space
are: a clearer relationship between all of the teaching
areas; the creation of more defined breakout areas to
support group activities, intervention and extended
learning; the development of spaces to support practical
activities that are more accessible; and the provision of
external teaching areas.

4.3

Accommodation

4.3.1

Reception / Administration / Offices

The organisation of the current school reception area is
welcoming and organisation of the space ensures that both
pupils and staff are secure. The location of the reception
area however is not clearly visible from the main entrance.
A revision in the location of the entrance or to the
pedestrian access to the school would enable the entrance
to be more visible, and allow greater visibility of pedestrians
Figure 4.1 Organogram
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The meeting room was created from the former ICT suite and provides a valuable resource,
utilised by staff, governors and meetings with external agencies. The meeting room or an
equivalent space should be retained in any remodelling proposals.

4.3.2

Staff Areas
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There should be a single staffroom serving the whole school. The staffroom should reflect its key
purpose; a rest area away from work tasks during break times, but also serve as a place to eat
during lunchtimes, a space for informal meetings between staff, for storage of personal
belongings and where key school information for staff is displayed, or posted. It should be
centrally located, so that no members of staff feel that the staff room is ‗too far away‘, and are
therefore encouraged to use the space. The staffroom should also have close proximity to the
office, to enable ease of access by office staff to all other members of staff.
The staff kitchen should be sufficiently resourced and arranged in a layout that will enable
several people to access drink making facilities during a limited amount of time.
There is currently a dedicated space for PPA (staff office) created from the original reception
area. This space should either be significantly improved so that staff can work without
disruption or re-provided if necessary. It should include sufficient storage for resources, ICT
points and desktop space. It should be large enough to accommodate up to 3 people.
There should be sufficient adult toilet access and these should be located to enable ease of
access from all areas of the school. Toilets for visitors should be located off the reception area.

4.3.3

Hall and Dining

The hall is a multi-functional space, accommodating activities both during the day, evening
and weekends, by pupils, staff and the community. It should provide maximum opportunities
for teaching, sports activities, worship, assembly and performances, as well as for dining.
The hall will be used by parents and the community, and should therefore be easily accessible
from the school entrance. The space should be of a high quality, using design to reflect the
Catholic faith. There should be access to toilet facilities, without the requirement to move into
teaching areas, to support community lettings. The mechanical and electrical infrastructure to
the hall should be capable of operating independently. The hall should not be a main
circulation route to access teaching areas.
There should be a small altar space, and a portable/flexible stage to allow maximum space for
sports activities as well as providing a suitably large enough platform for performances. The hall
should be equipped with multimedia provision (sound system and large screen) and
appropriate acoustics and lighting for performances. There should be storage for PE
equipment and the stage.
The school kitchen should be linked to a section of hall, and be of an appropriate size to the
projected number of diners and must be lockable when not in use. There should be sufficient
storage for tables and chairs for all pupils, including those who bring sandwiches. The servery
should open onto the school hall.

The kitchen should be served by an independent access, with a clear route for deliveries. The
kitchen space should be reviewed in light of increasing pupil numbers, and the potential
increased uptake of school meals following the recent Government directive that all KS1
pupils are to be offered a free school meal. Any resulting changes to the kitchen facilities will
be subject to an independent brief from the Council‘s catering services.

4.3.4

Studio/Community Space

It would be highly desirable to create a large space suitable for dance, music and drama.
This would allow performing arts and PE to be delivered concurrently. It would also facilitate
the provision of lunchtime clubs in an indoor space if required. With appropriate facilities,
such as a small kitchenette area and a disabled toilet, and safeguarding measures, the
space could also be used to host parents and community activities, and network/
collaborative meetings both during and after the school day. The space should have
sufficient storage for musical equipment and resources. The room should be located where it
will not cause disruption to other activities.

4.3.5

Teaching Areas General Overview

(Please also refer to 2.4.3 Organisation of Learning)
The teaching areas should be arranged to provide a physical progression through the Year
groups that is legible for the children; interior design should be used to reflect the
developmental age of the child. It is expected that there will be maximum utilisation of
circulation space for learning activities. All teaching areas should be easily supervised,
without having any space that are difficult to passively supervise.
Each class base should have a teaching wall, with an interactive white board, and direct
access to the outdoor space. Cloak areas should not impact on teaching or circulation
areas; they should however be easily accessible to individual class groups, located within the
classroom next to an external access. Cloak spaces should be well ventilated, due to storage
of damp or wet coats, and will also be used to store PE kits and school bags.
Toilet provision has not been discussed other than where highlighted in section three or
below. The remodelling process should ensure that there is sufficient toilet access for 210
children aged 4-11yrs plus 30 nursery children aged 3-5yrs and access to disabled toilet
facilities. Toilets should be well dispersed with access from each Key Stage. Further
discussions should take place to determine any required alteration to the toilet provision, and
the scope for relocation, subject to initial layout options. There should be some toilet facilities
accessible directly from the outdoor space, which can be secured to prevent children
moving freely into the teaching areas during play or lunch times.
ICT and other curriculum resource storage should be located within or close to the breakout
areas so that resources can be accessed with ease and reduce activity preparation time.
Resource storage should be in addition to classroom storage cupboards (ie. for art
equipment). All areas should have wireless network access.

Section Four

The first aid room/sick bay should be clearly visible from the school office, in the secure area of
the school. This will enable pupils waiting to be collected by parents to be passively supervised
by office staff. The sick bay should include space for a fridge and lockable cupboard for the
storage of medicines and first aid equipment.
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4.3.6

Foundation Stage

This area should provide an integrated Early Years Foundation unit, suitable to accommodate
60 children (30 Reception and 30 Nursery in the morning). The unit should be a stimulating
environment that inspires children‘s imagination. Children should be able to navigate their way
around the phase confidently, and securely. Children in this area direct their own learning with
support from adults. The unit is characterised by zones of spaces that supporting the early
years foundation stage areas of learning. This will include access to a range of equipment and
resources within a large area that can support different modes of learning, exploration,
creativity and play.
The children should be able to move freely (free flow) around the space, but allowing staff
visibility to observe children from all areas of the unit. There should be enough space within the
room for children to move expressively (eg. dancing, role play) without the movement of
furniture. As zones or areas within the unit remain ‗set up‘, and there is a focus on working with
raw and creative materials, it is important therefore that there is sufficient storage space for
resources. The space should be able to be manipulated to provide a variation during different
times of the year.
There should be a dedicated area of the unit for ICT, with sufficient data and power points to
support fixed ICT, and a practical area where children can experiment with ‗messy‘ or wet
materials. Both areas should be able to accommodate 6 children and an adult.
Varied
opportunities for the display of children‘s work, particularly enabling items to be set at a child‘s
level, is required. There should be access to a small kitchen for the preparation of drinks and
snacks.
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Toilets should be easily accessible for pupils from
within the unit, and should include a cubicle with
changing and shower facilities.
Free flow into an enclosed early years‘ outdoor
space is essential, with high visibility of the outdoors
from the indoor space. The outdoor space should be
able to be used in all weathers.
There should be an independent access point for
parents to collect and drop off children to the
Nursery in the morning. This should include a
sheltered waiting area outside. A small FKS office
should be provided for the storage of children‘s
records, and for the FKS teacher to meet with
parents.

4.3.7

Key Stage 1

The Year 1 class base should be of a larger than average size. This will enable aspects of the
Foundation Key Stage to continue into the first term of Year 1. From the Spring Term all
children will be expected to be accessing the Key Stage 1 curriculum, with a requirement for
more structured teaching and learning. There should be sufficient space for children to work
at different types of furniture and to access a small clear open space without moving
furniture within the class base. The class base should have independent storage and a sink,
with reading resources stored and displayed within the class base.
The Year 2 class base should be adjacent to the Year 1 class base and would ideally have a
flexible wall system as a means of shared access between them.
The KS1 breakout area will be used by both of the year groups, with some access by
Reception age children. The shared space would assist in the sharing of resources and
support aspects of the continuation of the FKS into Year 1. The shared area should have
enough space for small groups or individuals to work with teaching support assistants. The
area should also contain a ‗practical‘ area that can support messy activities for groups of 615, allowing activities to be left unattended without being tidied away. A small kitchen area
to serve the FKS/KS1 will be used for cooking in small groups. Learning resources for the Key
Stage should be able to be stored away from view in the breakout area, with space for
display maximised.
The KS1 breakout area should be positioned so that there is a straightforward circulation route
from the Foundation unit, so the space can be used by small groups if required, and to give a
stronger physical relationship between the Foundation unit and the rest of the teaching areas
than the current arrangement.
There should be a small KS1 group room that can be used for targeted intervention work. This
will include speech, language and phonics work in particular, requiring a high level of
acoustics to reduce distraction.

4.3.8

Lower Key Stage 2

Lower Key Stage 2 should have class bases for Yr3 and Yr4. They should be located in
relatively close proximity to KS1, so that the spaces do not create an overt break between
the Key Stages.
There should be a shared practical area to serve the pair of class bases to support art, craft
and science activities. This space should include a sink, low-level storage and worktops.
There should also be a shared breakout area that should be able to support flexible group
sizes, where targeted individual or small group work can take place during formal teaching in
the morning, and that can be used more fluidly during afternoon periods as an extended
teaching space. This space should be highly visible and feel inclusive to the class bases.
Each class base should have independent storage and a small sink with access to drinking
water. Reading resources situated within the class base, in addition to the learning resource
storage in the shared area. Secure ICT storage suitable for a range of portable devices and
sufficient power points should be available in the shared area. Class bases should be large
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4.3.9

Upper Key Stage 2

Provision for Upper Key Stage 2 should replicate that of Lower Key Stage 2.
The breakout area should enable independent research or work on extended tasks by
individuals and groups. A range of furnishings to create different zones for independent or
small pupil group working is therefore required. The breakout space should preferably not be a
circulation route to another part of the school.
A Key Stage 2 group room should be provided to support teaching and learning in small
groups (1:6) away from the main teaching areas.
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4.3.10

Inclusion

The inclusion and support areas should be grouped together within easy access to all of the
teaching spaces and in easy reach of the main office.
There should be a base for the SENCO, which will have storage for confidential records and
sufficient space for a small meeting.
The SEN room should be a group room where targeted support can be carried out with
individuals or small groups (approx. 1:6) outside of the class base.
The learning mentor/play therapy room should be a separate space to the SEN room. This
space will be a group room used by the CFSW and learning mentors to work with children who
need to spend time away from the main teaching areas. It will be used for targeted
behavioural and social and emotional development intervention work. This space should be a
calming environment, with the ability to adjust lighting, project images and play music through
an integrated speaker system. There should be sufficient floor area to enable play therapy
equipment to be set up without significantly rearranging furniture.
The Child and Family Support Worker will
require an independent office to meet
in private with parents or other
agencies. Whilst this room should be
part of the inclusion suite, it should be
the furthest away from the teaching
areas, and ideally in easy reach of the
main entrance or, as with the current
arrangement, it should have an
independent external exit.
There should be sufficient storage for
resources and play therapy equipment.

4.3.11

Specialist Spaces

A library area, located within easy reach of all teaching spaces will be required for the
storage and display of reading materials, in addition to resources stored within the breakout
areas and class bases. The shelving units should be of a height suitable for children to reach
books independently. There should be sufficient space for some informal seating, to allow
children to browse, or for a guided reading session to take place. This area does not have to
be a separate room, but should be situated in a location that will not offer too much
distraction, but is accessible for all year
groups.
There should be a dedicated Design and
Technology space, including facilities for
food technology, to serve Key Stage 2.
The cooking equipment should be
screened when not in use to enable the
space to be used for other activities
safely.
There should be a small quiet space that
can be used for reflection, prayer or
quiet study by children and adults. The
space should be furnished differently to
other teaching and group spaces,
celebrating the Catholic faith and
offering a comfortable feel. It does not
have to be a separate room, but could be formed off a circulation space away from ‗busy‘
areas of the school.

4.3.12

Access Requirements

As part of the remodelling and refurbishment of the school it is important to consider the
physical environment for children with additional needs. As an inclusive school the specific
needs of each child are met wherever possible and a number of adaptations have been
carried out to accommodate this.
Consideration should be given to children on the Autistic spectrum in the design process,
such as ensuring the proposed layout is easy to navigate, that there is an appropriate use of
colours that will not be a possible cause of anxiety, but can assist in way finding, and
avoidance of narrow circulation areas, so that visibility is maximised on all routes through the
school.
The project also needs to include a review of learning and social spaces in relation to
wheelchair users. Children who are wheelchair users require additional space within a
classroom; this is due to the wheelchair, possible specialist seating and walking frames that
are used around school. This allowance of space may equate to the space requirement for 3
non-disabled children.

Section Four

enough to support a range of layouts and possibly a mix of furniture to allow pupils to access
preferred learning spaces during independent study.
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When looking at the needs of the wheelchair user considerations should be given to the
following areas:
Access to the whiteboard and ICT within the classroom.
Direct, accessible access to the outdoors.
Access to a quite space.
Access to specialist areas for practical activities.
Access to the PE curriculum.
Access to a fully accessible toilet with wash down and changing facilities within easy
reach to avoid fatigue or loss of curriculum time.
Consider travel time between spaces.
Access to a disabled parking space.
A number of interim adaptations have been undertaken to accommodate children, however
as part of the building project the current provision should be improved where appropriate.
The inclusion of Soundfield or similar technology in at least one classroom in each Key Stage to
assist children with hearing impairments should also be considered.

4.3.13

Ancillary and Service Areas

Circulation should be the minimum possible, making best use of available space to create
alternative teaching areas, display or resource areas. Finishes should be high quality, durable
and naturally lit wherever possible. Areas should flow into one another with minimal need for
overt way-finding.
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Toilets should be located within all of the public, private and privileged areas, with disabled
facilities evenly distributed to serve the school. One toilet facility should include a hoist for use
for pupils with specific physical disabilities. There should also be a showering facility, preferably
centrally located, but with easy access from Phase 1.
Cleaning and maintenance stores should be conveniently located around the building,
without impacting on teaching spaces. The server room should be secure and well ventilated.
Kitchen and plant areas should be arranged to provide optimal functionality whilst providing
easy independent access to outside for deliveries and maintenance. The external service yard
should also contain an easily accessible central refuse point with recycling facilities, all of which
need to be thoroughly screened and acoustically separate from operational parts of the
building. All the above should be designed and enclosed in materials that are easy to clean
and maintain.
Car-parking space should be sufficient to accommodate the staff, visitors and other building
users, with a disabled parking allocation. Delivery and drop-off areas should be clearly
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identifiable and differentiated from staff parking. Any changes to the car park should
consider visiting health units, such as the dentist or screening services.

4.3.14

Outdoor Area

The school has a large site that can offer a range of experiences and facilities for play, as a
learning resource, sports and socialising. The outdoor area will be informed a supplementary
brief during the next stage of design, subject to budget availability. Within the first design
layout the provision of canopies to enable an outdoor teaching space, as an extension of
the classroom for all phases should be included, and an allowance for improvements to the
Foundation Stage external areas, landscaping to areas close to the school, and re-provision
of any external facilities that are displaced by building work.
The foundation stage spaces should have a separate designated outdoor area. There
should be a high proportion of free space that is undefined that allows ease of movement
and free-play; this should be supplemented with zoned areas that provide a mixture of
surfaces, textures and levels. The space should be highly functional, but this should also
include spaces that encourage exploration and appeal to all the senses. There needs to be
a balance of active areas and quiet areas, including a digging and growing area, with
sufficient storage for the play equipment.
The landscaping of spaces close to the school building should provide quiet zones and social
spaces, with a specific safe zone for vulnerable children, which is close to the school
buildings. This area may be used for structured and monitored play activities by the Learning
Mentors, and should therefore be located next to one of the teaching spaces, so children
can access a supervised class base during lunch or play breaks.
It would be desirable for the catholic ethos of the school to be represented in the outdoor
space. The creation of a garden area that can support curriculum activities, but also be a
space for peace and contemplation could support children to reflect on and understand
their place in God‘s world.
The habitat area, which is used as part of the Forest Schools initiative and for country craft
activities, forms an important part of the KS1 curriculum and for pupils in Year 3 as part of the
KS1/KS2 transition programme.
If there is an identified budget available for further external improvement there will be a
briefing process that will incorporate stakeholder consultation and include an analysis of the
varied needs that the outdoor space will be expected to meet for all year groups.
Suitable secure lockable weather-proof enclosures for the storage of external play
equipment and appropriately screened enclosures for deliveries and waste, including
segregated storage for re-cycling, should be provided. Such enclosures should not be on
view from teaching areas or detract from the enjoyment of the external spaces.
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Consideration should be given to suitable access arrangements for the community to the
school playing field.

4.3.15

Wraparound Provision – SJB Club

If the current space is affected in the design proposals the existing facilities, comprising of: a
large activity space, group room, kitchen, storage, toilet, lobby and external access with a
secure play space, should be re-provided. The space should be of sufficient size for 24 places
for children aged 3-8 yrs. The provision should be adjacent to the Foundation unit, with a clear
access route for parents to collect children both within and after normal school hours.

Excellence in Communities

The Excellence in Community provision
supports
lifelong
learning
and
community based activities. The space
is located in a separate facility next to
the school and does not form part of
the project. Access to the provision
should however be considered if any
changes are made to entrances or the
car park.

Section Four
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4.3.15
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Appendices
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A School Summary
School Address

St John the Baptist Catholic Primary School,

School summary

Arran Way,
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Appendix A

No of Free School Meals
(uptake)

80 (census data January 2014)

Staff Numbers

Teaching Staff

11.25 FTE (including HT)

Support Staff

16 (Full and Part Time)

Chelmsley Wood
B36 0QE
Head Teacher

Mrs M Salt

Current Capacity

210 + 30 (15 FTE) Nursery Class

Number on Roll

197 (R-Y6) + 22 Nursery pupils

Proposed Designed Capacity

210 + 30 (15 FTE) Nursery Class

Current Curriculum Offered

Discrete teaching of English and Maths complemented by a cross curricular
approach to teaching the Foundation subjects. There is strong emphasis on
early intervention and supporting children with their learning. The school has
a strong inclusive team.

Other Facilities Currently Located on the School Site

Excellence in the Community facility.

Total Current Floor Space Occupied by the School (m²)

Gross internal area 2,369m² which includes supplementary areas

Total Proposed Floor Space
Occupied by the School (m²)

Dependent upon final design

Site Area (m²)

Currently 12,946m² which exceeds the DfE recommended range of between
10,300m² and 11,500m²

Normal
Hours

School

Opening

Nursery

8.55 – 11.55

FKS2/KS1

8.55 - 12.00 13.15 - 15.15

KS2

8.55 - 12.15 13.00 - 15.15

Current Requirements for out
of Hours Use

After school clubs and activities, Governor and staff meetings, parents evenings, holiday clubs, Extended Services, sports activities

Current Community Use

Adult education in the Excellence in the Community facility and a range of
school supported community activities.
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Office Staff

2.5

Catering Staff

2
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scatter diagram

St John the Baptist Catholic Primary School

site plan
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Appendix C
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Key Formulae for Primary Schools
N = number of pupil places
In this instance:-
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Model 1 FE Primary School where N is based on 210 places plus 15 FTE (30 place) nursery,
which amounts to 225 places in total

Category
Playing Field
Soft Play (informal and social)
Games Court (hard surfaced)
Hard Play (informal and social)
Habitat
‗Float‘
Total Net Site Area
Likely Site Area (minimum)
Likely Site Area (maximum)
St John‘s Actual Site Area

DfE Formula

1 FE Primary
Model

St John’s
Actual

20N

4,500

5,200

800+(2.5N)

1,360

1,030

600+(2N)

1,050

540

400+(1.5N)

740

1,690

200+(1N)
5N
2,000+(32N)
2,200+(36N)
2,500+(40N)

425
1,125
9,200
10,300
11,500

100
0
8,560

12,946

Appendix D

Extract taken from DfE publication Building Bulletin 99: ―Briefing Framework for Primary School
Projects‖.

site requirements

D Site Requirments

existing floor plan
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Room Function

Area
(m²)

No. of
rooms

Total
Area

Area
(m²)

No. of
rooms

Total
Area

79

1

79

66

1

66

79

1

79

66

1

66

v

2

156

60

2

120

v

4

213

60

4

240

52
152
50
36
5
5
47
57
88
15
5

1
1
1
1
2
2
1
1
1
1
1

24
38
180
26
12
9
-

1
1
1
1
1
1
-

20
27
v
9
6
8
4
37
39
9
v
v
1
v
1

1
1
2
1
1
1
1
1
1
1
2
6
1
2
13

52
152
50
36
10
10
47
57
88
15
5
1,049
20
27
31
9
6
8
4
37
39
9
4
10
1
21
13

12
32
10
3
3
4
12
8
3
3
v
6
12
4
8

1
1
1
1
1
1
1
1
1
1
6
3
1
1
1

24
38
180
26
12
9
781
12
32
10
3
3
4
12
8
3
3
9
18
12
4
8

Nursery playrooms
Classroom - Reception
Classrooms - Y1/Y2
Classrooms - Y3/Y4/
Y5/Y6
Food/Art/DT
ICT suite
Main Hall
Dining Area
Library
Group Areas 1 and 2
Group Areas 3 and 4
Music Room
SEN Room
Resource Room
Literacy Room
Wet Area
Teaching Area
Heads office
Staff room
General office
Caretakers office
Nursery Office
Sick bay
Entrance/reception
Copier/reprographics
SEN/MI room
Meeting room
Child & Family Support
Class storage - Nursery
Class storage - R
Class storage - Other
Specialist stores
PE store (hall)
PE store (external)
Central store

Cloakroom - Nursery
Cloakrooms - Other
Chair/table store
Staging/appliance
store
Community store
Caretakers store
Cleaners store
Kitchen
Servery
Kitchen - Nursery
Toilets – Nursery/R
Toilets - Other
Toilet - Accessible
Toilets - Staff
Sub-Total
Circulation - 23%
Plant (Inc server) – 3%
Partitions - 5%
Non-Teaching Area
Total Gross Area

8
-

1
-

8
-

3
3
12

1
7
1

3
21
12

-

-

-

4

1

4

4
v
82
7
7
v
4
v

1
2
1
1
2
6
1
2

4
5
v
45
6
4
v
v
v

1
1
2
1
1
1
v
v
v

v
v

5

4
7
82
7
14
63
4
14
442
403
26
96
967
2,016

4
5
3
45
6
4
30
12
7
305
250
40
68
663
1,444

v

7

In addition:
Excellence/
Community
Additional Gross Area

98
98

Appendix F
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Extg

accommodation schedule

DfE Guidelines
(1FE Primary)

St John the Baptist

54

10 year maintenance needs

Room Function

Appendix G
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Nursery playrooms
Classrooms - Reception
Classrooms - Y1/Y2
Classrooms - Y3/Y4/Y5/
Y6
Food/Science/DT
ICT suite
Main hall
Small hall
Library
Group/Inclusion room
Group/Intervention
Group/Withdrawal
Resource room - Infants
Resource room - Forest
Break-out spaces
Teaching Area
Heads office
Deputy/Bursar office
Staff room
General office
Sick bay
Entrance/reception
Copier/reprographics
SEN/MI room
Interview/meeting room
Class storage - Nursery
Class storage - R
Class storage - Other
Specialist stores
PE store (hall)
PE store (external)
Central store
Cloakroom - Nursery
Cloakrooms - Other
Chair/table store
Staging/appliance store
Community store

Windy Arbor
Existing
Area No. of
Total
(m²) rooms
Area

DfE Guidelines
(2FE Primary)
Total
Area No. of
Area
(m²) rooms

v
v
58

4
4
4

140
205
232

66
66
60

2
2
4

132
132
240

v

8

445

60

8

480

v
43
194
71
50
43
21
7
14
14
v

3
1
1
1
1
1
1
1
1
1
2

38
68
150
80
40
12
9
-

1
1
1
1
1
1
3
-

21
14
v
21
5
14
5
7
7
v
8
3
7
7
v
29
7

1
1
2
1
1
1
1
1
1
3
1
1
2
3
4
1
1

52
43
194
71
50
43
21
7
14
14
12
1,543
21
14
46
21
5
14
5
7
7
17
8
3
14
21
32
29
7

16
8
58
14
3
5
8
12
8
3
3
v
8
12
4
8
3
3
16
8
4

1
1
1
1
1
1
1
1
1
2
2
12
3
1
1
1
1
14
1
1
1

38
68
150
80
40
12
27
1,399
16
8
58
14
3
5
8
12
8
6
6
18
24
12
4
8
3
42
16
8
4

Caretakers store

-

-

-

7

1

7

Cleaners store
Kitchen
Servery
Nursery kitchen

7
91
11
28

1
1
1
1

7
91
11
28

v
77
8
-

3
1
1
-

5
77
8
-
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Quality Review

1. Summary

Page 55

2. Introduction
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In August 2013 BHN Architects were commissioned by Solihull MBC to facilitate Design Quality
Workshops for Phase 4 of their School re-building programme. The first workshop for St John
the Baptist Catholic Primary School was conducted on 17th October 2013 – the content of
the workshop is primarily to inform the brief being developed by SMBC for the re-modelling
and refurbishment of the existing school. The day commenced with a brief introduction by
Paul Harries of BHN architects, followed by a visit to two recently remodelled/refurbished
schools. This was followed by a group discussion aimed at identifying what the various
representatives of the school regarded as important to them.

3. School Visits
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The participants in the Stakeholder‘s Workshop were:

Contents
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4. Group Discussion

Page 58

5. Things that matter most

Page 58

6. - pointers for the design team

Page 59

7. Future Actions

Page 60

Appendices:
Appendix 1 – Programme of the Day’s Events
Appendix 2 – Assessment Sheet
Appendix 3 – Photographs of Schools Visited
Appendix 4 – Images of Buildings
Appendix 5 – Group Discussion

Maria Salt

Head teacher

Abbie Gregory

PTFA

Mike Corrigan

Chair of Governors

Father O‘Brien

Parish Priest

Jemma Kelly

Teacher Year 2 and Teacher Governor

Liz Blundall

Learning Mentor

Joyce Righton

Site Mana

Pete Smith

Teacher Year 6 ger

Riannah Daly-Brayson

Pupil (Y6)

Cherrie-Lea Cotterill

Pupil (Y6)

Bradley

Pupil (Y5)

Jessica Arrowsmith

Pupil (Y5)

Neil Aldridge

Capital Projects Manager SMBC

Selina Timmins

SMBC Programme Advisor

Brett Gooddy

SMBC Building Design Group

Paul Harries
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1. Summary
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2. Introduction

e. Good organisation of spaces in plan and section, easily legible and fully
accessible.

St John the Baptist Catholic Primary School will be remodelled and refurbished as part of
Phase 4 of Solihull MBC‘s Schools Programme. A stakeholder group has been selected to
assist with the preparation of the design brief for the proposed remodelling.

f. Internal spaces that are well proportioned, fit for purpose and meet the needs
of the Curriculum.

The workshop sought stakeholder‘s views on design related issues, such as access, materials
and finishes. It was led by Paul Harries of BHN Architects and included representatives from St
John the Baptist Primary School, The Local Authority and the SMBC Building Design Group.

g. Flexible design to support transformation, allowing for short-term changes

The object of the workshop was to assist with formulation of a design brief – by offering the
opportunity for the various interested parties to express their views. A Programme for the
day‘s events may be found at Appendix A.

h. Good environmental conditions throughout, including optimum levels of

SMBC had previously used a formal method to conduct this type of workshop for other
schools, entitled DQI. The DQI method evaluates three main components:
Functionality, Build Quality, and Impact. Each of these components are broken down into 10
subsections, each of which have a further 10 criteria. Therefore, around 100 factors are
considered to determine the overall design quality of a building.
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While the experience of DQI had been useful it was felt to be rather cold and impersonal,
with tick box decisions displacing more open discussion. SMBC were seeking a more informal
approach that would allow a free flowing discussion which would capture the key priorities
of the stakeholder group. They also wanted an approach which allowed the Stakeholder
Group to assess the emerging design against their key criteria at various stages of the
process. The system developed by BHN is based upon the CABE (Commission for
Architecture and the Built Environment) Checklist, which may be summarized as follows:

of

layout and use, and for long-term expansion or contraction.

natural light and Ventilation.
i. Well-designed external spaces offering a variety of different settings for leisure,
learning and sport.
j. A simple palette of attractive materials, detailed carefully to be durable and
easily maintained.
For the workshop the CABE check list was re-formatted and divided into three sections for
discussion:

CONTEXT
Identity and context – Making a school the pupils and the community can be
proud of appearance, ethos, expression.

a. A high-quality design that inspires users to learn and is rooted in the
community.

Location – Making the best use of the site – External Circulation, relationship
between inside and outside, approach to the school.

b. A sustainable approach to design, construction, environmental servicing and
travel to school.

School Grounds – Landscape, play areas, parking, organised sport, Security.
c. Good use of the site, balancing the needs of pedestrians, cyclists and

THE BUILDING

motorists, and enhancing the school‘s presence in the community.
d. Buildings and grounds that are welcoming, safe and secure, and inviting
the community while protective of the children.
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to

Organisation – Creating Clear Diagrams for the building – How should the school
be organised, Accessibility, Security, Deliveries, Circulation, Fire Escape.
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The Building Externally – Successful use of Materials, Colour, Composition, Form.
Is the school welcoming?
What is the approach to the entrance like?

SUSTAINABILITY

Is it through a sea of cars?

Resources – Environmental strategy – Ventilation, daylight, artificial light, energy
efficiency.

Is it difficult to find the entrance?

Easy to maintain, durability.

Is it inviting?

Flexibility – Long Life Loose fit – Creating a school that can adapt and evolve in
the future.

Prior to the afternoon session the stakeholders group visited two schools that had been
recently refurbished and remodelled. Prior to the commencement of the afternoon session
Paul Harries showed some further examples of recently completed school on powerpoint.
The afternoon discussion was therefore informed by the Stakeholders perception of their
existing school environment, the schools they visited, and further examples that formed part
of the powerpoint presentation.

Does the school feel secure?
Do the grounds look good?
Is there plenty of play space and does it feel nice?
Are there things in the school grounds that you particularly like, such as gardens,
play equipment, games court?
As you enter the building what does it feel like – is it welcoming?
Does the building feel well organized?
Can you find your way around easily?
Do the spaces feel good?

3. School Visits

Are the ceilings too high or too low?
Is there a good use of colour?

Prior to visiting the two schools Paul Harries gave a brief introduction to the day‘s events,
describing how the stakeholder group would have the opportunity to play a part in
contributing to the design brief, and to respond to the design as it emerges.

Or is there not enough colour?
Or is there too much colour?
Or would you prefer it was all white?
Maybe it is all white?

The day was about finding out what is important to the stakeholder group in the remodeling, the re-invention of their school. How would they like to see their school
transformed?

Are the spaces well lit and well ventilated?
Is there a good relationship between the inside and the outside?

This process will obviously draw heavily upon the stakeholder‘s opinions of their existing
school, their knowledge of the existing building, their views of what works and what doesn‘t
work
However, just reacting to the spaces that people are familiar with gives a very limited
response so as part of the day‘s activities two other schools were visited. The group was
encouraged to view these schools critically, to pose questions such as:

Is the school flexible enough?
Can it be changed to respond to different daily activities?
Are the materials on the outside of the school attractive?
Do they look as if they will last a long time?
Imagine if it was your school – what would you want to keep?
What would you want to change?
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The above headings formed the basis of an open discussion. The above headings will also
form the basis of assessing the development of the design proposals during future workshops.
An example of the assessment form can be found at Appendix 2.

Is it really pleasant?

Design Quality Review Report

Interiors –creating excellent spaces – natural light, colour, connection to outside.
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The two schools visited were:
Valley Infants and Nursery School.
A school remodeled and refurbished and remodeled by the SMBC Building Design Group.
The building was characterized by strong use of colour both internally and externally.
Cheswick Green Primary School
A school remodeled and refurbished by Ridge. This school provided a good contrast to the
school above. With a very neutral décor both internally and externally.
Photographs of both schools may be found at Appendix 3.

4. Group Discussion
Prior to the workshop members of the group had been asked to find an image of a building
or a space within a building that they liked or made them feel happy. The image should be
a building that the group member has visited and did not have to be an iconic or new
building.
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Following a short presentation the group we discussed some of the images that people had
selected (examples may be found at Appendix 4). Group members talked about why they
selected the images.

Interestingly, 3 of the 4 images were of recently constructed very modern interiors that were
considered exemplary. The four images selected represented different values that were felt
to be important – Creativity, Social Contact, a heart, a centre, a peaceful place, and
exciting space.
From the images a discussion developed around the types of space that need to be
provided. There was a desire to do something to transform the school – to make it new, an
ambition to provide good and exciting spaces for teaching and learning, with light and
bright interiors.
The discussion was then conducted under the subject headings outlined above. A record of
the observations made by various people in the group may be found at Appendix 5.

5. Things that matter most.
To bring the afternoon to a close everyone in the group was asked to name the thing that
mattered most to them in the context of remodelling the school. These were the responses:
Modernise the School
Use the project to move learning technology on.
Creative use and zoning of outdoor spaces
Creative use of interior space.
Build a stronger community.
Unite parents and Children.
Everyone should approach the school with joy.

The new foyer/social space at John Henry Newman School was selected as an example of a
light, open interior. The space had a ‗good feeling‘ and provided a great social space.

Happy Children.
Monkey bars and tyres!
Retain the ethos of the school.

Birmingham Rep was selected because it was an example of a creative space, a new
space which had been formed by transforming an existing space.
St Thomas More Church – selected as an example of a peaceful space.
The New Birmingham Library – selected as an example of a great space with the books
placed at the heart of the building.
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Maintain the time/cost/quality triangle.
Utilise all areas and have no dead spaces.
A welcoming entrance with more presence.
Incorporate the Catholicity throughout the school.
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4. Organisation: creating a clear organization for the building
Circulation routes through the school are problematic. The school would like to
remove circulation from the hall by providing an alternative route.
The school would like a second large space.

CONTEXT
1. Identity and Context: making a school the pupils and community can feel proud of:
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The School has no street and appears to be closed off. The school needs to be
signaled to the street.
The School were positive about the things they saw that helped give a strong visual
identity. They particularly liked the canopies off the classrooms and the curved
canopies at Cheswick that re-defined the front of the school.
2. Location: making best use of the site:
The entrance to the school should be made more obvious.
The school would like a separate access for pedestrians and cars – at present
everyone has to walk through the car park to access the school.
Some of the parking spaces are very narrow.
The School would like to encourage more children to walk/cycle to school. There
needs to be a clearly defined route for pedestrians and cyclists.
The school would like more planting on the site boundaries.
3. School Grounds: making assets of the outdoor spaces
The school would like to use the outdoors more as a teaching space and would like
more emphasis on the outdoors. When they visited the other schools they liked the
outdoor classroom, sensory garden, stage area, pergola, story telling seat and
shaded play spaces.
Canopies should be provided outside classrooms. They should be large enough for
the whole class to be outside.
They would like an external tap and electrical point.

The use of the Art/DT area needs to be considered.
The school would like consideration to be given to the location of the EYSF/KS1 to
enable greater interaction between key stages.
The school want ICT throughout the school – not a dedicated ICT space.
The school would like a space for quiet reflection.
Spaces should be defined by the use of floor colours and floor materials.
5. The building: making form, massing and appearance work together
The school like the brickwork and blue and white theme they currently have,
although they were also very responsive to elements in the schools visited that gave
them a strong identity (see above).
6. Interiors: creating excellent spaces for teaching and learning
A more sociable dining space needs to be provided – like Cheswick Green with it‘s
round tables.
Cloakrooms should be placed inside classrooms but near to the external door.

Design Quality Review Report

The following list represents a summary of the points made by the group – the full list can be
found at Appendix 5. It brings together the comments that will give the design team some
direction, and will form the basis of future discussions:

THE BUILDING

SUSTAINABILITY
7. Resources: deploying convincing environmental strategies
The school would like more natural light into the deep plan by introducing more roof
lights. This could also increase natural ventilation which needs to be improved.
The heating should be zoned in different parts of the building to keep running costs
down.
Lights should have sensor controls with a manual over-ride facility.
Consideration should be given to shading the outside of the building to avoid solar
gain.

Appendix H

6. Interpretation – pointers for the design team.
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8. Maintenance and Durability
The School would like a durable low maintenance solution to the exterior.

Appendices:

The school would like a good window configuration and increased insulation.

Appendix 1 – Programme of the Day’s Events
9. Long life, loose fit: creating a school that can adapt to the future
The School would like more flexibility and moveable walls would be desirable.

7. Future Actions
In moving this project forward the following actions/issues should be considered:
The development of a site strategy that takes into account the issues raised in this
report. In particular the relationship of the school to the street and movement of
pedestrians to the main entrance points. It is recognised that it may not be
possible to resolve all of the objectives listed above due to the specific constraints
of the existing school site.
The development of a design strategy for the existing school buildings which takes
into account the issues raised above. The circulation via the existing hall is
identified as a particular problem. Again it needs to be recognised that all of the
objectives listed above cannot be resolved as a consequence of the specific
constraints of the existing school buildings.
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A sustainability strategy should be developed to take into account the issues
raised above.
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Appendix 2 – Assessment Sheet
Appendix 3 – Photographs of Schools Visited
Appendix 4 – Images of Buildings
Appendix 5 – Group Discussion

Appendix 2 : Assessment Sheet

North Solihull Primary Programme
DESIGN QUALITY SCORING AND COMMENTARY REPORT
St John the Baptist Stakeholder Group
Programme for Thursday 17th October 2013

Report prepared following review with client panel:
Date of review:

Dear Stakeholder Group Member

Name of School:
Local Authority:

Page 131

You have been selected to form part of a stakeholder group that will assist in preparing the
design brief for the proposed remodeling project at your school.
The workshop on Thursday will be seeking your opinion on design related issues, such as
access, materials and finishes. Paul Harries, an independent facilitator and Architect, will
lead the workshop and members of the St John the Baptist Design Team (SMBC - Building
Design Group) will be taking part. The day will consist of visits to two primary schools and
then a group discussion in the afternoon. It is important that you attend the whole day.

Architect

Assessment criteria
1.Identity and context: making a school the
students and community can be proud of
2.Location: making best use of the site

The only preparation for the day you are asked to do is to find an image of a building or a
space within a building that you like or makes you feel happy. This must be a building or
space that you have visited, and it does not have to be an iconic or new building, just a
space that you like. Images should be sent to studio@bhn.co.uk with the subject ‗StJB
Stakeholder Day‘ by Wednesday lunchtime. If you cannot send an image before this time
they should be brought along to the workshop instead.

3.School grounds: making assets of the

The day should be an interesting opportunity to visit other schools, as well contributing to the
remodeling project of your own school.

5.The buildings: making form, massing and

outdoor spaces

Pass

Unsatisfactory

Poor

Comments

4.Organisation: creating a clear diagram for
the building.

appearance work together
6.Interiors: creating excellent spaces for

Your support in this matter is greatly appreciated. Thank you.

Very
Good

teaching and learning

Agenda
08.30

Refreshments (St John the Baptist)

08.40 – 09.20

Introduction – Paul Harries

09.30 – 10.45

Valley Infant School

11.00 – 12.15

Cheswick Green Primary School (inc. Refreshments)

12.30 – 13.00

Lunch (Return to St John the Baptist)

9. Long life, loose fit: creating a school that

13.00 – 14.00

Group Discussion

can adapt and evolve in the future

14.00 – 14.15

Refreshments

14.15 – 16.00

Group Discussion

10.Successful synthesis: making a design

(15.15)

(Conclusion for pupils)

that works in the round

16.00

End

7.Resources: deploying convincing
environmental strategies
8. Maintenance and Durability
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Appendix 1: Programme of the Day‘s Events

Design Quality Review Report

61

62 Appendix 3 – Photographs of Schools Visited
Valley Primary School

Appendix 4 – Group Images

The group liked the use of colour externally. The large canopies were also liked.

John Henry Newman School – A great social
space at the heart of a new school – light,
bright and spacious.

Birmingham Rep – A new, creative space.

The treatment of the external spaces and the toilets were liked very much

Cheswick Green Primary School
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The Canopies curved canopies were well liked. The extension of teaching space into the outside,
while still maintaining separation from the school field, was liked.
Birmingham Library – A new exciting space with books
at the heart of the building.

St Thomas More Church – A peaceful
interior.

The School liked the laminate effect flooring in the hall but would have liked to have seen more
colour in the circulation spaces.
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THE BUILDING
Context
Identity and Context: making a school the pupils and community can feel proud of:
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At the Valley the school liked the colours and thought they were appropriate
for the younger age range of children the school served. Some thought the
colours a bit too bright.
In the case of both schools they liked the large canopies directly off the
classrooms.
At Valley they liked the use of colour to denote year groups.
They liked the look of Cheswick Green from the outside, they liked the curved
canopies.
Cheswick Green – liked the use of coloured glass in the windows.
The School has no street presence and the school appears closed off.
Location: making best use of the site:
At Valley School the entrance wasn‘t obvious.
At Valley parking was too close to the entrance.
At Valley and Cheswick the schools were well screened by planting on the
boundaries. The school would like to include a planting programme as part of
the project.
The entrance to the school is not obvious.
The School would like a separate access for pedestrians and cars.
The Car Park is shared with the Ex Comm facility and many of the spaces are
very narrow.
The School does not like the fact that everyone has to walk through the car
park to access the school. While the gates are closed at home time to allow
children to walk out of school safely it is not ideal.
The School would like to encourage more children to walk/cycle to school.
Once you enter the school there is no clearly defined path.
There is an alternative entrance on the other side of the school but this is not
used.
School Grounds: making assets of the outdoor spaces
Valley – everyone liked the outdoor space at the Valley, particularly the
outdoor classroom, sensory garden and shaded spaces.
Everyone liked the outdoor space at the Valley, particularly the outdoor
classroom, sensory garden, stage area, pergola, storytelling seat and shaded
spaces.
The school would like to use the outdoors more as teaching space and would
like more emphasis on the outdoors.
At Cheswick Green the School liked the external tap and electrical point.
At Cheswick green they liked the outdoor classrooms which allowed free flow
without access onto the field.
The School would like shaded play areas.

Organisation: creating a clear organization for the building
Circulation routes through the School are problematic.
The School would like to isolate the hall and provide an alternative route to avoid
the hall being used as circulation space.
The School would like a second large space.
The School would like consideration to be given to the location of EYSF/KS1 to
enable greater interaction between key stages.
Unlike the schools visited the School do not want a designated ICT space and wish
to ensure ICT is throughout the school.
The School needs to consider the use of Art/DT area and would like all to consider
how this will be used.
The School would like a space for quiet reflection.
The school would like to define space by the use of floor colours and coverings.
The building: making form, massing and appearance work together
The school like the brickwork and blue and white theme they currently have at the
school.
Interiors: creating excellent spaces for teaching and learning
Consideration needs to be given to a more sociable dining space and the School
liked the round tables used at Cheswick Green.
At St John the Baptist a lot of time is spent in intervention/personalized learning,
the spaces at Cheswick Green would be ideal for this.
The School would like to identify loud and quiet zones to maximize use of break
out areas.
Good acoustics are important to the school.
Cloakrooms should be placed inside classrooms but near to the external door.
Cheswick Green - Liked the shared teaching spaces and felt this would work well
at school
Cheswick Green- Liked the feeling of space in the hall, and the glass partition wall.
They also liked the circular ceiling feature.
Cheswick Green – Liked the amount of storage.
Cheswick Green – The flexible space was not in use so it was difficult to gauge
how noisy the space would be.
Valley – Ceilings seemed very low around school.
Valley – liked the community space, good use of a second large space.
Both Schools – liked the use of large roof lights to increase natural light into
corridors and teaching spaces.
Valley – liked the children‘s wall art at school.
Cheswick Green - liked the drama space and the DT room at the school. They
liked the coloured lights in the drama space.
Cheswick Green – Liked the laminate effect floor in the hall but would like to have
seen more colour in circulation spaces.
Valley – liked the toilets at the school and like the age appropriate finishes.
Cheswick Green – liked the light sensors in cupboard and low usage areas but
would like an override facility in common areas such as corridors and classrooms.
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Appendix 5 – Group Discussion

Canopies outside classrooms should be large enough for the whole class to be
outside.
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SUSTAINABILITY
Resources: deploying convincing environmental strategies
The heating should be zoned in different parts of the building to keep running
costs down.
The School would like to avoid under floor heating due to the length of time it
takes to heat up.
The School would like consideration to be given to solar gain in classrooms as a
number of them overheat in the summer months.
Better insulation would help regulate temperatures throughout the school.
Sensor movement operations in toilets areas but need override facility.
Improve natural ventilation
Maintenance and Durability
Asbestos removal needs to be considered. School would like good window
configuration and increased insulation.
School would like window openers to be at a high level.
School would like a durable low maintenance solution to the exterior.
Consider recycling of materials.
At valley the School liked the concealed guttering and felt the cladding looked
durable.
They liked the grey aluminium frames at both schools but preferred the composite
frames at Cheswick with the timber inner frame.
Long life, loose fit: creating a school that can adapt to the future
The School would like more flexibility and moveable walls would be desirable.
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